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“If you talk to a man in a language he understands, that goes to his head.  If you 
talk to him in his language, that goes to his heart.” – Nelson Mandela 

 

The mission of the Winston-Salem/Forsyth County schools is to provide all students with educational 

opportunities that ensure they become responsible, productive, global citizens.   In order to prepare students for 

the workforce and higher education, we have to provide programs to give them the cultural and language skills 

needed for today’s global economy.  Our graduates will compete and work with people from all over the world 

regardless of their profession.  Being multilingual not only gives our students an advantage in the workplace but 

also gives them the skills to communicate with others, understand various perspectives, and benefits their 

learning in all content areas. 

The best way to acquire a language and build proficiency skills is to start the language learning early in 

an immersion program.  Immersion programs help students acquire another language in a natural way by 

learning content such as science and math while learning the language at the same time.  Research shows that 

immersion programs not only give students high levels of language proficiency, but they also help to raise 

achievement scores for students and close the achievement gap for all groups of students (Thomas and Collier; 

2009, 2010).  Immersion programs help us meet the needs of multiple groups of students.  These programs are 

designed to give native English speaking students the skills they need in all content areas while learning another 

language.  Dual immersion programs help meet the needs of native Spanish speakers by building literacy skills in 

their native language first and transferring those skills to learning English.  Immersion programs provide 

students with a “two for one” opportunity, giving them the same content instruction as a traditional classroom, 

but with skills in another language as well. 

With over 170 immersion programs and growing, North Carolina is a national leader in language 

education.  “North Carolina’s economy is globally connected in every important respect, from economic 

investment and employment to trade. A major drawing card for businesses operating in North Carolina is the 

availability of globally competent workers.” (Preparing Students for the World..., 2013) The NC State Board of 

Education Task Force on Global Education has recommended the expansion of immersion programs in order to 

help meet their mission that every public school student will graduate from high school, globally competitive for 

work and postsecondary education, and prepared for life in the 21st century. (Preparing Students for the 

World..., 2013) 

In WS/FCS we are working to provide these opportunities for students.  We currently offer immersion 

programs in Chinese and Spanish.  Students in these programs are thriving by learning to speak, read and write 

in both English and the second language.  Our immersion programs are helping us to meet the district’s and the 

state’s mission to prepare our students to be successful in today’s rapidly changing global environment. 

 

Leslie Baldwin, Ed.D. 

World Languages Program Manager 
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Our mission in the Winston-Salem / Forsyth County school system is to “provide all students with 

educational opportunities that ensure that they become responsible, productive, global citizens.” Our 

mission encompasses providing opportunities for a growing, linguistically diverse student population. 

Over the last decade, the English language learner population has grown dramatically 100 different 

languages now used in our school system. Educating a large population of English Language Learners 

comes with unique challenges but also great opportunities for our students.  

The overwhelming majority of our ELLs have been immersed in Spanish (or a majority Spanish 

environment) since infancy. These students have naturally begun to develop the phonological 

awareness and oral vocabulary skills in Spanish, their first language. However, upon arriving in 

kindergarten, many of these students find themselves in an English only classroom where they struggle 

to develop these same skills in a brand new language, English. During this period, many of our ELLs fall 

behind their native English speaking peers simply because the English kindergarten instruction builds 

on the English background skills of most of our students and not the Spanish pre-literacy skills of many 

of our ELLs. As a result, a literacy gap develops between our ELLs and native English speakers at a very 

early grade level.  

To prevent this gap, ELLs need solid literacy skills in their first language, skills which will then transfer 

as they acquire English. One of the best indicators of a student’s success in acquiring a second language 

is his literacy level in his first language. A student’s ability to transfer literacy skills between the first 

and second language is the foundation for developing innovative programs that meet the needs of our 

ELLs: well-developed and well- sup-ported bilingual programs.  

In addition to being a research based program to improve the educational outcomes of our ELLs, 

students who progress through a strong bilingual program will have a language skill-set that prepares 

them for the future. The Partnership for 21st Century Skills, a national advocacy group that strives to 

ensure that all students are prepared for the 21st century, lists the ability to communicate in diverse 

environments, in multiple languages, as a necessary skill to help our students be competitive and 

successful in an increasingly globalized and multi-cultural environment.  

Our bilingual programs can help our ELLs to continue developing their native Spanish literacy skills, 

acquire solid English literacy skills while simultaneously giving our students a valuable bilingual tool on 

the pathway towards becoming “responsible, productive, global citizens” in a 21st century world.  

 

David Sisk  
Title III/LEP Program Manager 
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Guiding Principles at a Glance 

STRAND 1 PROGRAM STRUCTURE 

Principle 1 All aspects of the program work together to achieve the three core goals of dual language education: grade-level 
academic achievement, bilingualism and biliteracy, and sociocultural competence. 

Principle 2 The program ensures equity for all groups. 

Principle 3 The program has strong, effective, and knowledgeable leadership. 

Principle 4 An effective process is in place for continual program-planning, implementation, and evaluation. 

STRAND 2 CURRICULUM  

Principle 1 The program has a process for developing and revising a high-quality curriculum. 

Principle 2 The curriculum is standards-based and promotes attainment of the three core goals of dual language education. 

Principle 3 The curriculum effectively integrates technology to deepen and enhance learning. 

STRAND 3 INSTRUCTION 

Principle 1 Instruction methods are derived from research-based principles of dual language education. 

Principle 2 Instructional strategies support the attainment of the three core goals of dual language education. 

Principle 3 Instruction is student-centered. 

Principle 4 Instructional staff effectively integrate technology to deepen and enhance the learning process. 

STRAND 4 ASSESSMENT & ACCOUNTABILITY 

Principle 1 The program creates and maintains an infrastructure that supports an assessment and accountability process. 

Principle 2 Student assessment is aligned with program goals and with state content and language standards, and the results 
are used to guide and inform instruction. 

Principle 3 Using multiple measures in both languages of instruction, the program collects and analyzes a variety of data that 
are used for program accountability, program evaluation, and program improvement. 

Principle 4 Student progress toward program goals and state achievement objectives is systematically measured and 
reported. 

Principle 5 The program communicates with appropriate stakeholders about program outcomes. 

STRAND 5 STAFF QUALITY & PROFESSIONAL DEVELOPMENT 

Principle 1 The program recruits and retains high-quality dual language staff. 

Principle 2 The program provides high-quality professional development that is tailored to the needs of dual language 
educators and support staff. 

Principle 3 The program collaborates with other groups and institutions to ensure staff quality. 

STRAND 6 FAMILY & COMMUNITY 

Principle 1 The program has a responsive infrastructure for positive, active, and ongoing relations with students’ families 
and the community. 

Principle 2 The program promotes family and community engagement and advocacy through outreach activities and support 
services that are aligned with the three core goals of dual language education. 

Principle 3 The program views and involves families and community members as strategic partners. 

STRAND 7 SUPPORT & RESOURCES 

Principle 1 The program is supported by all key stakeholders. 

Principle 2 The program is equitable and adequately funded to meet program goals. 

Principle 3 The program advocates for support. 

Download the full 3rd Edition free digital version  http://www.cal.org/resource-center/publications-products/guiding-principles-3

http://www.cal.org/resource-center/publications-products/guiding-principles-3
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What is Dual Language Immersion? 
 

According to the Guiding Principles for Dual Language Education (3rd edition), dual language 

immersion (DLI) includes “any program that provides literacy and content instruction to all 

students through two languages” (p.3).  In DLI programs, students learn content such as math, 

science, and social studies, in a language other than English.  They also receive literacy 

instruction in English and the target language.  

 

In Winston-Salem/Forsyth County, there are Spanish and Chinese dual immersion programs.  

The content curriculum is the same in a DLI class as it is in a traditional, monolingual classroom. 

For example, the state standards for math are the same in either classroom.  However, in a DLI 

class, the math standards may be taught in Chinese or Spanish, rather than in English.  The 

methodology for teaching the content may vary from that of a monolingual classroom.  In the 

DLI class, there is a focus on vocabulary and language skills to ensure students are acquiring 

content and language skills. 

 

There are three pillars of dual language education: Bilingualism and Biliteracy, High Academic 

Achievement, and Sociocultural Competence (Howard, et al., 2018).  These three foci provide 

the basis for decision making regarding program design, instruction, assessment, and other 

facets of the program.   

 

DLI programs can be either one-way or two-way, depending upon the population served.  In a 

one-way program, the students are all native/heritage speakers of one language.  In WS/FCS, 

we have 1 one-way Chinese and 3 one-way Spanish programs.   

 

In a two-way program, the student population is ideally half native English speaking and half 

native speakers of another language, referred to as the target language. In WS/FCS, we have 2 

elementary two-way Spanish programs and 2 middle school immersion programs.  The pillars 

and goals are the same for one-way and two-way programs. 
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Similarities and Differences between DLI and Monolingual Classes 
 

Traditional Monolingual Class Both DLI Class 

Plan with content objectives Students learn to read 
once 

Plan with content and language 
objectives 

Focus on content 
Students learn 

content 

Focus on building vocabulary 
and language structure through 
content 

English = Opaque Orthography - 
sound-symbol correspondences are 
not always predictable  

 

Spanish = Transparent 
Orthography - sound-symbol  
correspondences are  
predictable 

Teach letter names, sounds, 
rhyming words, CVC patterns 

 Teach sounds, syllables, CV 
pattern  

Concept: Letters make sounds, go 
together in different combinations 
to form words 

 
Concept: Sounds have letter 
names, form syllables, syllables 
form words 

Concept: Vowels change sound 
depending upon letters around 
them;  
5 vowels make 12 different vowel 
sounds 

 

Concept: Vowels have the same 
sounds, regardless of 
consonants; 
5 vowel sounds 

  Planning time with 
grade level colleagues 

is needed 

Planning time needed for 
immersion differences 

Assess literacy in English Assess literacy 
development 

Assess literacy in language of 
instruction 

SIOP strategies can be helpful  SIOP strategies are necessary 

  
 

Students transfer most literacy 
and content skills from one 
language to the other 

 
Reference: Howard, E., Lindholm-Leary, K. and Rogers, D., Olague, N., Median, J., Kennedy, B., Sugarman, J., Christian, D. 
(2018). Guiding principles for dual language education: Third edition. Washington D.C.: Center for Applied Linguistics. 
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PATTERNS OF K-12 ENGLISH LEARNERS’ 
LONG-TERM ACHIEVEMENT IN NCEs  

ON STANDARDIZED TESTS IN ENGLISH READING 
COMPARED ACROSS SIX PROGRAM MODELS 

 
(Results aggregated from a series of 4-8 year longitudinal studies 
From well-implemented, mature programs in five school districts) 

 
© Copyright Wayne P. Thomas & Virginia P. Collier, 1997 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Source: Virginia Collier and Wayne Thomas. School Effectiveness for Language Minority Students. National Clearing House for 
Bilingual Education. 1997.  

 
Description: 
This longitudinal study reviews how English Learner (EL) students perform over time in a particular 
program model.  Normal Curve Equivalents (NCEs) are used to standardize and measure student 
progress across a variety of programs covered in the study.  An NCE of > 50 means the child is making 
at least a year’s worth or more of academic progress on grade-level in that particular program. For EL 
students to close the achievement gap, acquire English skills and academic content simultaneously, 
only the One-Way model (52 NCE) and Two-Way model (61 NCE) exceed an NCE of > 50.  
 

These results indicate that English Learner (EL) students in one-way and two-way Dual Language 
programs demonstrate faster progress than EL students in any of the other comparable programs.  
One-way and two-way Dual Language programs show the most success in helping EL students close the 
achievement gap.  
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Descriptive Summary of Instructional/Program Alternatives 
    Programs in WS/FCS 

 SHELTERED 
INSTRUCTION 

in ENGLISH 

NEWCOMER 
PROGRAMS 

TRANSITIONAL 
BILINGUAL 

ONE-WAY 
IMMERSION 

SL/FL 

IMMERSION 

TWO-WAY 
IMMERSION 

Language 
Goals 

Academic 
English 
proficiency 

English 
proficiency 

Transition to all 
English 
instruction 

Bilingualism Bilingualism Bilingualism 

Cultural 
Goals 

Understanding of 
and integration 
into mainstream 
American culture 

Understanding of 
and integration 
into mainstream 
American culture 

Understanding of 
and integration 
into mainstream 
American culture 

Integration into 
mainstream 
American culture 
and maintenance 
of home/heritage 
culture 

Understanding 
and appreciation 
of L2 culture and 
maintenance of 
home/ 
mainstream 
American culture 

Maintenance/ 
integration into 
mainstream 
American culture 
and appreciation 
of other culture 

Academic 
Goals 

Same as 
district/program 
goals for all 
students 

Varied Same as 
district/program 
goals for all 
students 

Same as 
district/program 
goals for all 
students 

Same as 
district/program 
goals for all 
students 

Same as 
district/program 
goals for all 
students 

Student 
Characteristics 

Limited or no 
English; Some 
programs mix 
native and non-
native English 
speakers 

Limited or no 
English Low 
level literacy 
Recent arrival 
Variety of 
language/cultural 
backgrounds 

Limited or no 
English All 
students have 
same L1 Variety 
of cultural 
backgrounds 

 

 

Limited or no 
English All 
students have 
same L1 Variety 
of culture 
backgrounds 

Speak majority 
language 
(English in U.S) 
May/may not be 
from majority 
culture 

Native English 
speakers and 
students with 
limited or no 
English Variety 
of cultural 
backgrounds 

 

Grades  

Served 

All grades 
(during transition 
to English 

K-12; most 
prevalent at 
middle/high 
school levels 

Primary and 
elementary 
grades 

Elementary 
grades 

Early immersion 
serves K8, 
preferably K-12 

K-8, preferably 
K-12 

Entry Grades Any grade Most students 
enter in middle 
or high school 

K, 1, 2 K, 1, 2 K, 1 K, 1 

Length of 
Student 
Participation 

Varied: 1- 3 
years or as 
needed 

Usually 1 to 3 
semesters 

2-4 years Usually 6 years 
(+K), preferably 
12 years (+K 

Usually 6 years 
(+K), preferably 
12 years (+K) 

Usually 6 years 
(+K), preferably 
12 years (+K) 

Participation 
of Mainstream 
Teachers 

Yes;  

preferable if 
mainstream 
teachers have SI 
training 

Yes;  

mainstream 
teachers must 
have training in 
SI 

Yes;  

mainstream 
teachers must 
have training in 
SI 

No;  

stand-alone 
program with its 
own specially 
trained teachers 

Yes;  

mainstream 
teachers teach 
English 
curriculum 

Yes;  

mainstream 
teachers with 
special training 

Teacher 
Qualifications 

Often certified 
ESL or bilingual 
teachers and 
content teachers 
with SI training 
Preferably 
bilingual 

Regular 
certification 
Training in SI 
Preferably 
bilingual 

Bilingual 
certificate 

Bilingual-
multicultural 
certificate 
Bilingual 
proficiency 

Regular 
certification 
Training in 
immersion 
pedagogy 
Bilingual 
proficiency 

Bilingual/ 
immersion 
certification 
Bilingual 
proficiency 
Multicultural 
training 

Instructional 
Materials, 
Texts, Visual 
Aids 

In English with 
adaptations; 
visuals; realia; 
culturally 
appropriate 

In L1 or in 
English with 
adaptations 

In L1 and 
English; English 
materials 
adapted to 
students’ 
proficiency level 

In L1 and 
English; English 
materials 
adapted to 
students’ 
proficiency levels 

In L2 (with 
adaptations as 
needed), plus 
English texts, 
where 
appropriate 

In minority 
language and 
English, as 
required by 
curriculum of 
study 

Source: http://www.cal.org/twi/pdfs/program-alternatives-for-linguistically-diverse-students.pdf 
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Immersion Programs in WS/FCS 

 One-Way Immersion Two-Way Immersion 

Students Native speakers of 1 language 

(Spanish or English) 

50% Native Spanish and 50% 

Native English speakers 

3 Pillars Bilingualism and Biliteracy; High Academic Achievement; Sociocultural 

Competence 

Grade levels Beginning in Kindergarten, adding a grade level each year; middle and 

high school program to be added as students move into that level 

Teachers Bilingual with elementary education license and knowledge of language 

acquisition/immersion pedagogy 

Division of 
Languages 

Spanish: More instruction in Spanish language in Kindergarten with 

more English introduced in each grade level; 

50%/50% English/Spanish Language in grades 3-5 

Chinese: 50%/50% English/Chinese instruction in grades K-5 

Methods Instruction is very visual and active; Activities are “hands on”;  

Teachers ensure language is comprehensible and environment is 

comfortable 

Materials Many visuals and manipulatives; 

Texts and other materials in English and target language (Spanish or 

Chinese), depending upon language of instruction and availability 

 
 

One-Way Programs Two-Way Programs  
(Spanish) 

Diggs-Latham Elementary (Spanish) Ashley Academy for Cultural and Global 
Studies (Program currently on hold) 

Easton Elementary (Spanish) Smith Farm Elementary 

Old Town Elementary (Spanish) Speas Global Elementary 

Konnoak Elementary (Chinese)  

Middle School Program 

Paisley IB Magnet 

East Forsyth Middle School 
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Immersion Teacher Effectiveness for Language Learning 

ENVIRONMENT 

How do I create a safe and supportive learning environment to prepare for student learning? 

Self-Assessment 

 

Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of the 
time 

I do 
this 
with 

confi-
dence 

This 
is a 
goal 
of 

mine 

E1 

I build appropriate relationships with my students to promote a safe and positive learning 
environment. 

a. I use official information about my students’ backgrounds to 
inform my approach to learning. 

     

b. I use information about the language abilities and cultural 
knowledge of my students to tailor learning. 

     

c. I tailor learning experiences to the unique needs and interests of 
my students. 

     

d. My students and I create a safe and positive learning 
environment by respectful interaction with each other 

 

     

E2 

I collaborate with my students to promote a safe and supportive learning environment. 

a. My students and I develop and use rules, routines and 
procedures that maintain a safe and supportive environment. 

     

b. My students and I reference classroom rules, procedures and 
instructional aids to ensure learning efficiency 

     

c. My students and I plan ways to recognize and validate exemplary 
student behavior. 

     

d. My students and I plan appropriate actions that should be taken 
when student behavior does not meet expectations. 

 

     

E3 

I work with my students’ parents and school administrators to 
communicate and clarify my classroom management system. 

 

     

 
www.TELLproject.com 
An advancelearning Initiative 

This work is licensed under the Creative Commons Attribution-NonCommercial-NoDerivs 3.0 Unported License. 

To view a copy of this license, visit http://creativecommons.org/licenses/by-nc-nd/3.0/ 
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Immersion Teacher Effectiveness for Language Learning 

ENVIRONMENT 

How do I create a safe and supportive learning environment to prepare for student learning? 

Self-Assessment 

 

Self-Assessment Criteria Page 2 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of the 
time 

I do 
this 
with 

confi-
dence 

This 
is a 
goal 
of 

mine 

E4 

I create a classroom environment that is culture-rich and encourages the use of the target 
language. 

a. I create a stimulating and inviting physical environment that 
reflects the target language and culture(s). 

     

b. I ensure the physical environment supports the unit’s language 
and cultural goals. 

     

c. My students and I select and participate in routines that reflect 
practices of the target culture (s). 

     

d. My students and I create a physical environment that includes 
classroom-learning aids to facilitate the classroom target 
language use. 

     

E5 

I maximize the organization of the physical environment to support the performance 
objectives. 

a. The learning space is arranged to facilitate student-to-student 
communication. 

     

b. The physical environment is organized to provide easy access to 
available resources, smooth transitions throughout the lesson 
and is free of clutter. 

     

c. The physical environment accommodates students with special 
needs. 

     

d. I ensure there is a space where the daily learning targets and the 
sequence of learning activities are always posted. 

     

e. I display current samples of student work and accompanying 
grading rubrics 

     

f. The seating configuration provides for easy teacher access to 
students. 

     

www.TELLproject.com 
An advancelearning Initiative 

This work is licensed under the Creative Commons Attribution-NonCommercial-NoDerivs 3.0 Unported License. 

To view a copy of this license, visit http://creativecommons.org/licenses/by-nc-nd/3.0/ 
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Immersion Teacher Effectiveness for Language Learning 

PLANNING 

How does my planning of learning experiences prepare for student Learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of the 
time 

I do 
this 
with 

confi-
dence 

This 
is a 
goal 

of 
mine 

P1 
I plan learning experiences based on my local curriculum and state 
and national standards. 

 

     

P2 

 
I plan learning experiences to address the unique needs and interests of my students. 

a. I plan learning experiences that are interesting to my students.      

b. I plan learning experiences that students will perceive as relevant.      

c. I plan learning experiences within the students’ range of abilities.      

d. I plan learning experiences that include student choice.      

P3 

 

I use units based on proficiency targets and backward design principles. 

a. Unit performance objectives are focused on proficiency targets 
and are based on meaningful contexts. 

     

b. Units incorporate opportunities to use previously acquired 
language and content in a variety of contexts. 

     

c. Units provide opportunities for students to gain competence in the 
three competitive modes. 

     

d. Units provide opportunities for students to understand the 
relationships among products, practices, and perspectives of the 
target culture(s). 

     

P4 

 

I ensure that my planning accommodates the needs of 
heritage/native speakers and identified exceptional learners, as well 
as struggling or accelerated learners not officially identified. 

     

P5 

 

I plan opportunities for my students to set and monitor their own 
goals for content, language and culture that are consistent with or 
exceed course proficiency targets. 

     

 
www.TELLproject.com 
An advancelearning Initiative 

This work is licensed under the Creative Commons Attribution-NonCommercial-NoDerivs 3.0 Unported License. 

To view a copy of this license, visit http://creativecommons.org/licenses/by-nc-nd/3.0/ 
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Immersion Teacher Effectiveness for Language Learning 

PLANNING 
How does my planning of learning experiences prepare for student Learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 2 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of the 
time 

I do 
this 
with 

confi-
dence 

This 
is a 
goal 

of 
mine 

P6 

I use the backward design process to plan lessons that lead students  to meet the unit performance 
objectives. 

a. I set daily performance objectives that are focused on proficiency targets 
and are based on meaningful contexts. 

     

b. I plan opportunities that enable students to assess their attainment of 
the lesson’s language objectives. 

     

c. I plan activities that enable students to meet the daily performance 
objectives. 

     

P7 

My daily lesson plan contains activities that are contextualized, connect to prior learning, and require 
attention to meaning. 

a. I select activities that ensure a learner-centered environment that meets 
individual learning needs. 

     

b. I plan how I will explain/introduce activities and concepts using only the 
target language. 

     

c. I plan activities that provide students with comprehensible input.      

d. I plan to check for understanding in a variety of ways throughout the 
lesson. 

     

e. I plan adequate opportunities for my students to process spoken and 
written language before being expected to produce it. 

     

P8 

I plan for lessons that contain learning experiences designed to keep all students engaged all the time. 

a. I plan a variety of activities that are based on student attention/interest 
level and time needed for the task. 

     

b. I order activities keeping in mind that students remember best that 
which comes first, second best that which comes at the end and least 
that which comes in the middle. 

     

c. I plan learning experiences that engage my students in different levels of 
thinking (remembering, understanding, applying, analyzing, evaluating, 
creating). 

     

d. I plan learning experiences that allow for physical movement.       

e. I plan for smooth and efficient transitions throughout the class.      

f. I identify and select appropriate resources, including authentic materials, 
to plan learning activities. 

     

g. I plan adequate opportunities for my students to collaborate, publish 
and interact with language learners, experts and other audiences (locally 
and globally). 

     

www.TELLproject.com 
An advancelearning Initiative 

This work is licensed under the Creative Commons Attribution-NonCommercial-NoDerivs 3.0 Unported License. 
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Immersion Teacher Effectiveness for Language Learning 

THE LEARNING EXPERIENCE 
How do I provide meaningful learning experiences that advance student learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some
-

times 

I do 
this 

most 
of 

the 
time 

I do 
this 
with 

confi-
denc

e 

This 
is a 
goal 
of 

mine 

LE1 

 
My students and I demonstrate respect for individuals, rules, routines, and procedures. 

a. I evidence a level of respect that my students can emulate.      

b. I give my students age-appropriate responsibility for managing 
their own behavior. 

     

c. My students and I refer to classroom rules, routines and 
procedures as necessary. 

     

d. My students and I recognize and validate exemplary behavior.      

e. I consciously seek to reinforce positive behavior from potentially 
disruptive students before problems arise. 

     

f. I consistently take timely and appropriate action when student 
behavior does not meet classroom expectations. 

     

LE2 

 
I use the daily performance objectives to capture my students’ energy and commitment. 

a. I engage my students in an activity tied to the day’s lesson as soon 
as they enter the room. 

     

b. I share user-friendly performance objectives with my students. 

 

     

c. I embed and intentionally reference the performance objectives 
throughout the lesson. 

     

d. I help my students reflect on their attainment of the daily 
performance objectives and their own goals at the end of the 
lesson. 

     

LE3 

 
I share the sequence of learning experiences with my students. 

a. I explain and post the sequence of the lesson’s learning activities.      

b. I clarify how the learning experiences help students meet or 
exceed the daily performance objectives.  

     

c. I help my students see connections among learning experiences.      
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Immersion Teacher Effectiveness for Language Learning 
THE LEARNING EXPERIENCE 

  
 
Self-Assessment Criteria Page 2 

I do 
not 
do 
this 

I do 
this 

some
-

times 

I do 
this 

most 
of 

the 
time 

I do 
this 
with 
confi-
dence 

This 
is a 
goal 
of 

mine 

LE4 

I ensure that students receive comprehensible input.  

a. I ensure that everything I say and/or materials I share with my students 
are in the target language. 

     

b. I do not use English in the Immersion classroom      
c. I use a variety of strategies (e.g. visuals, concrete objects, hands-on 

experiences) to make language comprehensible. 
     

d. I clarify what I say in a variety of ways (e.g. simplification, restating, 
adjusting the speed). 

     

e. I frequently check for understanding in a variety of ways throughout the 
lesson. 

     

f. I consciously monitor how much I say in order to maximize student 
opportunities to produce language in each lesson. 

     

g. My students have adequate opportunities to process language (input) 
before being expected to produce language (output). 

     

LE5 

I provide opportunities for my students to acquire language in meaningful contexts. 

a. My students are active participants in a variety of language learning 
opportunities throughout the lesson.  

     

b. My students engage in language learning opportunities anchored in the 
modes of communication. 

     

c. I equip students with strategies that enable them to stay in the target 
language. 

     

d. My students engage daily in pair and/or small group activities.      
e. My students and I assess, evaluate, and use authentic materials to 

support language acquisition. 
     

LE6 

I provide opportunities for students to engage in cultural observation and analysis. 

a. My students can recognize and understand how their own culture 
affects their views of other cultures. 

     

b. My students can recognize and understand their own and others ways 
of thinking (perspectives). 

     

c. My students frequently use cultural products and practices to 
contextualize language tasks. 

     

d. My students can use their language skills and cultural understanding to 
interact effectively in a cultural contact other than their own. 

     

LE7 

I provide opportunities for my students to become more effective communicators. 

a. My students have multiple opportunities to refine linguistic output 
based on a variety of feedback. 

     

b. My students encounter language structures that are necessary to meet 
the performance objectives. 

     

c. My students use language at levels of accuracy consistent with their 
proficiency. 
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Immersion Teacher Effectiveness for Language Learning 

PERFORMANCE & FEEDBACK 
How do my students and I use performance and feedback to advance student learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of 

the 
time 

I do 
this 
with 

confi-
dence 

This is 
a goal 

of 
mine 

PF1 

My students demonstrate growth through performances that are reflective of their learning 
experiences. 

a. My students demonstrate growth relative to the performance 
objectives. 

     

b. My students demonstrate growth relative to the targeted 
proficiency level. 

     

c. My students demonstrate growth across the modes       

d. My students are provided choice in demonstrating their growth 
toward and beyond the targets.  

     

e. I vary assessment strategies to account for individual student 
needs. 

     

PF2 

I employ a variety of feedback strategies designed to assist the learner in growing toward the 
target. 

a. I provide my students frequent descriptive feedback.      

b. I provide feedback that is close in time to demonstrated-
performance. 

     

c. I provide feedback that is supported by evidence from the 
student performance. 

     

d. I provide students with opportunities to compare their current 
performance to previous performances. 

     

e. My students and I use rubrics as ways to define quality and to 
provide feedback. 

     

PF3 

I provide my students opportunities to set and monitor their own goals for language performance 
and cultural competence that are consistent with or exceed course proficiency targets. 

a. My students engage in self-assessment and peer review to 
monitor progress toward the targeted performance objectives 
and their own language and culture goals. 

     

b. My students provide descriptive feedback to each other in a 
variety of ways. 

     

c. My students use feedback from self-assessment and peer review 
to improve future performance. 

     

d. My students determine their next steps toward improvement of 
performance. 
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Immersion Teacher Effectiveness for Language Learning 

PERFORMANCE & FEEDBACK 
How do my students and I use performance and feedback to advance student learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 2 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of 

the 
time 

I do 
this 
with 

confi-
dence 

This is 
a goal 

of 
mine 

PF4 I routinely use internal and external assessment data to modify learning experiences. 

a. I analyze evidence of student performance in an ongoing 
manner. 

     

b. My students and I modify learning strategies to meet or exceed 
the performance targets. 

     

c. I share assessment results with a variety of audiences (e.g. 
students, parents, administrators to support and improve 
student learning. 

     

PF5 My grading system reflects multiple measures and an emphasis on language performance 
that reflects content knowledge and everyday needs.  

a. I communicate to my students that the grade reporting is a 
reflection of their progress toward content and performance 
objectives.  

     

b. My grading system weighs performance more heavily than 
language knowledge. 

     

c. My students’ final grades are a reflection of their content and 
language ability relative to performance objectives and the 
proficiency target. 
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Immersion Teacher Effectiveness for Language Learning 

LEARNING TOOLS 
How do my students and I capitalize on a variety of learning tools to maximize student learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of 

the 
time 

I do 
this 
with 

confi-
dence 

This is 
a goal 

of 
mine 

LT1 

 

My students and I use a variety of learning tools to help learners 
meet performance objectives. 

     

LT2 

 

I incorporate authentic materials that facilitate the understanding 
of relationships among cultural products, practices, and 
perspectives. 

     

LT3 

 

My students and I appropriately use available technologies to 
develop and assess real world language and cultural competencies. 

     

LT4 

 

My students and I use materials in a manner respectful of 
authorship and ownership. 

     

LT5 

 

I consciously use the culture-rich classroom environment to 
stimulate and advance student learning. 

     

LT6 

 

My students and I use classroom-learning aids (e.g., word walls, 
language ladders, samples of student work) as tools to facilitate 
learning. 

     

LT7 

 

I use local and global target language communities as language and 
culture resources and to encourage life-long language learning 
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Immersion Teacher Effectiveness for Language Learning 

COLLABORATION 
How does my collaboration with stakeholders support student learning? 

Self-Assessment 

  
 
Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some
-

times 

I do 
this 

most 
of 

the 
time 

I do 
this 
with 

confi-
denc

e 

This 
is a 
goal 
of 

mine 

C1 
My classroom practices communicate positive messages about 
language learning to all stakeholders (i.e., students, parents, 
administrators, board and community members). 

     

C2 

 

I involve all stakeholders by engaging them in discussions of the goals of the program. 

a. I clearly communicate realistic expectations for student 
performance. 

     

b. I clearly communicate my classroom management plan.      

c. I clearly communicate my grading system.       

d. I clearly communicate how I use data to improve student learning.       

e. I clearly communicate how stakeholders can support student 
learning in both school and beyond. 

     

C3 

 

I partner with school-based professionals (e.g., special educators, social workers, counselors) 
to gain perspectives about the learning of my students. 

a. I partner with co-teachers and grade level teams to advance the 
learning of my students. 

     

C4 

 

I provide a variety of vehicles (e.g., wikispaces, school websites, newsletters telephone calls, 
social media) for regular two-way communication about my program with stakeholders. 

C5 
 

I inform stakeholders of the accomplishments of my students. 

     

C6 

 

I connect with individuals and organizations (e.g., school exchanges, 
cultural informants, community service organizations) within the 
local and global communities to support and encourage language 
and culture learning. 
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Immersion Teacher Effectiveness for Language Learning 

PROFESSIONALISM 
How does my continued growth as a professional support student learning? 

Self-Assessment 

  
Self-Assessment Criteria Page 1 

I do 
not 
do 
this 

I do 
this 

some-
times 

I do 
this 

most 
of the 
time 

I do 
this 
with 

confi-
dence 

This is 
a goal 

of 
mine 

PR1 
I maintain the highest standards of professional conduct in my 
community, classroom and professional affiliations (adapted from the 
Statement of Professional Responsibility for ACTFL Members – 2009). 

     

PR2 
 

I possess at least Advanced Low Proficiency (ACTFL scale) in both the 
target language and English. 

     

PR3 

 

I am a reflective practitioner. 

a. My behavior evidences awareness of the relationships between my 
beliefs and practices and how they and learning. 

     

b. I interact in culturally appropriate ways within the context off the 
local educational setting. 

     

PR4 
 

I keep abreast of current developments and research in both world 
language and general education. 

     

PR5 

 

I create a plan for my professional growth based on my reflections of 
how I: 

▪ create the learning environment; 
▪ plan for and provide meaningful learning experiences 
▪ provide feedback on student performances 
▪ select and use learning tools; 
▪ and communicate with stakeholders 

in order to advance student learning. 

 

     

PR6 

 

I participate in professional development opportunities both in-district 
and beyond throughout the school year and in the summer. 

     

a. I regularly participate in activities to improve my language skills.      
b. I regularly participate in activities to enhance my ability to facilitate 

learning. 
     

c. I participate in professional learning networks that connect me with 
colleagues bother locally and globally. 

     

d. I collaborate in the work of my department, school and district.      

PR7 

 

I give back to the profession in a variety of ways, digitally and/or face-
to-face (e.g., presenting in-district, at conferences, participating in 
professional learning communities, mentoring, publishing). 
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Immersion Teacher Effectiveness for Language Learning 

GOAL SETTING FORM 

How do I plan for professional growth based on my reflections in order to advance learning? 

Name:                                                                         School Date:                      

   

iTELL Domain Identified Criteria for Growth 

Environment  

How do I create a safe and 
supportive learning 

environment to prepare 
for student learning? 

 

Goal 1: 

 

Goal 2: 

 

Comments/Needs:  

Planning 

How does my planning of 
learning experiences 

prepare for student 

learning? 

 

Goal 1: 

 

Goal 2: 

 

Comments/Needs:  

The Learning 

Experience 
How do I provide 

meaningful learning 
experiences that advance 

student learning? 

 

Goal 1: 

 

Goal 2: 

 

Comments/Needs:  

Performance & 

Feedback 
How do my students and I 

use performance and 
feedback to advance 

student learning? 

Goal 1: 

 

Goal 2: 

 

Comments/Needs:  

Learning Tools 
How do my students and I 
capitalize on a variety of 

learning tools to maximize 
student learning? 

 

Goal 1: 

 

Goal 2: 
 

Comments/Needs:  

Collaboration 
How does my collaboration 
with stakeholders support 

student learning? 

 

Goal 1: 

 

Goal 2: 
 

Comments/Needs:  
 

Professionalism 
How does my continued 
growth as a professional 

support student learning? 

 

Goal 1: 

 

Goal 2: 
 

Comments/Needs:  
 

 



Immersion Teacher Effectiveness for Language Learning 

PERSONALIZED GROWTH PLAN 
How do I plan for professional growth based on my reflections in order to advance learning? 

iTELL criteria I want to work on. Steps I will take that will help me grow. When? What do I need in order to do this? 

 
 
 
 
 

   

 
 
 
 
 

   



American Council on the Teaching of Foreign Language (ACTFL) 

Student Expectation of End of Year Language Proficiency by Grade Level 

ACTFL is the national association for language educators.  The proficiency scale is a continuum of levels 

on which all language learners can be placed.  The descriptors in the chart on the next page will help 

you to understand what language learners are able to do at each level of proficiency using various 

kinds of communication skills.   

The North Carolina World Language Essential Standards for immersion programs, which is our state 

curriculum, are based on these ACTFL proficiency levels.  The Essential Standards help us to determine 

appropriate expectations for the second language development of our students in the immersion 

program.  Each student is given a proficiency level rating based on classroom work, observations, and 

SOPA results (Student Oral Proficiency Assessment).  The SOPA is administered at the end of 

Kindergarten, 2nd, and 5th Grades.   

Based on expectations from the North Carolina Essential Standards and our specific program, we 

expect students to exit grade levels at the proficiency levels listed below.   

 

End of Year Goals by Grade Level 

 

Kindergarten: Novice Mid  First Grade: Novice High   Second Grade: Intermediate Mid 

Third Grade: Intermediate Mid   Fourth Grade: Intermediate High  Fifth Grade: Intermediate High 

 

  

 

Gradespan → 
Exit level for  
Assessment 
 

K-2 → 
2nd grade 

3-5 → 
5th grade 

6-8 → 
8th grade 

9-12 → 
12th grade 

 

MODE & Skill 
 

 
INTERPRETIVE 
Listening 
 

Novice  
High 

Intermediate 
Low-Mid 

Intermediate  
Mid-High 

Advanced  
Low-Mid 

 
INTERPRETIVE 
Reading 
 

Novice  
High 

Intermediate  
Low-Mid 

Intermediate  
Mid-High 

Advanced  
Low-Mid 

 
INTERPERSONAL 
Person-to-Person 
 

Novice  
High 

Intermediate 
Low-Mid 

Intermediate  
Mid-High 

Intermediate  
High-Advanced Mid 

 
PRESENTATIONAL 
Speaking 
 

Novice  
Mid 

Intermediate 
Low-Mid 

Intermediate  
Mid-High 

Advanced  
Low-Mid 

 
PRESENTATIONAL 
Writing 
 

Novice  
Mid 

Intermediate 
Low-Mid 

Intermediate  
Mid-High 

Advanced  
Low-Mid 



 

 

LINGUAFOLIO SELF-ASSESSMENT GRID (ACTFL, TESOL, Council of Europe) 
Adapted September 2014 

North Carolina Standard Course of Study 

*TESOL 
Entering – Level 1 Emerging – Level 2 Developing – Level 3 Expanding – Level 4 Bridging – Level 5 

Level 
6 

ACTFL NOVICE INTERMEDIATE ADVANCED AH 
S 
D 

Low Mid High Low Mid High Low Mid 

IN
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e
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C
o
m

m
u

n
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a
ti
o
n
 

I can 
communicate on 
some very 
familiar topics 
using single 
words and 
phrases that I 
have practiced 
and memorized. 

I can communicate 
on very familiar 
topics using a 
variety of words 
and phrases that I 
have practiced and 
memorized.  

I can communicate and 
exchange information 
about familiar topics using 
phrases and simple 
sentences, sometimes 
supported by memorized 
language. 
I can usually handle short 
social interactions in 
everyday situations by 
asking and answering 
simple questions. 

I can participate in 
conversations on a 
number of familiar topics 
using simple sentences. 
I can handle short social 
interactions in everyday 
situations by asking and 
answering simple 
questions. 

I can participate in 
conversations on 
familiar topics using 
sentences and series of 
sentences. 
I can handle short social 
interactions in everyday 
situations by asking and 
answering a variety of 
questions. 
I can usually say what I 
want to say about my 
everyday life. 

I can participate with ease and 
confidence in conversations on 
familiar topics. 
I can usually talk about events and 
experiences in various time 
frames. 
I can usually describe people, 
places, and things. 
I can handle social interactions in 
everyday situations, sometimes 
even when there is an unexpected 
complication. 
 

I can participate in conversations 
about familiar topics that go beyond 
my everyday life. 
I can talk in an organized way and 
with some detail about events and 
experiences in various time frames. 
I can describe people, places, and 
things in an organized way and with 
some detail. 
I can handle a familiar situation with 
an unexpected complication. 

I can express myself fully not only on 
familiar topics but also on some 
concrete social, academic, and 
professional topics. 
I can talk in detail and in an organized 
way about events and experiences in 
various time frames. 
I can confidently handle routine 
situations with an unexpected 
complication. 
I can share my point of view in 
discussion on some complex issues. 
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T

E
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R

E
T
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L
is

te
n

in
g
 

I can recognize a 
few memorized 
words and 
phrases when I 
hear them 
spoken. 

I can recognize 
some familiar 
words and phrases 
when I hear them 
spoken. 

I can often understand 
words, phrases, and 
simple sentences related 
to everyday life. 
I can recognize pieces of 
information and 
sometimes understand 
the main topic of what is 
being said. 

I can understand the main 
idea in short, simple 
messages and 
presentations on familiar 
topics. 
I can understand the main 
idea of simple 
conversations that I 
overhear. 

I can understand the 
main idea in messages 
and presentations on a 
variety of topics related 
to everyday life and 
personal interests and 
studies. 
I can understand the 
main idea in 
conversations that I 
overhear. 

I can easily understand the main 
idea in message and presentations 
on a variety of topics related to 
everyday life and personal 
interests and studies. 
I can usually understand a few 
details of what I overhear in 
conversations, even when 
something unexpected is 
expressed. 
I can sometimes follow what I hear 
about events and experiences in 
various time frames. 

I can understand the main idea and 
some supporting details in 
organized speech on a variety of 
topics of personal and general 
interest. 
I can follow stories and descriptions 
of some length and in various time 
frames. 
I can understand information 
presented in a variety of genres on 
familiar topics, even when 
something unexpected is 
expressed. 

I can understand the main idea and 
most supporting details on a variety of 
topics of personal and general 
interest, as well as some topics of 
professional interest. 
I can follow stories and descriptions of 
some length and in various time 
frames. 
I can understand information 
presented in most genres on familiar 
topics, even when not familiar about 
the topic. 

R
e
a

d
in

g
 

I can recognize a 
few letters or 
characters. 
I can identify a 
few memorized 
words and 
phrases when I 
read. 

I can recognize 
some letters or 
characters. 
I can understand 
some learned or 
memorized words 
and phrases when 
I read. 

I can understand familiar 
words, phrases, and 
sentences within short 
and simple texts related to 
everyday life. 
I can sometimes 
understand the main idea 
of what I have read. 

I can understand the main 
idea of short and simple 
texts when the topic is 
familiar. 

I can understand the 
main idea of texts 
related to everyday  life 
and personal interests 
or studies. 

I can easily understand the main 
idea of texts related to everyday 
life, personal interests, and 
studies. 
I can sometimes follow stories and 
descriptions about events and 
experiences in various time 
frames. 

I can understand the main idea and 
some supporting details on a variety 
of topics of personal and general 
interest. 
I can follow stories and descriptions 
of some length and in various time 
frames and genres. 

I can understand the main idea and 
most supporting details in texts on a 
variety of topics of personal and 
general interest, as well as some 
professional topics.  
I can follow stories and descriptions of 
considerable length and in various 
time frames. 
I can understand texts written in a 
variety of  genres, even when I am 
unfamiliar with the topic. 

P
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E
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E
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T
A

T
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N
A
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S
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d

u
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o

n
 I can present 

information about 
myself and some 
other very familiar 
topics using 
single words or 
memorized 
phrases. 

I can present 
information about 
myself and some 
other very familiar 
topics using a 
variety of words, 
phrases, and 
memorized 
expressions. 

I can present basic 
information on familiar 
topics using language I 
have practiced using 
phrases and simple 
sentences.  

I can present information 
on most familiar topics 
using a series of simple 
sentences. 

I can make 
presentations on a wide 
variety of familiar topics 
using connected 
sentences. 

I can make presentations in a 
generally organized way on 
school, work, and community 
topics, and on topics I have 
researched. 
I can make presentations on some 
events and experiences in various 
time frames. 

I can deliver organized 
presentations appropriate to my 
audience on a variety of topics. 
I can present information about 
events and experiences in various 
time frames. 

I can deliver well-organized 
presentations on concrete social, 
academic, and professional topics. 
I can present detailed information 
about events and experiences in 
various time frames. 

W
ri

ti
n
g

 

I can copy some 
familiar words, 
characters, or 
phrases. 

I can write lists and 
memorized 
phrases on familiar 
topics. 

I can write short 
messages and notes on 
familiar topics related to 
everyday life. 

I can write briefly about 
most familiar topics and 
present information using 
a series of simple 
sentences. 

I can write on a wide 
variety of familiar topics 
using connected 
sentences. 

I can write on topics related to 
school, work, and community in a 
generally organized way. 
I can write some simple 
paragraphs about events and 
experiences in various time 
frames. 

I can write on general interest, 
academic, and professional topics. 
I can write organized paragraphs 
about events and experiences in 
various time frames. 

I can write on a wide variety of 
general interest, professional, and 
academic topics. 
I can write well-organized, detailed 
paragraphs in various time frames.  

*ILR 0 – 0+ 1 – 1+ 2 – 2+ 3-5 

*CEFR A1 (Breakthrough) A2 (Waystage) B1 (Threshold) B2 (Vantage) C1-
C2 

* These are other proficiency scales used nationally and internationally for a variety of purposes: assessment, education, diplomacy, government, military, and professional.  These scales are included here in a way that shows their correspondence to the ACTFL scale based on 
ongoing alignment studies.                 ILR (Interagency Language Roundtable)                   CERFR (Common European Framework of Reference)                   TESOL (Teachers of English to Speakers of Other Languages) 



 

WIDA Performance Definitions – Speaking & Writing Grades K – 12 
 

Within sociocultural contexts for language use… 

 Discourse Dimension Sentence Dimension Word/Phrase Dimension 

 
Linguistic Complexity 

Language Forms and 
Conventions 

Vocabulary Usage 

Level 6 - Reaching 
English language learners will use a range of grade-appropriate language for a variety of academic purposes 

and audiences. Agility in academic language use is reflected in oral fluency and automaticity in response, 

flexibility in adjusting to different registers and skillfulness in interpersonal interaction. English language 

learners’ strategic competence in academic language use facilitates their ability to relate information and ideas 

with precision and sophistication for each content area. 

At each grade, toward the end of a given level of English language proficiency, and with instructional support, English 
language learners will produce… 

Level 5 
Bridging 

• Multiple, complex 
sentences  

• Organized, cohesive, and 
coherent expression of 
ideas characteristic of 
particular content areas 

• A variety of complex 
grammatical structures 
matched to purpose 

• A broad range of sentence 
patterns characteristic of 
particular content areas 

• Technical and abstract 
content-area language, 
including content-specific 
collocations 

• Words and expressions 
with precise meaning 
across content areas 

Level 4 
Expanding 

• Short, expanded, and 
some complex sentences 

• Organized expression of 
ideas with emerging 
cohesion characteristic of 
particular content areas 

• Compound and complex 
grammatical structures 

• Sentence patterns 
characteristic of particular 
content areas 

• Specific and some 
technical content-area 
language 

• Words and expressions 
with expressive meaning 
through use of collocations 
and idioms across content 
areas 

Level 3 
Developing 

• Short and some expanded 
sentences with emerging 
complexity 

• Expanded expression of 
one idea or emerging 
expression of multiple 
related ideas across 
content areas 

• Simple and compound 
grammatical structures 
with occasional variation 

• Sentence patterns across 
content areas 

• Specific content language, 
including cognates and 
expressions 

• Words or expressions with 
multiple meanings used 
across content areas 

Level 2 
Emerging 

• Phrases or short sentences 

• Emerging expression of 
ideas 

• Formulaic grammatical 
structures 

• Repetitive phrasal and 
sentence patterns across 
content areas 

• General content words 
and expressions 

• Social and instructional 
words and expressions 
across content areas 

Level 1 
Entering 

• Words, phrases, or chunks 
of language 

• Single words used to 
represent ideas 

• Phrase-level grammatical 
structures 

• Phrasal patterns 
associated with familiar 
social and instructional 
situations 

• General content-related 
words 

• Everyday social and 
instructional words and 
expressions 

Adapted from: https://wida.wisc.edu/sites/default/files/resource/Performance-Definitions-Expressive-Domains.pdf 

https://wida.wisc.edu/sites/default/files/resource/Performance-Definitions-Expressive-Domains.pdf


 

Separation of Language Spanish and English 
For WS/FCS Spanish Immersion Programs in Daily Minutes of Instruction  

 Kinder Grade 1 Grade 2 Grades  3 – 5 

All Year All Year Semester 1 Semester 2 All Year 

Spanish Language 
Arts 

115 minutes 100 minutes 80 minutes 50 minutes 30 minutes 

Balanced Literacy 
Components in 
Spanish 

Whole Group, 
SFG/GR, 
Phonics, 

Vocabulary, 
Writing & Read 

Aloud 

Whole Group, 
SFG/GR, Phonics, 

Vocabulary, 
Writing & Read 

Aloud 

Whole Group LA, 
SFG/GR Phonics & 

Read aloud 

Whole Group LA, 
Phonics & Read 

Aloud 

Phonics, 
grammar, 

writing, Read 
Aloud & 

integrated S/SS 

English Language 
Arts 

30 minutes 45 minutes 65 minutes 95 minutes 115 minutes 

Balanced Literacy 
Components in 
English 

Phonemic 
Awareness, 

Phonics, 
Vocabulary & 
Read Aloud 

Phonics, 
Vocabulary & 
Read Aloud 

Phonics, 
Vocabulary & 
Read Aloud 

SFG/GR, Phonics, 
Vocabulary, 

Writing & Read 
Aloud 

SFG/GR, 
Phonics, 

Vocabulary, 
Writing & Read 

Aloud 

 

Math in Spanish 90 minutes 80 minutes 70 minutes 70 minutes 65 minutes 

Math in English 0 minutes 10 minutes 20 minutes 20 minutes 25 minutes 

Focus on cognates 
& tier 3 math voc 

 Vocabulary Vocabulary Vocabulary Vocabulary 

 

Science/Social 
Studies  
in Spanish  

50 minutes 50 minutes 50 minutes 50 minutes 50 minutes 

Must integrate 
SLA* 

Grammar & 
Writing 

Grammar & 
Writing 

Grammar & 
Writing 

Grammar & 
Writing 

Grammar & 
Writing 

Science/Social 
Studies  
in English 

0 minutes 0 minutes 0 minutes 0 minutes 0 minutes 

 

Total Minutes 330 330 330 330 330 

 
Spanish Total 
Daily Minutes 

255 230 200 170 145 

English Total  
Daily Minutes  

30 55 85 115 140 

Total Daily Minutes in English DO NOT include specials 

Spanish Daily %  90% 80% 70% 60% 50% 

English Daily %  10% 20% 30% 40% 50% 

* Integration of Science and Social Studies in SLA (Spanish Language Arts) is needed 
* English Learners that qualify for ESL services will receive additional English Language instruction,  

preferably as co-teaching during ELA time in DLI classes 
*This division assumes 330 minutes for instruction.  

Lunch/recess and specials are not included in the amount of instructional time. 



 

 29 

Guidance for Placing Students in the One-Way Immersion Classroom 
 

Note: While it is preferable that students meet all program requirements, students may be selected on 
a case-by-case basis if they do not meet all of the listed criteria.  Please contact David Sisk if you have 

any questions or concerns about eligibility. 
 
In order for students to be in the One-Way Immersion program (formerly known as the DBE or 
Developmental Bilingual Education program), you may consider the following criteria:  
 
Placement for Kindergarten: 
 

1. Parent wants their child in the immersion program and commits in participation for grades K-5. 

2. Home Language Survey reflects Spanish is predominantly spoken at home (not a dialect of 

Spanish) 

3. Student has little to no conversational or academic English ability  

4. Student has not participated in a school preparatory program in English (i.e. preschool, More at 

4, etc.).  

5. AGS screening in Spanish reflects lack of developmental maturity. Consider students with AGS 

developmental age scores of 5 years and below.  

6. WAPT results reflect extremely limited English proficiency.  

7. Signed parent consent form received. 

 
Placement for First through Fifth Grades 

Note: Typically, students who register for school as first through fifth graders should not enter the 
immersion program because the possible gaps in academic language in one or both languages may 

impact their academic progress. These students should be placed in a traditional classroom.  
** Screeners in both English and Spanish are strongly suggested. ** 

  
1. Incoming students who transfer from a bilingual Spanish or Spanish immersion program should 

be placed in the immersion program.  

2. Incoming student should be placed in bilingual class if program criteria are met and student has 
completed a year of Kindergarten in a bilingual program.  
 

3. Signed parent consent for received. 
 
Other considerations –  
Although it is difficult, it is best if there were flexible groupings the first few days of school in order to 
administer all appropriate tests (i.e. AGS screening).  

 
 

*It is required to have signed parental consent for students to participate in the immersion program. 
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WSFCS’ “Look-fors” for Elementary Balanced Literacy 
Teacher Directed Reading Writing 

Students are…  

• Reading and responding to 

grade level text  

• Monitoring their 

understanding while reading  

• Collecting text evidence  

• Engaging in before, during, and 

after reading strategies  

• Applying comprehension skill 

and strategies to literary and 

informational text  

• Interacting with text and using 

it as the basis for discussions  

• Using text structure to support 

comprehension of grade level 

text  

• Demonstrating higher thinking 

skills when discussing texts  

• Actively engaged in explicit skill 

and strategy instruction  

• Using context clues and 

structure to find meaning 

Teachers are…  

• Offering clear purposes for 

reading  

• Modeling comprehension 

skills and strategies  

• Scaffolding instruction to 

support the reading of grade 

level text  

• Providing exposure to a 

variety of grade level genres  

• Offering a variety of 

formative assessments of 

reading comprehension and 

analysis  

• Modeling deep-level 

understanding through think-

aloud 

Students are…  

• Demonstrating and 

participating in the writing 

process  

• Planning writing tasks with 

graphic organizers  

• Creating drafts  

• Conferencing with teacher 

and peers  

• Revising writing based on 

constructive feedback  

• Editing written products 

Publishing their work  

• Responding to text through 

their writing  

• Using writing as tool for 

learning 

Teachers are…  

• Providing frameworks and 

writing structure instruction   

• Teaching mini lessons  

• Providing exemplar texts  

• Modeling the writing process  

• Revising writing collaboratively 

with students 

• Offering writing choices 

• Conferencing with students 

and providing constructive 

feedback 

Self-Selected Reading Small Flexible Groups 
Students are…  

• Discussing text with 

teacher/students  

• Building stamina  

• Engaging in reading the full time  

• Maintaining a reading 

journal/response log  

• Reading a variety of genres 

Teachers are…  

• Emphasizing the value and 

importance of reading  

• Establishing routines for self-

selected reading  

• Modeling a thought process 

for selecting texts  

• Creating interest in a variety 

of texts through book talks 

and conferencing   

• Monitoring students’ 

progress with self-selected 

reading  

• Organizing a classroom 

library that is easily 

accessible for students 

Students are…  

• Reading a variety of 

materials at their 

instructional level  

• Investigating word, sentence, 

and text patterns  

• Engaging in text dependent 

tasks  

• Applying comprehension 

skills and strategies to text 

on their reading level  

• Applying and expanding 

word study skills to 

decode/understand 

unfamiliar words  

• Developing new vocabulary  

• Increasing comprehension 

skills  

• Reading increasingly more 

complex text 

Teachers are…  

• Using formative and 

summative data to organize 

groups and plan for instruction  

• Working with students to 

accelerate reading levels  

• Differentiating tasks  

• Creating groups that are 

dynamic and change according 

to students’ needs  

• Extending students reading 

and thinking skills  

• Planning purposefully for 

instruction  

• Providing target support for all 

students  

• Establishing routines to 

maximize instructional time 

• Differentiating student 

assignments 

Teacher Read-Aloud Word Study 
Students are…  

• Listening to literary and 

informational text that is at their 

listening level but above their 

reading level and content is age 

appropriate  

• Interacting with the text through 

class discussion 

Teachers are…  

• Reading aloud daily  

• Planning specific teaching 

points during the read-aloud  

• Purposefully choosing texts  

Modeling effective reading 

behaviors 

Students are…  

• Learning sound-symbol 

relationships  

• Looking for patterns in words  

• Applying meaning to the 

patterns found in the English 

language 

Teachers are…  

• Providing a systematic approach 

to the foundational skills  

• Using a scope and sequence for 

instruction  

• Modeling and reinforcing skills 
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Winston-Salem/Forsyth County Schools  
Elementary Balanced Literacy Framework  

A Comprehensive Approach to Literacy Instruction 
 
 

 
 

 

The Winston-Salem/Forsyth County Schools’ Balanced Literacy Framework provides a 

structure for daily literacy instruction that includes reading, writing, speaking and listening.  

Teachers provide a variety of instructional formats and resources to support the acquisition of 

grade level/above grade level literacy skills for all students. 
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Teacher Directed Reading Best Practices 

Best Practices in Literacy Instruction Quality Evidence 

 Begins lesson with an objective/focus question that is 
directly aligned to the Standards (EQ or I Can Statement) 

 What is the 
teacher doing? 

 Supports the students in setting a purpose for their reading  

 Facilitates application of vocabulary strategies critical for 
comprehension 

 

 Uses grade level text to explicitly teach ELA standards 

 
 

 Literary Text 

 Informational Text 

 Direct Instruction 

 

What are the 
students doing? 

 

 Relevance 

 Modeling 

 Checking for understanding 

 Guided instruction 

 Closure 

 Independent learning 

 Support students’ comprehension of complex text through 
the use of close reading strategies 

 

 Monitors students’ reading of authentic text  What does the 
student work 
look like?  Maintains appropriate pacing for lesson  

 Level(s) of student work  

  Remembering 

 Understanding 
Surface 

  Applying 

 Analyzing 
Deep 

  Evaluating 

 Creating 
Transfer 

 Provides opportunities for students to summarize their 
learning through discussion and/or written response 

 Other Notes: 

 Provides closure to the lesson by revisiting EQ or I Can 

Statement 

 

Evidence of the four key components in the written and 
executed lesson plan 

 States clear objective(s) 

 Explores, models, and demonstrates 

 Provides guided practice 

 Checks for understanding throughout lesson/formative 
assessment 

 

 
Source: https://wsfcs.learning.powerschool.com/kakear1/elementarylanguagearts/cms_page/view/23788293 

https://wsfcs.learning.powerschool.com/kakear1/elementarylanguagearts/cms_page/view/23788293
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Example: 90 Minute Block for Uninterrupted Transition Acceleration Class 
(This plan reflects only 90 minutes of the 150 total minutes of ELA.  Students will still need instruction during the 

following blocks: Writing, Self-Selected Reading, and Teacher Read Aloud) 

Teacher Directed Reading, 40 minutes: Modeling reading and thinking within grade level text.  
RL4.3 Describe in depth a character giving specific details using the character’s thoughts, words or actions. 

Teacher Directed Reading Lesson: Nacho and Lolita by Pam Munoz Ryan 

Vocabulary: RL.4.4- Determine the meaning of words and phrases as they are used in a text, including those that 

allude to significant characters found in mythology. -mysterious, majestic, heralded, magnificent, guarantee, 

foraging, splendor 

Comprehension Strategy:  Create an Anchor Chart; Fleshing out a Character** (Nacho) List Thoughts, feelings 

strengths, weaknesses, plans, etc. all with references back to the text giving the details. 

Small- Flexible Group Instruction, 40 minutes  
(differentiated by data) 

 
Stations  

(Data-Driven) 
(differentiated by data) 

Group 1 
Non-proficient 

students 
(every day) 

Group 2  
Strategic needs 

students 
(every day) 

Groups 3 & 4 
On/Above grade level 

(every other day) 

Leveled Reader L 
 
Title: Sticky Fingers by 
Meredith Costain 
 
Skill Focus RL 3.3 
Describe characters in 
a story (e.g., their 
traits, motivations, or 
feelings) and explain 
how their actions 
contribute to the 
sequence of events. 
Students begin to 
“Flesh- Out” a 
character from the 
text. 
 
RF 3.3 Know and 
apply grade-level 
phonics and word 
analysis skills in 
decoding words.           
c. Decode multi-
syllable words. 
 

Leveled Reader O  
 
Title: Harriet’s Hare 
by Dick King-Smith 
 
Skill Focus RL 4.3 
Describe in depth a 
character giving 
specific details using 
the character’s 
thoughts, words or 
actions. Students 
begin to “Flesh- Out” 
a character from the 
text. 
 

Leveled Reader Q  
 
Title: Punished! By 
David Lubar 
 
Skill Focus RL 4.3 
Describe in depth a 
character giving 
specific details using 
the character’s 
thoughts, words or 
actions. Literature 
Circle framework.  
 
And allow students to 
begin to “Flesh- Out” 
a character from the 
text. 
 

Phonemic Awareness                           N/A 

Phonics: RF3.3 and RF 4.3        6-Syllable Sorts 
each group should have a set of words, related 
to their text, to sort and label. 

Accuracy/Fluency: RF 3.4 and RF 4.4 Each group 
should have a poem, phrases or text and the 
“Fluency People” cards, and/or 
Interpretation/Character Analysis activity 

Vocabulary: RL 3.4 Record key vocabulary 
words in a word journal, giving the word 
description/meaning, illustrate and rate 
understanding.           
RL.4.4 Students complete a Knowledge Rating 
on selected vocabulary. 

Comprehension RL 3.3 Students should give a 
written response to “Who are the characters in 
this story? Can you tell me how the character is 
feeling is this part of the story? Can you find the 
reasons why the character acted this way? How 
does this character affect what happens in the 
beginning or at the end of the story?  
RL 4.3 Students should give a written response 
to “Can you tell me the reasons why the 
character said …in the story? Show me where 
you linked your thinking to the text.  
*The text in the Comprehension Station could 
be either the Guided Reading book OR a self-
selected book. 

Word Study: L.4.5c- Demonstrate understanding of words by relating them to their opposite and to words with similar but 
not identical meaning.  
Using sentences from text, determine which word demonstrates a more precise description. 
majestic, magnificent, splendor, pretty, nice forager, scavenger, hunter, watchman 

Notes: 
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150 Minute Literacy Block Planning Document 
Teacher Directed Reading, ~40 minutes: Modeling reading and thinking within grade level text. 
Teacher Directed Reading Lesson:  
 
 
Vocabulary:  
 
 
Comprehension Strategy:   
 

 
Small- Flexible Group Instruction 

~40 minutes  
(differentiated by data) 

 
Stations  

(Data-Driven) 
(differentiated by data) Group 1 

Non-proficient 
students 

(every day) 

Group 2 
Strategic Needs 

Students 
(every day) 

Groups 3 & 4 
On/Above grade level 

(every other day) 

Leveled Reader  
 
Title:  
 
Skill Focus:   

 

Leveled Reader  
 
Title:  
 
Skill Focus:   

 

Leveled Reader  
 
Title:  
 
Skill Focus:   

 

Phonemic Awareness  

                           
Phonics: RF 

 
Accuracy/Fluency: RF 

 
Vocabulary: RL   

 
Comprehension RL 
  
*The text in the Comprehension Station 
could be either the Guided Reading book 
OR a self-selected book. 

Word Study:  

(About 15-20 minutes daily) 
 
 

Writing: 

(~40 minutes daily) 
 
 

Teacher Read Aloud 

 

(About 15-20 minutes daily) 
 
 

Self-Selected Reading 

 

(To be done throughout the day and during small flexible 
group time as an independent station) 

Notes/Reflection: 
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WS/FCS Framework for 90 Minute K-5 Math Block  

NCSCOS for K-5 Mathematics 
Duration 

of Time 

Math Block 

Components 

M
E

N
U

  
  

 O
F

  
  

 S
U

G
G

E
S

T
IO

N
S

 

Look-Fors  

(Teacher and Student Actions) 
 

10 

Minutes 

 

Warm-Up 
• Conduct Review and/or Spiral Review 

• Provide Problem of the Day 

• Implement Daily Routines 

• Review Homework 

 

20 

Minutes 

 

Lesson 

  

Whole Group & 

Inquiry-based 

Collaboration 

 

(Partner/Collaborat

ive Groups)  

(Essential Question 

& Key Vocabulary) 

 

• Launch – Activate/Link Prior Knowledge  

o Establish purpose (clear standards-based objectives)  

o Engage  

o Elicit prior knowledge  

o Introduce language (in context)  

o Scaffold  

• Explore and investigate mathematical concepts  

• Utilize multiple instructional strategies, rich mathematical vocabulary, 

and visual learning tools as evidenced through the revised NCSCOS 

NCDPI Unpacking  

• Discuss/Provide opportunities for Math Talk (mathematical discourse) 

where students make conjectures, explain strategies, and justify thinking 

using academic language  

• Pose pre-planned purposeful questions that promote higher-level 

thinking/Check for understanding  

• Provide cognitively demanding rich tasks  

• Model/guide students through Concrete-Representational- Abstract 

process 

 

15 

Minutes 

 

Guided Practice  

 

Individual, Pairs,  

& 

Cooperative/Small 

Groups 

• Explore and investigate mathematical concepts  

• Discuss/Provide opportunities for Math Talk (mathematical discourse)  

• Engage students in real world tasks  

• Facilitate student learning through open-ended questions that promote 

higher level thinking/Check for understanding  

• Provide opportunities for Math Talk (mathematical discourse) where 

students make conjectures, explain strategies, and justify thinking using 

academic language  

• Use manipulatives and other tools/technologies to appropriately solve 

problems  

• Show thinking through journaling 

 

15 

Minutes 

 

Independent 

Practice  

(Individual) 
 

(Essential Question 

Answered) 

• Solve cognitively demanding rich tasks using appropriate tools and 

technologies 

• Assesses student learning (formally and/or informally)  

• Incorporate summarizing strategies/Check for Understanding (e.g., 

Ticket out the Door, journal response, pair-share) 

 

30 

Minutes 

Differentiation / 

Intervention  

 

(Small Groups) 

• Assist students needing additional support in small groups through 

“planned” concrete resources & tasks  

• Accelerate proficient students through “planned” higher-level open-

ended tasks  

• Check for Understanding 

*Approximate Times – may vary based on lesson format                  Source: ws/fcs math                        Updated: August 2018 
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Principles to Actions  

Mathematics Teaching Practices 

The Teacher Does…  

1. Establish mathematics goals to focus learning.  

2. Implement tasks that promote reasoning and problem solving.  

3. Use and connect mathematical representations.  

4. Facilitate meaningful mathematical discourse.  

5. Pose purposeful questions.  

6. Build procedural fluency from conceptual understanding.  

7. Support productive struggle in learning mathematics.  

8. Elicit and use evidence of student thinking. 

Copyright © 2014 by the National Council of Teachers of Mathematics, Inc., www.ctm.org                             

 

 
Common Core State Standards for Mathematical Practice  

(Referred to as Math Practice Standards) 

The Student Does…  

1. Make sense of problems and persevere in solving them.  

2. Reason abstractly and quantitatively.  

3. Construct viable arguments and critique the reasoning of others.  

4. Model with mathematics.  

5. Use appropriate tools strategically.  

6. Attend to precision.  

7. Look for and make use of structure.  

8. Look for and express regularity in repeated reasoning. 

Common Core Standards Initiative, 2012                                                                                         http://www.corestandarrds.org  

http://www.ctm.org/
http://www.corestandarrds.org/
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WSFCS - Lesson Plan 
critical components of effective lesson plans – Adapted 2018 

 

State Clear Objectives 

1. Developed from the standards 

2. Designed to create interest in topic, develop background knowledge, and teach vocabulary  

3. Stated in student-friendly language (e.g., essential question or “I can” statement) 

Explore Model Demonstrate 

a. Provide opportunities for students to explore, investigate, and navigate using a variety of media 

b. Model concepts in small chunks 

c. Demonstrate using higher-order think alouds 

Provide Guided Practice 

a. Distributed throughout lesson 

b. Facilitated in whole group, small groups, pairs, and individually 

c. Monitored carefully 

Check for Understanding 

Check for Understanding throughout lesson/formative assessment 

a. Uses a variety of methods to see if students understand concepts 

b. Provides constructive feedback 

c. Adjusts instruction to address student needs 

d.  Provides opportunities for students to read and write in all content areas to summarize 

learning 
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WS/FCS Assessment Breakdown for Immersion Programs 
What assessments are given for my grade level? & What language is it in? 

 

Program / 
School 

Grade BOY MOY EOY 

     

One-Way 
Spanish 

Immersion 

Diggs-Latham,  

Easton,  

Old Town  

NOTE: It is strongly 
recommended if a 

student’s  
assessment result  

is below benchmark 
expectation, use a 

screener in the 
other language of 

instruction to 
establish similarities 

and/or trends in 
deficiencies. 

K 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 

 
LEP - use ACCES scores for an English measure 

NON LEP – English Running Record to spot check concerns 
 

1 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 

 
LEP - use ACCES scores for an English measure 

NON LEP – English Running Record to spot check concerns 
 

2 
iReady Reading 

Spanish RR 
iReady Reading 

Spanish RR 
iReady Reading 

Spanish RR 

 
LEP - use ACCES scores for an English measure 

NON LEP – Spanish Running Record to spot check concerns 
 

3 
iReady English 

Spanish RR 
iReady English 

Spanish RR 
iReady English 

Spanish RR 
 

4 Spanish RR Spanish RR Spanish RR 

 

5 Spanish RR Spanish RR Spanish RR 

 

Two-Way 
Spanish 

Immersion 

Speas, 

Smith Farm 

 

NOTE: It is strongly 
recommended if a 

student’s  
assessment result  

is below benchmark 
expectation, use a 

screener in the 
other language of 

instruction to 
establish similarities 

and/or trends in 
deficiencies. 

K 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 

Istation Español 
Spanish RR  

SOPA 

 
LEP - use ACCES scores for an English measure 

NON LEP – English Running Record to spot check concerns 

1 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 
Istation Español 

Spanish RR 

 
LEP - use ACCES scores for an English measure 

NON LEP – English Running Record to spot check concerns 
 

2 
iReady Reading 

Spanish RR 
iReady Reading 

Spanish RR 

iReady Reading 
Spanish RR 

SOPA 

 
LEP - use ACCES scores for an English measure 

NON LEP – Spanish Running Record to spot check concerns 
 

3 
iReady English 

Spanish RR 
iReady English 

Spanish RR 

iReady English 
Spanish RR  

SOPA 
 

4 Spanish RR Spanish RR Spanish RR 

 

5 Spanish RR Spanish RR 
Spanish RR 

SOPA 

 

One-Way Chinese 
Immersion 

Konnoak 

K/1 
2/3 
4/5 

Chinese Language 
Assessment / iStation 

Chinese Language 
Assessment / iStation 

Chinese Language 
Assessment / iStation 



 

 39 

WS/FCS Spanish Running Records & Immersion Programs 

 
The Spanish immersion teacher will administer the Spanish Running Records three times (BOY, MOY, 

EOY) for grades 1 to grade 5 and MOY & EOY for kindergarten. For levels A – N, typically grades 

Kindergarten to grade 2, teachers will use the Fountas & Pinnell Sistema de Evaluacion de la Lectura 

(the “yellow box”). For levels O – Z, typically grades 3 to grades 5, teachers will administer the Spanish 

Running Records using the Spanish Benchmark Oral Reading Records (the “black box”). The text for 

running records has to be used from these ‘secured testing kits’ only.  

 

• Teacher will be required to upload their classroom results to a data collection form online. 

• Testing windows will be provided to teachers and administrators at the beginning of the school 

year; usually are at the same time as the English reading benchmarks with a two-week 

extension 

• Due dates for data upload will also be provided to teachers and administrators at the beginning 

of the school year 

 

*** For progress monitoring, teacher can use text from their guided reading lessons.  

Progress monitoring text is not from the secured testing kits. *** 

 

At Benchmarks (BOY – MOY – EOY) 

• For Comprehension - the assessor must be able to determine the student’s:  independent, 

instructional, AND frustrational level.   

• FOR Writing - Student needs to complete the written response for their instructional level 

only.  Their score for written response does not factor in determining their final level 

comprehension. 

• For EOY - It is recommended that the classroom teacher does not assess his or her own class. 

• MISCUE Analysis (MSV) – The assessor will only be required to complete for each student on 

their instructional level 

Note: students will continue to read until student less than 90% accuracy for levels AA-K  
or less than 95% accuracy for levels L-N; it is recommended not assess more than 2 levels in one day to 

avoid fatigue and frustration. 
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Texts selected for running records should challenge a student sufficiently that he or she makes some 
errors for the student to analyze, but not enough that he or she becomes frustrated. This level is called 
the instructional level. Each student has three levels of texts for reading: 
 
Instructional. A student’s reading level is determined to be instructional when an accuracy rate (as 
explained in the section on quantitative analysis) is between 90 and 94 percent. This is a text that the 
child can use to learn to extend cuing systems with guidance from the teacher. 
 
Independent. A student’s independent (sometimes labeled easy) reading level corresponds to an 
accuracy rate is over 94 percent. This is a text the student is able to read by him or herself without 
teacher support. 
 
Frustration. A child’s frustration (sometimes labeled hard) reading level is determined when a 
student’s accuracy rate is below 90 percent. 
 
The determination of these levels is a bit flexible, though, as a teacher may use information such as the 
types of errors made, previous reading behaviors, and comprehension questions to make a decision 
about instructional level. 
 

RUBRIC for DETERMINING COMPREHENSION LEVEL 

Sistema de Evaluación de la Lectura – Fountas & Pinnell Oral Reading Records 

Levels AA – K L – N M – Z 

Independent 
Accuracy = 95 – 100%  
Comprehension = Excellent  
or Satisfactory  

Accuracy = 98 – 100% 
Comprehension = Excellent 
or Satisfactory  

Accuracy = 98-100%  
Oral Comprehension = 
3 Questions Correct 

Instructional  

Accuracy = 90 – 94% Accuracy 
Comprehension = Excellent or 
Satisfactory 

OR 
Accuracy = 95 – 100%   
Comprehension = Limited * 

Accuracy = 95 – 97% 
Comprehension = Excellent 
or Satisfactory  

OR 
Accuracy = 98 – 100%  
Comprehension = Limited * 

Accuracy = 95-97%  
Oral Comprehension = 
2 Questions Correct 
  This score can ONLY be considered the student’s 

instructional level when the student scores independent or 
instructional, with satisfactory or excellent comprehension 

on the level before! 

Hard 

Accuracy = 90 – 94%  
Comprehension = limited or 
unsatisfactory  

OR 
Accuracy = Below 90%  
Comprehension = Any 

Accuracy = 95 – 97%  
Comprehension = limited or 
unsatisfactory  

OR 
Accuracy = Below 95% 
Comprehension = Any 

Accuracy = 94% or 
Below  
Oral Comprehension = 
0-1 Questions Correct 

 

http://www.learnnc.org/lp/editions/readassess/981
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What is Fluency? 
 

Fluency is a critical factor in reading control. Fluency and accuracy are all highly related to 

comprehension. Comprehension is affected if children read slowly, attending too much to working out 

words and taking long pauses. Fluent reading means solving problems on the run, something all 

children must do if they are to gain understanding of a text. Children who read accurately, quickly, and 

in phrased units have much better comprehension and are more likely to read for pleasure. 

http://scholastic.ca/education/movingupwithliteracyplace/pdfs/grade4/runningrecords.pdf  

 
RUBRIC for DETERMINING FLUENCY 

 

Fluency 

Level Description  

0 

Reads primarily word-by-word with occasional but infrequent or 

inappropriate phrasing; no smooth or expressive interpretation, 

irregular pausing, and no attention to author’s meaning or punctuation; 

no stress or inappropriate stress, and slow rate. 

Sounds 
ro-bo-tic. 

1 

Reads primarily two-word phrases with some three- and four-word 

groups and some word-by-word reading; almost no smooth, expressive 

interpretation or pausing guided by author’s meaning and punctuation; 

almost no stress or inappropriate stress, with slow rate most of the 

time. 

Still a little 
choppy at 

times. 

2 

Reads primarily three- or four-word groups; some smooth, expressive 

interpretation and pausing guided by author’s meaning and 

punctuation; mostly appropriate stress and rate with some slowdowns. 

Almost 
there. 

3 

Reads primarily in larger, meaningful phrases or word groups; mostly 

smooth, expressive interpretation and pausing guided by author’s 

meaning and punctuation; appropriate stress and rate with only a few 

slowdowns. 

I’m ready for 
Hollywood! 

 
What is Reading Rate? 
 

Oral Reading Rate Goal 
(WPM at instructional level) 

Levels WPM 

AA – I N/A 

Rate is quite simply words read per minute. It involves 
the automaticity of reading. The more automatic 

reading is, the higher the rate will be. 
 

Formula is R= RW/seconds X 60 

Levels J – K 75 – 100 

Levels L – N 90 – 120 

 
Updated 2017 Jan Hasbrouck and Gerald Tindal Technical Report ORF norms available on  

https://intensiveintervention.org/sites/default/files/TechRpt_1702ORFNorms%20FINAL.pdf 
 

http://scholastic.ca/education/movingupwithliteracyplace/pdfs/grade4/runningrecords.pdf
https://intensiveintervention.org/sites/default/files/TechRpt_1702ORFNorms%20FINAL.pdf
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What is Self-Correction? 
 
Teachers can identify patterns of a student’s use of cuing systems by analyzing their self-corrections. 

When a student “fixes” his or her reading, this action speaks to the specific error at hand until there 

are enough instances of self-corrections to view patterns. At this point, the teacher can carefully select 

texts that support the systems already in use by the student but that challenge the student to make 

use of combinations of systems he or she is neglecting. 

Text selection cannot be explained by a mere formula. When a student is making a great many self-

corrections, although he or she is thereby correctly “calling” the words within the text, fluency and 

comprehension will be lost. If the text does not provide enough opportunities for self-corrections, the 

teacher will not have the opportunity to uncover whether the student is making heavy use of one or 

more of the cuing systems. It would also be impossible for the teacher to determine whether a 

particular self-correction was just an isolated occurrence or an indication that the student needs to 

work actively on the text to figure out its meaning. 

http://www.ncpublicschools.org/docs/curriculum/languagearts/elementary/k2literacy/2009k2-literacy.pdf 

 

Self-
Correction 

(E + SC / SC) 
 

Excellent  1:1 – 1:3 Note: a good or excellent self-correction rate 

indicates that student is monitoring when reading 

and takes action when something is wrong.  

Good 1:4 – 1:5 

Poor 1:7 & up 

 
 
Why is Rate Important? 
A child may read a text with high accuracy and only maintain superficial comprehension or a child may 
read with lower accuracy but remembers enough to get the gist.  
 
Therefore, the better the accuracy will equal a better understanding of the text read. 
 

Error rate is 
expressed as a ratio 
and is calculated by 
using the following 

formula: 
 

TW/TE = ER 

Total words / Total 
errors = Error rate 

Excellent 
ER 1:100 1:50 1:35 1:25     

Acc % 99 98 97 96     

Good 
ER 1:17 1:15 1:13 1:12 1:10    

Acc % 94 93 92 91 90    

Poor 

ER 1:9 1:8 1:7 1:6 1:5 1:4 1:3 1:2 

Acc % 88 87 85 83 80 75 66 50 

 

Running Record Calculator: http://www.wordcalc.com/runningrecord/  

You can use this free tool to calculate students running records. Scoring includes Error Ratio, Accuracy 
percentage, and Self-Correction Ratio. 

http://www.ncpublicschools.org/docs/curriculum/languagearts/elementary/k2literacy/2009k2-literacy.pdf
http://www.wordcalc.com/runningrecord/
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What is a running record? 
https://www.teachervision.com/reading-aloud/running-records 
 

A running record is a way to assess a student's reading progress by systematically evaluating a 

student's oral reading and identifying error patterns. These on-going assessments will help you judge 

your students' strengths and weaknesses so you can plan lessons specifically for them. This template 

will help you track your students' oral reading accuracy. 

 

A running record is a method of assessing reading that can be done quickly and frequently. It is an 

individually conducted formative assessment, which is ongoing and curriculum based. It provides a 

graphic representation of a student's oral reading, identifying patterns of effective and ineffective 

strategy use. This method was developed by Marie Clay, the originator of Reading Recovery, and is 

similar to miscue analysis, developed by Kenneth Goodman. 

 

Through a running record, teachers can obtain: 

• Information about a student's use of reading strategies 

• Information about a student's self-monitoring 

• An accuracy rate 

• An error rate 

• A self-correction rate 

• Running records can be used to: 

• Document reading progress over time 

• Help teachers decide what students need to learn 

• Match students to appropriate books 

 

Running Records – Powerful Assessment Tools 
https://readingandwritingproject.org/news/running-records-powerful-assessment-tools 
 
As teachers conduct running records, the initial goal is often to see if readers are ready to move into 

the next level. While using running records to track student movement and insure that students are 

matched to just right books is crucial to the success of any reading workshop, perhaps the most 

https://www.teachervision.com/reading-aloud/running-records
https://readingandwritingproject.org/news/running-records-powerful-assessment-tools
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important information provided by running records is the analysis of the student’s reading process. In 

turn, this analysis informs the instructional plans made for a student. 

 
Once readers have become proficient, they are able to use reading strategies efficiently and flexibly. A 

proficient reader is able to use the three sources of information found in texts in a balanced way. That 

is, proficient readers use knowledge of what is happening in the text (meaning), knowledge of the 

language and grammatical patterns of the book (structure), and visual information (words and word 

parts). Beginning readers, on the other hand, are learning to monitor, search for information, and self-

correct using the three sources of information provided in text. Beginning readers often over-rely on 

one or two sources, while under-utilizing a third source. It is our responsibility as reading teachers to 

determine which sources of information students are using and provide students with opportunities 

and support to coordinate the use of all three sources. 

 
Reading Process 

Sources of Information 

 

Strategic Actions 

Monitoring – the reader is checking his reading 

using the sources of information – rereading, 

repeating, or pausing to see if it is right 

Searching – the reader is problem-solving words 

using the sources of information 

Self-Correcting – the reader uses all sources of 

information to correct an error by himself  
Meaning – (semantics) prior knowledge and 

content of text include plot, topic, concepts, and 

word meanings  

Structure – (syntax) language of the text  

Visual – (grapho-phonics) words and word parts 

 

Through miscue and comprehension question analysis, running records provide teachers with the 

opportunity to see patterns in students’ reading process. It is especially helpful to see what students 

will do when confronted with texts at their instructional, rather than independent, levels. When 

students miscue or struggle with comprehension, teachers can identify areas for support. Below, is an 

excerpt from an informal running record taken when a student, Laleyah, was reading an instructional 
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level text. Her miscues show that she uses visual information, looking at word parts and reading words 

that look somewhat like the words in the text, as a source of information. However, these miscues also 

show that she is not using meaning and structure as sources for information. For example, she 

substituted crowling, a made-up word, for crawling. By looking across a series of miscues, teachers can 

identify patterns and then set instructional goals for students. 

 

With deliberate and explicit instruction and practice, readers will progress and become more and more 

proficient so that they are able to tackle increasingly complex texts. Of course, as readers progress, 

running records on higher level texts need to be conducted in order to identify new instructional goals. 



 

 46 
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Book Print Awareness Introduction 
 
Book and Print Awareness tasks assess the kindergartener’s concepts about print and how written 
language is used by readers and writers.  These concepts are necessary foundational skill that facilitate 
learning to become an independent readers and writers.  Most students learn these concepts before 
the end of the kindergarten year. 
 
Books and Print Awareness Individual Checklist behaviors can be observed using any children’s book 
that includes all items on the checklist. 
 
Assessment of Book and Print Awareness is done individually within the first six to nine weeks of the 

kindergarten year for early emergent, and/or emergent readers, at mid-year, and during the last 

month of the school year to provide documentation of the student’s achievement level and 

information which may be useful to the first-grade teacher. 

 
Individual Checklist 
 
Directions for Completing Book and Print Awareness Individual Checklist for Early Emergent, and/or 

Emergent Readers 

 

1. Select a children’s book that is suitable for assessing all items on the Book and Print     

o Items needed: 

• Awareness Individual Checklist. 

• Book  

           Sit at a table beside the child as if you were sharing a book together. 

2. Follow the script prescribed in the Book and Print Awareness Individual Checklist     

Administration Guide. 

3. Record each response on the checklist. 

o If the child does not understand the task, repeat the question.   

• If the child is unable to respond, continue to the next item. 

 

Record any significant information about the child’s knowledge/performance in the 

comments section. 

Identify any items that need to be a focus for instruction and assessment. 

4. Tally the number of items correct. 

5. Record the Book and Print Awareness Score on the Grades K-2 Literacy Assessment Portfolio 

Folder 

o Note: Space is provided for more than one assessment. 
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Grades K – 2 DL/I Literacy Assessment for BOOK AND PRINT AWARENESS 

Winston-Salem/Forsyth County Schools 

Individual Checklist - Español 
 

 

Student:____________________________    Grade _________________________ 

 

School:_____________________________   Teacher________________________ 

 

 Code: √      Items correctly demonstrated     --     Items incorrectly demonstrated 

 

Assessment of Book and Print Awareness is done individually within the first six to nine weeks of the 

kindergarten year for early emergent, and/or emergent readers, at mid-year, and during the last 

month of the school year to provide documentation of the student’s achievement level and 
information which may be useful to the first-grade teacher.  

 

This is in place of the Spanish Running Record for the Beginning of the Year (BOY). 
 
El estudiante puede señalar: 1st  2nd 3rd  4th  Score 
1.   la portada del libro 

    
Quarter 1 

 
 

______ / 20 
 

Date: 

2.   la parte de atrás del libro  
    

3.   el título 
    

4.   en donde debe de comenzar a leer el cuento 
    

5.  la dirección en la que debe leer (de izquierda a derecha) 
   

  
6.  a donde ir luego de terminar de leer una línea  

    
Quarter 2 

 

______ / 20 

 

Date: 

7.  una letra mayúscula  
    

8.  una letra minúscula  
    

9.  primera palabra en la página  
    

10. última palabra en la página 
   

  
El alumno puede señalar y explicar: 

11.  signo de interrogación (?) 
    

Quarter 3 

 

______ / 20 

 

Date: 

12.  signo de exclamación (!) 
    

13.  raya de diálogo ( - ) 
    

14.  punto (.) 
    

El estudiante puede aislar: 

15.  una letra/dos letras  
   

  
16.  una palabra/dos palabras (frases)  

    
Quarter 4 

 

______ / 20 

 

Date: 

17.  primera letra en la palabra  
    

18.  última letra en la palabra  
    

19.  NOMBRAR cualquiera de las tres palabras en la 
página(___) 

    

20.  señala las palabras de una en una mientras la maestra(o) le 
lee una página  

    

SCORE 
     

Notes: 

 

 



 

 49 

Assessment Updates 9/11/2020 

 

iReady Benchmark (BOY-MOY-EOY) 

• iReady Math Spanish = Students in DL/I grades K-2 will take the math diagnostic test in 
SPANISH 

• iReady Math English = Students in DL/I grades 3-5 will take the math diagnostic test in 
ENGLISH 

• iReady Reading in English = Students in DL/I grades 2-5 will take the reading diagnostic in 
ENGLISH 

• iReady Reading in English = Students in DL/I grades K & 1 will NOT take the reading 
diagnostic in ENGLISH 

 

Istation 

Per Dr. Baldwin’s email on 9/10/2020 to Admin & teachers: 

“The district is purchasing Istation en Español for use specifically in the DLI programs. K-2 teachers will 
have access to the ISIP diagnostic as well as the instructional tools.  This means that we can use the 
same assessment plan as last year: K-1 uses iStation for ISIP and instructional tools, along with a 
Spanish Running Record. 2nd grade uses i-Ready for the BOY/MOY/EOY assessments and a Spanish RR, 
but is also able to use the Spanish instructional tools from Istation as a regular part of instruction. This 
allows us to appropriately align assessment and language of instruction for K-2. 

The purchase process for this is underway, but not yet complete. We will get the classes rostered for 
Istation as soon as possible.” 

  

Istation Benchmark (BOY-MOY-EOY) 

• Istation Español = Students in DL/I grades K & 1 will take the language arts diagnostic ISIP in 
SPANISH using Istation 

 

Monthly Istation ISIP Progress Monitoring  

• Istation Español =  Students in DL/I grades Kindergarten, First and Second will take the 
automatic monthly ISIP in Istation Español 

 

Daily Personalized Pathway 

• Istation Español =  Students in DL/I grades Kindergarten, First and Second will use Istation 
Español in lieu of iReady Reading, following the iReady Reading recommended usuage.  
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Spanish Running Records 

This year all students in the Spanish DL/I classrooms ALL grades Kindergarten to 5th 
teachers will administer Spanish Running Records for BOY (October/November) -MOY 
(February) -EOY (May/June). 

• BOY window will be October 19, 2020 through November 30, 2020 
• MOY window will be February 1, 2021 through February 26, 2021 
• EOY window will be May 3, 2021 through June 4, 2021 
• Kinder - BOY will administer a modified for e-learning environment version of the Reading 

Behaviors Checklist   

 

Heggerty 

• Heggerty Spanish = grades K & 1 
• Heggerty English = grade 2 (primary book) 
• Heggerty Assessment/Diagnostic - is school based decision 
• Heggerty begins Officially = no later than Monday September 21st, although some schools 

may choose to begin on Monday September 14th. Please check with your ADMIN & IF to 
confirm your school’s start date! 

 

ELI - Kindergarten ONLY  

• NCDPI for guidance from DLI department – mark NO (not observed) for standards that are 
not taught in Spanish 

  

For Report Cards:  

• you collect at least 1 piece of formative assessment from each student weekly per content area 
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Istation Teacher Implementation Checklist 
 
MONTHLY ASSESSMENT TEACHERS RESPONSIBILITIES: 

 Active monitoring of students is planned to ensure fidelity 

MONTHLY STUDENT ACTIVITIES: 

 Students take ISIP progress monitoring tool according to guidelines to ensure consistent data. 

WEEKLY TEACHER ACTIVITIES:  

 Plan Face to Face intervention based on recommendations on the Priority Report.  

 Search and use Teacher Resources to support instruction.  

 Administer linked Istation Teacher Directed Lessons and/or other research-based lessons face-

to-face to meet small group and individual student need.  

 Document and save intervention work in the Priority Report. 

 
ISIP Early Reading 

Grade Subtest 

Pre-Kindergarten 
 

Listening Comprehension 
Letter Knowledge 
Vocabulary 
 

Kindergarten 
 

Listening Comprehension 
Phonemic Awareness 
Letter Knowledge 
Vocabulary 
 

1st Grade 
 

Phonemic Awareness 
Letter Knowledge 
Vocabulary 
Alphabetic Decoding 
Comprehension 
Spelling 
Connected Text Fluency* 
(Maze/Cloze Passage) 
 

2nd & 3rd Grade 
 

Vocabulary 
Comprehension 
Spelling 
Connected Text Fluency* 
(Maze/Cloze Passage) 
 

*Text Fluency subtest is not included in overall ability score. 
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WS/FCS Evaluación de palabras de uso frecuente – Lista de Kínder 
 

WS/FCS Immersion Programs High Frequency Word Assessment – Kindergarten List 
 

 

Estudiante: _____________________________________        Maestro/a: _______________________ 

 

 

Escuela: ________________________   Año escolar: 20____ / 20____      Grado:      K     1     2 

 

 

1st Q _____ / 51     2nd Q _____ / 51  3rd Q _____ / 51         4th Q _____ / 51 

 

Quarter 
 

Quarter 
 

Quarter 
 

1 2 3 4 1 2 3 4 1 2 3 4 

    
a 

    la     que 

    
al 

    las     se 

    
bien 

    lo     sí 

    
con 

    los     soy 

    
de 

    mal     su 

    
del 

    más     tengo 

    
el 

    me     tu 

    
ella 

    mi     un 

    
ellas 

    mío     una 

    
ellos 

    mira     unas 

    
en 

    mis     uno 

    
es 

    muy     unos 

    
estoy 

    no     vamos 

    
grande 

    para     veo 

    
gusta 

    pequeño     y 

    
hay 

    por     ya 

    
hoy 

    puedo     yo 

Revised August 2019  
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WS/FCS Evaluación de palabras de uso frecuente – Lista de Primer Grado 
WS/FCS Immersion Programs High Frequency Word Assessment – First Grade List 

 
Estudiante: _____________________________________        Maestro/a:________________________ 

 
Escuela: ________________________   Año escolar: 20____ / 20____          Grado:      K     1     2 

 
     1st Q _____ / 100            2nd Q _____ / 100      3rd Q _____ / 100          4th Q _____ / 100 
 

Quarter  Quarter  Quarter  Quarter  

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

    abajo     conmigo     gris     primero 

    abuelo     contigo     había     primo 

    acá     cuándo     hace     pronto 

    adentro     cuánto     hermano     puede 

    adiós     delante     hijo     quién 

    afuera     desde     hola     quiero 

    ahí     después     jamás     recién 

    ahora     detrás     junto     rojo 

    alguno     día     luego     siempre 

    allí     dice     mamá     sin 

    amarillo     dicen     mayor     sobre 

    amigo     dijo     menor     tarde 

    anaranjado     dónde     menos     tenemos 

    año     entre     mucho     tiene 

    antes     esa     nada     tío 

    aquel     eso     negro     triste 

    aquí     está     niño     tuyo 

    arriba     estaba     nombre     usted 

    atrás     este     nosotros     ustedes 

    aún     esto     nunca     verde 

    ayer     favor     otro     vez 

    azul     feliz     papá     voy 

    blanco     final     pero      

    bueno     fue     poco      

    cómo     gracias     por qué      

Revised August 2019  
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WS/FCS Evaluación de palabras de uso frecuente – Lista de Segundo Grado 
WS/FCS Immersion Programs High Frequency Word Assessment – Second Grade List 

 
Estudiante: _____________________________________        Maestro/a: _______________________ 

 
Escuela: ________________________   Año escolar: 20____ / 20____              Grado:      K     1     2 

 
  1st Q _____ /100         2nd Q _____ /100   3rd Q _____ /100          4th Q _____ / 100 
 

Quarter  Quarter  Quarter  Quarter  

1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 

    acerca     derecha     igual     pronto 

    acuerdo     describir     importante     propio 

    además     diferente     incluso     quinto 

    alguien     difícil     información     quizás 

    alrededor     distinto     izquierda     rápido 

    ambos     durante     jamás     respuesta 

    aquella     ejemplo     lejos     según 

    aunque     ejercicio     lento     segundo 

    ayer     encontrar     madre     señor 

    ayuda     enfrente     mañana     sería 

    bastante     entonces     mayoría     siguiente 

    buscar     escoger     mejor     similar 

    cabe     explicar     mientras     suficiente 

    casi     fácil     mujer     suyo 

    cerca     familia     nadie     también 

    ciclo     finalmente     necesario     tampoco 

    ciudad     futuro     nuestro     tarde 

    conmigo     gente     opinión     temprano 

    contento     hacia     padre     tercero 

    contigo     hasta     pasado     tiempo 

    contra     hechos     peor     todavía 

    cualquier     historia     personas     último 

    cuarto     hogar     pregunta     varios 

    debajo     hombre     presente     verdad 

    demasiado     hora     problema      

Revised August 2019  
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Winston-Salem/Forsyth County High Frequency Word Assessment 
Kindergarten List 

 
 
Student Name: __________________________________ Teacher Name: _______________________ 
 
School: __________________________________________ Year: 20___ / 20___    Grade:  K      1        2 
 
1st Q _____ / 53  2nd Q _____ / 53 3rd Q _____ / 53 4th Q _____ / 53 

 

KINDERGARTEN 

Quarter  Quarter  Quarter  Quarter  

1 2 3 4  1 2 3 4  1 2 3 4  1 2 3 4  

    a     girl     not     there 

    all     go     of     they 

    am     had     on     to 

    and     has     other     up 

    as     have     out     was 

    at     he     out     we 

    be     her     said     were 

    boy     him     see     what 

    but     his     she     when 

    can     I     so     with 

    did     in     some     you 

    do     is     that      

    down     little     the      

    for     look     then      

    2018/2019 
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Winston-Salem/Forsyth County High Frequency Word Assessment 
 

Student Name: __________________________________   Teacher Name: _____________________________ 
 

School: __________________________________________   Year: 20_____ / 20_____             Grade:  K      1        2 

FIRST GRADE 

Quarter  Quarter  Quarter  Quarter  

1 2 3 4  1 2 3 4  1 2 3 4  1 2 3 4  

    a     five     long     they 

    about     for     look     this 

    after     four     make     to 

    all     from     me     too 

    am     get     my     two 

    an     girl     no     up 

    and     go     now     very 

    any     going     of     walk 

    are     good     old     want 

    around     got     on     was 

    as     green     one     water 

    ask     had     or     way 

    at     has     out     well 

    away     have     over     went 

    be     he     pretty     we 

    before     help     put     were 

    big     her     red     what 

    blue     here     ride     when 

    boy     him     right     where 

    brown     his     said     will 

    but     how     saw     with 

    by     I     see     would 

    call     if     she     yellow 

    came     in     six     yes 

    can     into     sleep     you 

    come     is     some     your 

    could     it     take Results 

    day     its     that 1st Q _____ / 125 

    did     jump     the 2nd Q _____ / 125 

    do     just     their 3rd Q _____ /125 

    don’t     know     them 4th Q     _____ / 125 

    down     like     then        
2018/201     every     little     there 
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Winston-Salem/Forsyth County High Frequency Word Assessment 
 

Student Name: __________________________________   Teacher Name: _____________________________ 
 

School: __________________________________________   Year: 20_____ / 20_____             Grade:  K      1        2 

SECOND GRADE 

Quarter  Quarter  Quarter  Quarter  

1 2 3 4  1 2 3 4  1 2 3 4  1 2 3 4  

    again     friend     off     than 

    also     full     once     thank 

    always     funny     only     these 

    animal     gave     open     thing 

    another     give     our     think 

    ate     goes     own     those 

    because     great     people     three 

    been     grown     pick     today 

    best     high     picture     together 

    better     hold     place     try 

    black     house     play     under 

    both     hurt     please     until 

    bring     keep     present     upon 

    buy     kind     pull     us 

    carry     laugh     read     use 

    clean     learn     round     warm 

    cold     leave     run     wash 

    color     light     say     which 

    dear     live     seven     while 

    does     made     shall     white 

    done     many     should     who 

    draw     may     show     why 

    drink     more     sing     whish 

    each     morning     small     work 

    eat     most     soon     write 

    eight     mother     sound      

    fall     much     stand Results 

    far     must     start 1st Q _____ / 125 

    fast     myself     stop 2nd Q _____ / 125 

    find     near     such 3rd Q _____ / 125 

    first     never     sure 4th Q _____ / 125 

    fly     new     tell  

    found     next     ten 2016/2017 
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WS/FCS Immersion Programs Spanish Language Development Report Cards 

Student Name: Principal:  

Teacher’s Name: School: 

Grade: Kindergarten School Year: 

 Quarter 1st Quarter Comments 
Comprehends the Classroom language in Spanish 1 2 3 4 

 With visual cues only     

 Sometimes     

 Most of the time     

 Always     

Speaking in Spanish     

 Responds frequently in English     
 Uses one or two word expressions and memorized 

phrases 
    

 Beginning to create original sentences     2nd Quarter Comments 
 Emerging paragraph level speech with errors and 

limitations 
    

 Narrates and describes at paragraph level with attention to 
correct details 

    

 Able to discuss a variety of topics with speech beyond 
paragraph level 

    

Reading in Spanish     

 Understands and recognizes some frequently used words     

 Comprehends and decodes words     3rd Quarter Comments 

 Comprehends and decodes simple sentences     
 Reads and understands short stories using a variety of 

comprehension strategies 
    

 Fluently reads and comprehends a variety of texts and 
genres 

    

Writing in Spanish     

 Copies and writes frequently used words     

 Writes independently at word level     
 Writes content related sentences about a specific topic with 

support 
    4th Quarter Comments 

 Writes complete sentences independently     

 Writes at paragraph level using supporting details     
 Develops organized stories/reports that follow a logical 

sequence with supporting details 
    

Cultural Awareness     
 Demonstrates understanding of various cultural practices, 

perspectives and products 
    

 Uses some culturally appropriate vocabulary and idiomatic 
expressions 

    

 

Grading Scale Grades K – 2 

1 Below Standard having considerable difficulty; with support student is unable to meet standard 
2 Approaching Standard shows inconsistent understanding; with support the student can meet standard 
3 Meeting Standard shows consistent understanding; student is meeting the grade level standard consistently 
4 Exceeding Standard shows deep understanding; student is exceeding grade level standard independently consistently 
 

Parent’s Signature: ____________________________  Date: _______________________ 
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WS/FCS Immersion Programs  

Spanish Language Development Report Cards 

Student Name: Principal:  

Teacher’s Name: School: 

Grade: Kindergarten School Year: 

 Quarter Comentarios del primer 
trimestre Comprende el lenguaje de la clase en español 1 2 3 4 

 Sólo con ayuda visual     

 Algunas veces     

 La mayor parte del tiempo     

 Siempre     

Expresión Oral en español     

 Responde frecuentemente en inglés     

 Utiliza expresiones de una o dos palabras     Comentarios del 
segundo trimestre 

 Usa frases y oraciones originales     
 Habla en párrafos con errores y limitaciones de 

vocabulario 
    

 Narra y describe en párrafos con atención a detalles     

 Habla de una variedad de tópicos a un nivel más alto     

Lectura en español     

 Comprende y reconoce algunas palabras familiares     

 Comprende y descifra palabras     Comentarios del tercer 
trimestre 

 Comprende y descifra oraciones simples     
 Lee y comprende cuentos cortos usando estrategias de 

comprensión 
    

 Lee con fluidez y comprende textos pertenecientes a 
distintos géneros literarios 

    

Expresión escrita en español     

 Copia y escribe palabras familiares     

 Escribe palabras con independencia     
 Escribe oraciones acerca de un tema específico con 

ayuda 
    Comentarios del cuarto 

trimestre 

 Escribe oraciones completas con independencia     

 Escribe párrafos detallados     
 Escribe cuentos/reportes siguiendo un orden lógico y 

utilizando detalles 
    

Conocimiento cultural     
 Entiende costumbres, perspectivas y productos de varias 

culturas 
    

 Utiliza expresiones y refranes culturales     
 

Grading Scale Grades K – 2 

1 Below Standard having considerable difficulty; with support student is unable to meet standard 
2 Approaching Standard shows inconsistent understanding; with support the student can meet standard 
3 Meeting Standard shows consistent understanding; student is meeting the grade level standard consistently 
4 Exceeding Standard shows deep understanding; student is exceeding grade level standard independently consistently 
 

Firma del padre: ___________________________         Fecha: ___________________ 
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WS/FCS Immersion Programs 

Spanish Language Development Report Card 

Student Name: Principal:  

Teacher’s Name: School: 

Grade:  School Year: 

 Quarter 1st Quarter Comments 
Comprehends the Classroom Language in Spanish 1 2 3 4 

 With visual cues only     

 Sometimes     

 Most of the time     

 Always     
Speaking in Spanish 

 Responds frequently in English     

 Uses one or two word expressions and memorized phrases     2nd Quarter Comments 

 Beginning to create original sentences     

 Emerging paragraph level speech with errors and limitations     
 Narrates and describes at paragraph level with attention to 

correct details 
    

 Able to discuss a variety of topics with speech beyond 
paragraph level 

    

Reading in Spanish 

 Understands and recognizes some frequently used words     3rd Quarter Comments 

 Comprehends and decodes words     

 Comprehends and decodes simple sentences     
 Reads and understands short stories using a variety of 

comprehension strategies 
    

 Fluently reads and comprehends a variety of texts and 
genres 

    

Writing in Spanish 

 Copies and writes frequently used words     

 Writes independently at word level     
 Writes content related sentences about a specific topic with 

support 
    4th Quarter Comments 

 Writes complete sentences independently     

 Writes at paragraph level using supporting details     
 Develops organized stories/reports that follow a logical 

sequence with supporting details 
    

Cultural Awareness 
 Demonstrates understanding of various cultural practices, 

perspectives and products 
    

 Uses some culturally appropriate vocabulary and idiomatic 
expressions 

    

 

Grading Scale Grades K – 2 Grading Scale Grades 3 – 5 
 

1 Below Standard having considerable difficulty 
2 Approaching Standard shows inconsistent understanding 
3 Meeting Standard shows consistent understanding 
4 Exceeding Standard shows deep understanding 

               A   90 – 100 Superior Performance 
B   80 – 89 Good Performance 
C   70 – 79 Satisfactory Performance 
D   60 – 69 Poor Performance 

                F    59 & below Failing 

 
Parent’s Signature: ____________________________  Date: _______________________ 
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WS/FCS Programas Inmersión 

Informe del Desarrollo del idioma Español  

Nombre del estudiante: Nombre del director:  

Nombre del Maestro: Nombre del a escuela: 

Grado:  Año  escolar: 

Comprende el lenguaje de la clase en español  

Q1 Q2 Q3 Q4 Comentarios del primer 
trimestre     

 Sólo con ayuda visual     

 Algunas veces     

 La mayor parte del tiempo     

 Siempre     

Expresión Oral en español      

 Responde frecuentemente en inglés     Comentarios del 
segundo trimestre 

 Utiliza expresiones de una o dos palabras     

 Usa frases y oraciones originales     
 Habla en párrafos con errores y limitaciones de 

vocabulario 
    

 Narra y describe en párrafos con atención a detalles     

 Habla de una variedad de tópicos a un nivel más alto     

Lectura en español      

 Comprende y reconoce algunas palabras familiares     Comentarios del tercer 
trimestre 

 Comprende y descifra palabras     

 Comprende y descifra oraciones simples     
 Lee y comprende cuentos cortos usando estrategias 

de comprensión 
    

 Lee con fluidez y comprende textos pertenecientes a 
distintos géneros literarios 

    

Expresión escrita en español      

 Copia y escribe palabras familiares     

 Escribe palabras con independencia     Comentarios del cuarto 
trimestre  Escribe oraciones acerca de un tema específico con 

ayuda 
    

 Escribe oraciones completas con independencia     

 Escribe párrafos detallados     
 Escribe cuentos/reportes siguiendo un orden lógico y 

utilizando detalles 
    

Conocimiento cultural     
 Entiende costumbres, perspectivas y productos de 

varias culturas 
    

 Utiliza expresiones y refranes culturales     

 

Grading Scale Grades K – 2 Grading Scale Grades 3 – 5 

1 Below Standard having considerable difficulty 
2 Approaching Standard shows inconsistent understanding 
3 Meeting Standard shows consistent understanding 
4 Exceeding Standard shows deep understanding 

                A   90 – 100 Superior Performance 
B   80 – 89 Good Performance 
C   70 – 79 Satisfactory Performance 
D   60 – 69 Poor Performance 

                F    59 & below Failing 

 
Firma del padre: ___________________________         Fecha: ___________________ 
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Spanish Language Immersion Report Cards 

(Note: this language report cards applies only to the Two-Way immersion programs at 
Speas & Smith Farm) 

Kindergarten 

All the Two-Way Spanish Immersion kindergarten classroom teachers are required to send home the 
Spanish Language Report card with the regular report card assessing language proficiency in Spanish 
for quarters 2, 3 and 4. 

 

Grades 1 through 5 

All Two-Way Spanish Immersion classroom teachers are required to send home the Spanish Language 
Report card with the regular report card assessing language proficiency in Spanish for every quarter. 

 
Interim Reports, Report Cards & Parent/Teacher Conferences 

 
AR 5124 Grade Reporting Regulations 
 
I. General Reporting Regulations K-12. 
 

A. Report Cards. 
1. A report card will be sent to the parents of each student in grades K-12 at the end of 

each nine-week reporting period. Completing the report card by the deadline set by the 
WS/FCS or the Principal shall be the responsibility of the classroom teacher. In situations 
where more than one individual shares the responsibility for teaching a student, the 
evaluation will be determined jointly by those teachers involved. 

2. Teachers should regularly monitor and record student progress in order that grades on 
a report card will be an accurate reflection of student performance. 

 
B. Communications Plans. 

1. The School Improvement Team (SIT) at each school shall develop, with staff input and 
approval, a plan for communicating with parents and guardians. 

2. The Communications Plan shall include providing student progress reports online via the 
internet or other electronic means.  In grades Kindergarten through second grade, one 
(1) progress report shall be provided to parents at the mid-point of each grading period. 
In grades three through twelve, student progress will be updated in PowerParent.  
Parents can check on-line or progress reports can be made available by schools.  The 
progress reports should provide information about each student’s academic progress. 

3. Teachers shall have one (1) week to assess and post student grades, unless otherwise 
communicated to parents.  

4. A formal parent-teacher conference period may be scheduled in the school calendar. 
Parents or teachers are encouraged to schedule other conferences as needed, especially 
when student performance changes markedly. 

 



 

 63 

Grading Policy 
 

Standards Based Report Cards for Grades Kindergarten, First Grade & Second Grade: 
Standards that will be documented on the Standards Based Report Card will be outlined each quarter on the 
PowerTeacher page for the Office of Early Learning for ELA, Mathematics, Science and Social Studies.  

• There are some standards that will be taught each quarter, especially in ELA, but will not be addressed 
on the standards based report card. 

• Rubrics for K-2 mathematics as well as the full standards explanations (including relevant quarterly 
expectations) are also available on the PowerTeacher page. For mathematics, the PowerTeacher system 
will only have the standard as it is written (based on end of year expectations). 

 
AR 5124 Grade Reporting Regulations 

 

Grading Scale for Grades K – 2  
 

1 Below Standard having considerable difficulty  
• meaning that even with the support of the teacher, the student is having considerable difficulty 

meeting the standard or is unable to meet the standard  
 

2 Approaching Standard shows inconsistent understanding  
• meaning that the student shows inconsistent understanding of the standard or meets the 

standard with support the of the teacher 
 

3 Meeting Standard shows consistent understanding 
• meaning that the student is consistently meeting the grade level standard independently without 

the support of the teacher 
 

4 Exceeding Standard shows deep understanding 
• meaning that the student is consistently showing a deep understanding and exceeding the grade 

level standard independently without the support of the teacher 
 
Grading Scale for Grades 3 – 5  
 

100 Point Scale 
A    90 – 100 Superior Performance 
B    80 – 89  Good Performance 
C    70 – 79  Satisfactory Performance 
D    60 – 69  Poor Performance 
F     59 – & below Failing*  

*No student shall receive a final reporting mark that is lower than a 50* 
 

• Performance on written/oral work as well as information gained from teacher observations and 
conferences with students will be used to determine individual student progress. 
The grade should reflect the teacher's overall assessment of each student's progress in each 
academic area listed on the report card. Numerical averages or grading scales are not to be the 
sole determining factor in computing the quarter grades of an elementary school student. 
 

• Elementary School EOG tests will be used to improve a student’s final grade in the fourth 
quarter for the subject tested, but will not be used to reduce a student’s grade. 
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Modified Grading for ESL Students 
 

AR 5122.3 Guidelines for Placement and Evaluation of Limited English Proficient (LEP) students. 
 

“LEP students should be evaluated in academic subjects primarily on effort and progress as they relate 
to potential achievement. The teacher may want to use a contract system or minimal competency level 
for these students to determine their progress. LEP students should not be expected to accomplish the 
same objectives in the same amount of time as the English proficient student.”  
 

Note: LEP students cannot be failed on the basis of language alone. 
 

 
Considerations when Grading English Learner (EL) Students 

 
1. EL students are to be assessed on their progress in meeting the objectives of the North Carolina Common 
Core and Essential Standards and their progress in learning English. Although these students may not be able to 
perform at grade level, it is important that EL students participate in each activity and be evaluated in terms of 
effort and progress. 
  
2. The time needed to meet goals is greater for EL students. More modeling, expansion and repetition are 
needed to facilitate learning concepts and skills. Therefore, students may need more time to complete 
assignments.  
 
3. Students should not receive failing grades due to language deficits. They cannot be evaluated with the same 
expectations of native English speakers. However, an EL student could receive a failing grade when considering 
such factors as effort, participation and attendance. It is important to rule out language as the reason for poor 
academic performance in cases where failing grades are assigned and to document this carefully. 
 
4. Classroom assessment should consider the level of language proficiency. Teachers and schools should use the 
WIDA Can Do Descriptors found at www.wida.us. These standards are also listed in the section on Common Core 
English Language Development in this handbook. 
  
5. Grade more globally at first. For example, look for the student to state/represent the main idea first, and 
later, when more competent in language, assess for greater detail or elaboration. Worry less about writing 
mechanics at first, and go for the message. With increased language skills, increase the accountability for 
specifics.  
 
6. Teach and assess using Gardner’s Multiple Intelligences, Bloom’s Revised Taxonomy and Webb’s Depth of 
Knowledge to better meet students’ needs. This approach helps ESL students learn as content is presented 
through various mediums.  
 
7. Use multiple measures to determine progress such as: portfolios, rubrics, checklists, anecdotal records, dated 
samples of work over time, projects, demonstrations, visual representations of content, retellings, book talks, 
mapping of ideas/concepts visually representing more and less important information, journals, learning logs, 
conferencing, participation in collaborative activities, surveys, etc.  
 
8. Collaborate with the ESL teacher in grading decisions and use the comments section on the report 
card/progress report if appropriate.  
 
NOTE: ESL teachers must be a part of discussions and decisions concerning the retention of any EL student. 
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Retention Considerations  
For Limited English Proficient (LEP) Students 

 
 
 
 

1. What is the child’s English language proficiency level?   
 
Consideration:  the lower the child’s English language proficiency, the more likely his English 
ability affected his progress in an English speaking classroom.  

 
 

2. How long has the student been enrolled in a US school?   
 
Consideration:  It takes a child 4-10 years to fully acquire a second language.   

 
 

3. Are LEP instructional modifications being used and documented in the 
mainstream classroom (PEP and LEP Plan)?   
 
Consideration:  If LEP instructional modifications are not used in the classroom consistently, 
the child may not have been able to demonstrate what he knows. 

 
 

4. Are LEP testing accommodations being used consistently and documented for 
EOQs and EOGs? 

 
 

5. Is the child receiving the minimum amount of ESL services?  
 
Consideration:  Without appropriate ESL services, most LEP students will acquire English only 
through classroom immersion which is the least effective method of English acquisition. 

 
 

6. Are we considering how much progress the child has made in acquiring English 
and acquiring content knowledge?  
 
AR 5122.3 Guidelines for Placement and Evaluation of Limited English Proficient (LEP) 
students.  Cannot retain a child because of English language proficiency.  
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Instructional Grade - Level Equivalence Chart - Reading 

Grade 
Fountas & 

Pinnell 
Level 

Basal 
Level 

Rigby 
Level 

Reading 
A – Z 

Levels 

Reading 
Recovery 
© Level 

DRA Level 

Lexlie Level 

Typical 
Measure 

College & 
Career 

Readiness 

K A Readiness 1 - 2 

aa, 
A – C 

1 A, 1, 2 

 0 - 230L 
K B  3 - 4 2  

K C PP1  3, 4  

K D PP2 6 5, 6 4 
 

1 E PP3 7 

D – J 

7, 8 6, 7, 8 

0 - 295L 190 - 530L 

1 F Primer 8 9, 10 10 

1 G  9 11, 12 12 

1 H Grade 1 10 13, 14 14 

1 I Grade 1 11 15, 16 16 

1 J Grade 1 12 17, 18 18 
 

2 K  13 - 14 

K – P 

19, 20 20 
170 - 545L 420 - 650L 2 L  15  24 - 28 

2 M  16 - 17   
 

3 N Grade 3 18 

Q – T 

 30 
415 - 760L 520 - 820L 3 O  19   

3 P  20  34 - 38 
 

4 Q Grade 4  

U – W 

 40 
635 - 950L 740 - 940L 4 R     

4 S    44 
 

5 T Grade 5  

X - Z 

  
770 - 1080L 830 - 1010L 5 U     

5 V     
 

6 W Grade 6     
855 - 1165L 925 - 1070L 6 X      

6 Y      
 

7 Z Grade 7     925 - 1235 970 - 1120 

8 Z Grade 8     985 - 1295 1010 - 1185 

 

9 Z      1040 - 1350 1050 - 1260 

10 Z      1085 - 1400 1080 - 1335 

11 Z      1130 - 1440 1185 - 1385 

12 Z      1130 - 1440 1185 - 1385 
 

Adapted & Combined from – https://www.readinga-z.com/updates/raz_correlation_chart.pdf  
https://www.heinemann.com/shared/supportingmaterials/benchmark/gradelevelequivalencechart.pdf  
https://lexile.com/educators/measuring-growth-with-lexile/lexile-measures-grade-equivalents/  

https://www.readinga-z.com/updates/raz_correlation_chart.pdf
https://www.heinemann.com/shared/supportingmaterials/benchmark/gradelevelequivalencechart.pdf
https://lexile.com/educators/measuring-growth-with-lexile/lexile-measures-grade-equivalents/
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REVISIÓN DE LA TAXONOMÍA DE BLOOM (ANDERSON & KRATHWOHL, 2001)  

 

 
 

En los años 90, antiguos estudiantes de Bloom, Lorin Anderson y David R. Krathwohl, revisaron la Taxonomía de 

su maestro y la publicaron en 2001 [3]. Uno de los aspectos clave de esta revisión es el cambio de los sustantivos 

de la propuesta original a verbos, para significar las acciones correspondientes a cada categoría. Otro aspecto 

fue considerar la síntesis con un criterio más amplio y relacionarla con crear (considerando que toda síntesis es 

en sí misma una creación); además, se modificó la secuencia en que se presentan las distintas categorías. A 

continuación, se presentan las categorías en orden ascendente, de inferior a superior y se ilustran con la 

siguiente imagen: 

 

CATEGORÍA 

V
ER

B
 RECORDAR COMPRENDER APLICAR ANALIZAR EVALUAR CREAR 

Orden Inferior  ÓRDEN SUPERIOR 

D
e

sc
ri

p
ci

ó
n

 

 

Reconocer y 

traer a la 

memoria 

información 

relevante de 

la memoria 

de largo 

plazo. 

 

Habilidad de 

construir 

significado a 

partir de 

material 

educativo, como 

la lectura o las 

explicaciones 

del docente. 

 

Aplicación de 

un proceso 

aprendido, ya 

sea en una 

situación 

familiar o en 

una nueva. 

 

Descomponer el 

conocimiento 

en sus partes y 

pensar en cómo 

estas se 

relacionan con 

su estructura 

global. 

 

Ubicada en la 

cúspide de la 

taxonomía 

original de 1956, 

evaluar es el 

quinto proceso 

en la edición 

revisada. Consta 

de comprobación 

y crítica. 

Nuevo en esta 

taxonomía.  

Involucra reunir 

cosas y hacer 

algo nuevo. Para 

llevar a cabo 

tareas 

creadoras, los 

aprendices 

generan, 

planifican y 

producen. 

Source: http://eduteka.icesi.edu.co/pdfdir/TaxonomiaBloomCuadro.pdf 

http://books.google.com.co/books/about/A_taxonomy_for_learning_teaching_and_ass.html?id=bcQlAQAAIAAJ
http://eduteka.icesi.edu.co/pdfdir/TaxonomiaBloomCuadro.pdf
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Gradual Release of Responsibility:  
I do, We do, You do 

 

Scaffolded instruction, or the gradual release 
model, is broadly recognized as a successful 
approach for moving classroom instruction 
from teacher-centered, whole group delivery 
to student-centered collaboration and 

independent practice.  

Sometimes referred to as “I do it, we do it, you do it,” this model proposes a plan of instruction that includes 
demonstration, prompt, and practice. This graphic, from the work of Doug Fisher and Nancy Frey (2007), takes 
the model a step further by defining the specific stages in greater detail. Taken as a whole, the triangles 
represent the mentoring relationship and two-way interaction between the teacher and student.  

At the beginning of a lesson or when new material is being introduced, the teacher has a prominent role in the 
delivery of the content. This is the “I do” phase. But as the student acquires the new information and skills, the 
responsibility of learning shifts from teacher-directed instruction to student processing activities. In the “We do” 
phase of learning, the teacher continues to model, question, prompt and cue students; but as student move into 
the “You do” phases, they rely more on themselves and less on the teacher to complete the learning task. 

Mentoring Roles & Responsibilities 
 

 Teacher Student 

“I do it” 
 

Direct Instruction 
Teacher 

▪ Provides direct instruction  

▪ Establishes goals and purpose  

▪ Models  

▪ Think aloud 

 Actively listens  

 Takes notes  

 Asks for clarification 

“We do it” 
 

Guided Instruction 
Teacher with Students 

▪ Interactive instruction  

▪ Works with students  

▪ Checks, prompts, clues  

▪ Provides additional modeling  

▪ Meets with needs-based groups 

 Asks and responds to questions  

 Works with teacher and classmates 

 Completes process alongside others 

“You do it independently”  
 

Independent Practice 
Student Alone 

▪ Provides feedback  

▪ Evaluates  

▪ Determines level of understanding 

 Works alone 

 Relies on notes, activities, classroom 
learning to complete assignment 

 Takes full responsibility for outcome 

“You do it together” 
 

Collaborative Learning 
Student with Peers 

 

▪ Moves among groups  

▪ Clarifies confusion  

▪ Provides support 

 Works with classmates, shares 
outcome  

 Collaborates on authentic task  

 Consolidates learning  

 Completes process in small group 
Looks to peers for clarification 

Gradual Release Image Source https://www.thinkport.org/grr/images/content/grr-main.jpg 
Mentoring Roles & Responsibilities Chart & PDF adapted from 
https://www.washoeschools.net/cms/lib/NV01912265/Centricity/Domain/257/Certified%20Hiring/GradualReleaseResponsibilityJan08.pdf 

https://www.thinkport.org/grr/images/content/grr-main.jpg
https://www.washoeschools.net/cms/lib/NV01912265/Centricity/Domain/257/Certified%20Hiring/GradualReleaseResponsibilityJan08.pdf
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Sheltered Instruction Observation Protocol 

(SIOP) is a scientifically research-based model designed to make classroom content accessible for 

second language learners. The SIOP model is comprised of eight components and divided into thirty 

features. Because it is a framework rather than a hierarchy, any grade level teacher with students at 

any level of English proficiency can use this model. It not only leaves room for creativity, but connects 

content instruction with language skills, so that language development is enhanced, even as  

content instruction occurs. 

 
 
 
 

 
 

 
 

 
WS/FCS SIOP CONTACTS 

Rebecca L. Olsen  
rlolsen@wsfcs.k12.nc.us 
 

Winston-Salem/Forsyth County Schools  
Elementary English Learner Facilitator 
and Sheltered Instruction Observation 
Protocol Coach  
 
Telephone: (336) 748-4000 Ext. 70439 
Fax: (336) 661-4986 

 
Elementary SIOP Website  
https://www.wsfcs.k12.nc.us/site/Defau
lt.aspx?PageID=92668 
 
 
 

Amanda L. Cannon 
alcannon@wsfcs.k12.nc.us 
 
Winston-Salem/Forsyth County Schools  
Middle & High School English Learner 
Facilitator and Sheltered Instruction 
Observation Protocol Coach  
 
Telephone: (336) 748-4000 Ext. 70437 
Fax: (336) 661-4986 
 

 

mailto:rlolsen@wsfcs.k12.nc.us
mailto:alcannon@wsfcs.k12.nc.us
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Lesson Plan Checklist for The Sheltered Instruction Observation Protocol (SIOP) 
 
Preparation  
____ Write content objectives clearly for students.  
____ Write language objectives clearly for students.  
____ Choose content concepts appropriate for age and educational background level of students.  
____ Identify supplementary materials to use (graphs, models, visuals).  
____ Adapt content (e.g., text, assignment) to all levels of student proficiency.  

  ____ Plan meaningful activities that integrate lesson concepts (e.g., surveys, letter writing, simulations) with                  
           language practice opportunities for the four skills.  

 

Building Background  
____ Explicitly link concepts to students' backgrounds and experiences.  
____ Explicitly link past learning and new concepts.  
____ Emphasize key vocabulary (e.g., introduce, write, repeat, and highlight) for students Comprehensible Input  
____ Use speech appropriate for students' proficiency level (e.g., slower rate, enunciation, simple sentence          
          structure for beginners).  
____ Explain academic tasks clearly.  
____ Use a variety of techniques to make content concepts clear (e.g., modeling, visuals, hands-on activities,     
          demonstrations, gestures, body language).  
 

Strategies  
____ Provide ample opportunities for students to use strategies (e.g., problem solving, predicting, organizing,     
          summarizing, categorizing, evaluating, self-monitoring).  
____ Use scaffolding techniques consistently (providing the right amount of support to move students from one      
          level of understanding to a higher level) throughout lesson.  
____ Use a variety of question types including those that promote higher-order thinking skills throughout the         
          lesson (e.g., literal, analytical, and interpretive questions).  
 

Interaction  
____ Provide frequent opportunities for interactions and discussion between teacher/student and among    
          students, and encourage elaborated responses.  
____ Use group configurations that support language and content objectives of the lesson. Provide sufficient wait  
          time for student response consistently.  
____ Give ample opportunities for students to clarify key concepts in LI as needed with aide, peer, or LI text.  
 

Practice/Application  
____ Provide hands-on materials and/or manipulatives for students to practice using new content knowledge.  
____ Provide activities for students to apply content and language knowledge in the classroom.  
____ Provide activities that integrate all language skills (i.e., reading, writing, listening, speaking).  
 

Lesson Delivery  
____ Support content objectives clearly.  
____ Support language objectives clearly.  
____ Engage students approximately 90-100% of the time (most students taking part/on task).  
____ Pace the lesson appropriately to the students' ability level.  
 

Review/Assessment  
____ Give a comprehensive review of key vocabulary  
____ Give a comprehensive review of key content concepts.  
____ Provide feedback to students regularly on their output (e.g., language, content, work).  
____ Conduct assessments of student comprehension and leaning throughout lesson on all lesson objectives 
(e.g., spot checking, group response). 
 
Reprinted from Echevarria, J., Vogt, M.E., & Short, D. (2000). Making content comprehensible to English language Learners: The SIOP model. Boston: Allyn & Bacon.  
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Kindergarten SAMPLE SCHEDULE  

Time Activity 
Language of 
Instruction  

7:25 – 7:55 Morning Choice Spanish 

8:00 – 8:30 Math Spanish 

8:30-9:30 Math Centers Spanish 

9:35 – 10:20 Specials (Music, PE, Art, Media, Technology) English 

10:25 – 11:00 Lunch Spanish 

11:05 – 12:15 Literacy Centers / Guided Reading Spanish 

12:20 – 12:50 Recess Spanish 

12:55 – 1:10 Teacher Read Aloud & Snack Spanish 

1:15 – 2:00 Science or Social Studies Spanish 

2:05 – 2:20 Shared Reading/Writing English 

2:25 Dismissal  

 
ESL SERVICES AVAILABLE FOR THOSE STUDENTS THAT QUALIFY 

 

90% Spanish Language Development 
10% English Language Development 

 
Spanish Total 
Daily Minutes 

255 230 200 170 145 

English Total  
Daily Minutes  

30 55 85 115 140 

 
Total Daily Minutes of Classroom Instruction through Spanish Language 145 

Total Daily Minutes of Classroom Instruction through English Language 140 

 



 

 72 

First Grade SAMPLE SCHEDULE  

Time Activity 
Language of 
Instruction 

7:30 – 8:00 Morning Routine Spanish 

8:00 – 8:10 Morning Meeting Spanish 

8:10 – 8:30 Word Study Spanish 

8:30 – 8:50 Shared Reading – Teacher Directed Spanish 

8:50 – 9:50 Guided Reading – Literacy Station Spanish 

9:50 – 10:20 Recess  

10:20 – 10:50 Writing Spanish 

10:50 – 11:40 Math Spanish 

11:40 – 12:20 Specials (Music, PE, Art, Media, Technology)  

12:25 – 12:55 Lunch  

1:00 – 1:40 Math Stations Spanish 

1:40 – 2:10 Science / Social Studies Spanish 

2:10 – 2:20 English Phonics English 

2:20 – 2:30 Read Aloud English 

2:30 Dismissal  

ESL SERVICES AVAILABLE FOR THOSE STUDENTS THAT QUALIFY 

 

80% Spanish Language Development 
20% English Language Development 

 
Total Daily Minutes of Classroom Instruction through Spanish Language 230 

Total Daily Minutes of Classroom Instruction through English Language 55 
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Second Grade  
SAMPLE SCHEDULE  

 

Time Activity 
Language of 
Instruction 

7:30 - 8:05 Breakfast and Morning Work Spanish 

8:05 - 9:30 Math Spanish 

9:30 - 10:00 Writing Spanish 

10:00 - 10:30 Comprehension Spanish 

10:30 - 11:00 LUNCH  

11:00 - 11:30 Phonics & Word Work English 

11:30 - 12:10 Specials (Music, PE, Art, Media, Technology)  

12:10 - 12:40 
Science/Social Studies* 

Spanish Language Arts is embedded within these content areas 
Spanish 

12:45 - 1:45 Guided Reading/Literacy Groups Spanish 

1:45 - 2:15 Recess  

2:15 - 2:30 Teacher Read Aloud English 

 

ESL SERVICES AVAILABLE FOR THOSE STUDENTS THAT QUALIFY 

 

70% Spanish Language Development 
30% English Language Development 

 
Spanish Total 
Daily Minutes 

255 230 200 170 145 

English Total  
Daily Minutes  

30 55 85 115 140 

 
Total Daily Minutes of Classroom Instruction through Spanish Language 145 

Total Daily Minutes of Classroom Instruction through English Language 140 
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Third Grade  
SAMPLE SCHEDULE  

 

Time Activity 
Language of 
Instruction 

7:30-8:05 Morning Work / Announcements English 

8:05 - 8:15 Teacher Read Aloud English 

8:15-8:30 Word Work English 

8:30-9:05 Teacher Directed / Language Arts English 

9:05 - 9:45 Specials (Music, PE, Art, Media, Technology) English 

9:50 - 10:50 Literacy Rotations English 

10:50-11:25 
Writing Instruction* 

Spanish Language Arts is embedded within this content area 
Spanish 

11:25 - 11:50 Lunch  

11:55- 1:30 
Math* 

Spanish Language Arts is embedded within this content area 
Spanish 

1:30 - 2:00 Recess  

2:00-2:30 
Science or Social Studies* 

Spanish Language Arts is embedded within these content areas 
Spanish 

2:30 Dismissal  

  
ESL SERVICES AVAILABLE FOR THOSE STUDENTS THAT QUALIFY 

 

50% Spanish Language Development 
50% English Language Development 

 
Total Daily Minutes of Classroom Instruction through Spanish Language 145 

Total Daily Minutes of Classroom Instruction through English Language 140 
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Fourth Grade  
SAMPLE SCHEDULE  

 

Time Activity 
Language of 
Instruction 

7:25 – 755 Morning Choice Stations  

8:00 – 9:30 
Math* 

Spanish Language Arts is embedded within this content area 
Spanish 

9:35 – 10:15 
Science or Social Studies* 

Spanish Language Arts is embedded within these content areas 
Spanish 

10:20-11:45 English Language Arts English 

11:45-12:35 Specials (Music, PE, Art, Media, Technology)  

12:35-1:05 Lunch Choice 

1:05-1:30 Recess  

1:35 - 2:20 
Writing* 

Spanish Language Arts is embedded within this content area 
Spanish 

2:25 Dismissal  

 

ESL SERVICES AVAILABLE FOR THOSE STUDENTS THAT QUALIFY 
 

50% Spanish Language Development 
50% English Language Development 

 
Total Daily Minutes of Classroom Instruction through Spanish Language 145 

Total Daily Minutes of Classroom Instruction through English Language 140 
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Fifth Grade 
SAMPLE SCHEDULE 

 

Time Activity 
Language of 
Instruction 

7:55 – 8:10 Morning Work  

8:10 – 9:40 
Math* 

Spanish Language Arts is embedded within this content area 
Spanish 

9:40 – 9:50 Bathroom Break  

9:50 – 10:30 Specials (Music, PE, Art, Media, Technology)  

10:30 – 11:55 English Language Arts  English  

11:55 – 12:35 Lunch  

12:35 – 1:05 Recess  

1:05 – 1:40 
Writing* 

Spanish Language Arts is embedded within this content area 
Spanish 

1:40 – 2:20 
Science/Social Studies* 

Spanish Language Arts is embedded within these content areas 
Spanish 

2:25 Dismissal  

 
ESL SERVICES AVAILABLE FOR THOSE STUDENTS THAT QUALIFY 

 

50% Spanish Language Development 
50% English Language Development 

 
Total Daily Minutes of Classroom Instruction through Spanish Language 145 

Total Daily Minutes of Classroom Instruction through English Language 140 
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EDUCATIONAL JARGON & Acronyms  
 

504 

Section 504 of the Rehabilitation Act of 1973 is a civil rights statute which prohibits 

discrimination against individuals with disabilities. A 504 plan is an individual education plan 

for a special-needs student. 

ADHD Attention Deficit Hyperactivity Disorder 

AG Academically Gifted 

AIG Academically/Intellectually Gifted 

AMAO Annual Measurable Achievement Objectives (new name for the AYP) 

AP Assistant Principal 

AYP 

Adequate Yearly Progress.  All public schools, in North Carolina and throughout the country, 

must measure and report AYP as outlined in the federal No Child Left Behind law. AYP 

measures the yearly progress of different groups of students at the school, district and state 

levels against yearly targets in reading and mathematics.  

BICS 
Basic Interpersonal Communication Skills – simple “playground” talk that students learn first, 

takes 1 – 2 years to develop. 

BOY Beginning of the year – first DIBELs/IDEL administration 

BPA Book and Print Awareness – assessment performed in Kindergarten and first grades 

CALP 
Cognitive Academic Language Proficiency – more difficult, academic language, takes 5 – 7 

years to develop. 

CCSS Common Core State Standards 

CE 
Common Exams – required measures of what students know and are able to do after 

completing a course or grade. 

DIBELs 
A universal screening instrument administered three times a year designed to quickly assess 

early literacy skills. 

DPI Department of Public Instruction – the state agency that governs education. 

DOK Depths of Knowledge 

EC Exceptional Children 

ELA English Language Arts 

ELL/EL English Language Learner 

EOG End of Grade Tests 

EOQ End of Quarter Tests 

EOY End of the year – final administration of the DIBELs/IDEL assessment 

EQ Essential Question 

ESL English as a Second Language 

ESOL English for Speakers of Other Languages 

EVAAS 

Education Value Added Assessment System. SAS® EVAAS™ for K-12 is a customized 

software system available to all NC school districts that provides diagnostic reports quickly to 

district and school staff. EVAAS tools provide a precise measurement of student progress 

over time and a reliable diagnosis of opportunities for growth that help to identify which 

students are at risk for underachievement. 

HAG Highly Academically Gifted 

IDEA 

Individuals with Disabilities Education Act. This federal law, reauthorized in 2004, is designed 

to ensure that all children with disabilities have available to them a free and appropriate public 

education that emphasizes special education and related services designed to meet their 
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unique needs and prepare them for further education, employment and independent living.  

IDEL Spanish version of DIBELs assessment 

IEP 

Individualized Education Plan. The IEP is a written statement for a student with a disability 

that is developed, at least annually, by a team of professionals knowledgeable about the 

student and the parent.  

IQ Intelligence Quotient 

IRC 
Instructional Resource Center – located in the Educational Building where any teacher can 

find additional materials and resources. Teachers can also laminate, die cut, etc. 

Istation 
Is an adaptive curriculum, adaptive & computer based. Starting in the fall of 2019 NC will use 

its ISIP in place of mClass for benchmark reading assessment 

ISIP 
Istation’s Indicators of Progress measures student growth with  computer-adaptive diagnostic 

and screening programs. 

IT Instructional Technology 

ITBS 
Iowa Test of Basic Skills – test used to incentivize schools to assess students in Kindergarten 

through second grade. 

GSN 
Global Schools Network – partnership of schools and organizations formed to prepare 

students with the skills needed for a global economy. 

LEA Local Education Agency 

LEP Limited English Proficiency 

LO Language Objective 

LTF Learning Team Facilitator 

LTM Learning Team Meeting 

MOY Middle of the year – second administration of the DIBELs/IDEL assessment 

MTSS 
Multi-tier System of Support – a framework for continuous improvement using data based 

problem solving and decision making 

NCAE North Carolina Association for Educators 

NCDPI 

North Carolina Department of Public Instruction. The NCDPI administers the policies adopted 

by the State Board of Education and offers instructional, financial, technological and 

personnel support to all public school systems in the state. 

NCEXTEN
D1 

The North Carolina EXTEND1 is an alternate assessment designed to measure the 

performance of students with significant cognitive disabilities using alternate achievement 

standards. 

NCEXTEN
D2 

The North Carolina EXTEND2 is an alternate assessment designed to measure grade-level 

competencies of students with disabilities using modified achievement standards in a 

simplified multiple choice format. 

NCLB 

No Child Left Behind. NCLB is the 2002 reauthorization of the Elementary and Secondary 

Education Act of 1965 and represents a sweeping change in the federal government's role in 

local public education. NCLB's primary goal is for all public school children to be proficient or 

above in reading and mathematics by 2013-14. Title I schools that do not meet certain student 

achievement standards face sanctions under this law. 

PBIS 

Positive Behavior Intervention and Support programs are a way to impact school learning 

environments by establishing and reinforcing clear behavioral expectations in order to support 

high student performance and to reduce behavioral problems. PBIS site schools work to 

integrate their Safe Schools Plans, character education efforts and strategies, and discipline 

efforts in order to make the schools caring and safe communities for learning. 
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PE Physical Education 

PEP 
Personalized Educational Plan. An individualized educational plan designed to improve a 

student's performance to grade-level proficiency. 

PLC/PLT Professional Learning Community/Professional Learning Team 

PRT Primary Reading Teacher 

PTA Parent/Teacher Association 

RtI 
Response to Instruction- a method of academic intervention used to provide early, systematic 

assistance to children who are having difficulty learning. 

RttT 

Race to the Top. RttT is a federal grant program that supports the efforts of NCDPI, local 

school districts and many charter schools to carry out the state's Career & College: Ready, 

Set, Go! Initiative.  

SAT Student Assistance Team 

SIOP 

Sheltered Instruction Observation Protocol is a teaching style founded on the concept of 

providing meaningful instruction in the content areas (social studies, math, and science) for 

transitioning Limited English Proficient (LEP) students towards higher academic achievement 

while they reach English fluency.  

SIP 

School Improvement Plan. A plan that includes strategies for improving student performance, 

how and when improvements will be implemented, use of state funds, requests for waivers, 

etc. Plans are in effect for no more than three years. 

STEM/ 
STEAM 

Science, Technology, Engineering and Mathematics. STEM curriculum emphasizes 

connections within and between the fields of mathematics and science; integrates technology; 

introduces and engages students in the engineering design process; cultivates creativity; and 

develops skills that drive innovation. STEAM – emphasizes the connection between Science, 

Technology, Engineering, Arts and Mathematics 

TA Teacher Assistant 

Title I 

Title I is the largest federal education funding program for schools. Its aim is to help students 

who are behind academically or at risk of falling behind. School funding is based on the 

number of low-income children, generally those eligible for the free and reduced price lunch 

program.  

Title III 

Title III is the section of No Child Left Behind that provides funding and addresses English 

language acquisition and standards and accountability requirements for limited English 

proficient students. 

Transition
al Student 

These are students that not have demonstrated proficiency with 3rd grade literacy standards 

and are promoted to 4th grade with a retained 3rd grade reading status.  These students are 

required to have 90 minutes of uninterrupted literacy instruction daily. 

TRC 
Text Reading and Comprehension (TRC) is an individually administered assessment using 

leveled readers from a book set to determine a student’s instructional reading level 

W-APT/ 
ACCESS 

The WiDA Access placement test (initial) and ACCESS (annually) assessments are the state-

mandated proficiency tests for determining LEP status. 

WIDA 

World-class Instructional Design and Assessment housed in the Wisconsin Center for 

Education Research. It  is a consortium of states dedicated to the design and implementation 

of high standards and equitable educational opportunities for English language learners. 
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How to Navigate our District Webpage: www.wsfcs.com 

 

 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
A WWW.WSFCS.K12.NC.US 

 

B Select A school – takes you to a school webpage that is within WS/FCS district 
Language – allows you to change the language settings of the webpage from a dropdown menu 
*Staff/Student Links – Will be your most important shortcut to many webpages & APPs 
User Options – Allows you to Sign in or Register – using your WS/FCS email and password 
 

C *Office365 – access your Microsoft suite (Word, EXCEL, PowerPoint, SharePoint, OneDrive, etc.) 
*Home Base Apps – access your web based accounts like School et, NC Cloud, PowerSchool – you will need 
you UID and password to log in 
*PowerSchool Learning – formerly known as Haiku, is where all your district resources for each of the 
content areas are stored. 
Discovery Ed – is a web based science and social studies techbook 
Clever – is where you have access to district cloud based apps like Istation 
IT Portal 
Destiny – online library catalog  
*E-Docs – where you access your W2s and pay stubs 
Travel Tracker 
Print Shop Orders 
Employee Accounts Guide - Employee Technology Accounts Guide – how to log on to different accounts 
*Staff PD – this is where you go to sign up for PD (professional development) 
Maint/Tech Tickets – usually reserved for your school custodian (maint) or technology specialist (tech) to 
request help or service from the district maintenance or technology department  
 

D Home 
About Us 
BOE – WS/FCS Board of Education (BOE) information  
Departments – webpages for the various departments in WS/FCS 
Parent/Community – resources for the parents & community of WS/FCS 
Students – resources for the students of WS/FCS 
Employees – resources for the employees of WS/FCS 
Careers – resources from HR (Human Resources Department) 
Calendar 

C 

A 

B 

D 

http://www.wsfcs.com/
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*** Proficiency Chart Explanation to Parents – To be sent home to parents with SOPA results at the end of the school year *** 

 

Dear Parents,  

The chart on the back of this paper offers a brief synopsis of the American Council on the Teaching of Foreign 

Language (ACTFL) proficiency scale.  ACTFL is the national association for language educators.  The 

proficiency scale is a continuum of levels on which all language learners can be placed.  The descriptors in the 

chart help to explain what language learners are able to do at each level of proficiency using various kinds of 

communication skills.  Language learners progress from one level to the next based on their experience with the 

second language and the amount of time they receive instruction in the language.  As you know, language 

learning is a process that takes many years, therefore it takes time to move through the proficiency levels on the 

scale and becomes increasingly harder to do so and takes more time as the levels and language expectations 

increase in complexity. 

The North Carolina World Language Essential Standards for immersion programs, which is our state curriculum, 

are based on these ACTFL proficiency levels.  The Essential Standards help us to determine appropriate 

expectations for the second language development of our students in the immersion program.  Each student is 

given a proficiency level rating based on classroom work, observations, and SOPA results (Student Oral 

Proficiency Assessment).  The SOPA is administered at the end of Kindergarten, 2nd, and 5th Grades.  Your child’s 

rating from this year is indicated on the chart. 

Based on expectations from the North Carolina Essential Standards and our specific program, we expect students 

to exit grade levels at the proficiency levels listed below.  The chart is from the state standards.  The level 

expectations differ for various kinds, or modes, of communication because some skills are typically acquired at a 

faster rate than others. 

We are proud of our students in the immersion program!  They are great language learners and are improving 

their skills every day!  Please contact your child’s teacher if you have any questions. 

 

End of Year Goals by Grade Level –  K: Novice Mid  1: Novice High  2: Intermediate Mid 

3: Intermediate Mid 4: Intermediate High 5: Intermediate High 

 

 

Gradespan → 
Exit level for  
assessment 

K-2 → 
2nd grade 

3-5 → 
5th grade 

6-8 → 
8th grade 

9-12 → 
12th grade 

MODE & Skill 

INTERPRETIVE 
Listening 

Novice High Intermediate Low-Mid Intermediate Mid-High Advanced Low-Mid 

INTERPRETIVE 
Reading 

Novice High Intermediate Low-Mid Intermediate Mid-High Advanced Low-Mid 

INTERPERSONAL 
Person-to-Person 

Novice High Intermediate Low-Mid Intermediate Mid-High Intermediate High-Advanced Mid 

PRESENTATIONAL 
Speaking 

Novice Mid Intermediate Low-Mid Intermediate Mid-High Advanced Low-Mid 

PRESENTATIONAL 
Writing 

Novice Mid Intermediate Low-Mid Intermediate Mid-High Advanced Low-Mid 
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[INSERT SCHOOL HEADER HERE] 
 
 
 
 
RE: One-Way Spanish Immersion Parent Information Letter 
 
Date: _________________________  
 

 
Welcome to ______________ Elementary School! 

 

Dear Parents,  

We are very proud to be able to offer your child placement in the One-Way Spanish Immersion 

program.  We believe that being bilingual is a necessary 21st century skill.  It is important to us to 

nurture and grow your child’s native language and use it to help your child learn English in the best 

learning environment possible.  

 

This program is based on research which shows that children who learn to read and write in their 

native language are better able to acquire proficiency in a second language. This is not a remediation 

program. The same content and standards are being taught, just in taught in Spanish.  

 

The program is available for all SIX years at the elementary level (from Kindergarten to fifth grade). In 

kindergarten, 90% of the instruction is in Spanish. In first grade 80% of the instruction is in Spanish and 

in second grade 60% of the instruction is in Spanish. By third grade your child will receive 50% of their 

instruction in English and 50% of their instruction in Spanish.  All of their specialized classes like Art, 

Music, and Physical Education will be taught in English. Our goal is that your child will be bilingual and 

biliterate by fifth grade.  

Please be aware that this is a unique opportunity for students and there is limited availability. We are 

very proud to be able to offer this opportunity to your family. Please complete the consent form to 

place your child in this program. We welcome you to visit the school to support your child’s education.  

 

We look forward to working with your child,  

The One-Way Spanish Immersion Teachers 
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[INSERT SCHOOL HEADER HERE] 
 
 

 

 

RE: One-Way Spanish Immersion Parent Information Letter 
 

Fecha: _________________________  

 

¡Bienvenidos a la escuela primaria ____________________! 

Estimados padres de familia,  

Estamos muy orgullosos de poder ofrecer a su hijo el programa Inmersión. Creemos que ser bilingüe es 

una habilidad necesaria del siglo XXI. Es importante para nosotros cultivar y hacer crecer el idioma 

nativo de su hijo y usarlo para ayudarlo a aprender inglés en el mejor ambiente de aprendizaje posible. 

Este programa se basa de investigaciones científicas que demuestra que los niños que aprenden a leer 

y escribir en su idioma nativo están en mejores condiciones para adquirir competencia en un segundo 

idioma. Este no es un programa de remediación. Se enseña el mismo contenido y estándares, solo que 

lo estamos ensenando en español. 

 

El programa está disponible para todos los SEIS años de primario (desde Kindergarten hasta quinto 

grado). En kindergarten el 90% de la instrucción es en español. En primer grado el 80% de la 

instrucción es en español y en segundo grado, el 60% de la instrucción es en español. Cuando llegan a 

tercer grado, su hijo recibirá el 50% de su instrucción en inglés y el 50% de su instrucción en español. 

En todos los niveles (K – 5) sus clases especializadas como Arte, Música y Educación Física, serán 

dictadas en inglés. Nuestro objetivo es que su hijo sea bilingüe; que pueda leer, hablar y escribir inglés 

y español para cuando se gradúan de quinto grado. 

 

Tenga en cuenta que esta es una oportunidad única para los estudiantes y que hay cupo limitado. 

Estamos muy orgullosos de poder ofrecer esta oportunidad a su familia. Complete el formulario de 

consentimiento para colocar a su hijo en este programa. Lo invitamos a visitar la escuela para apoyar la 

educación de su hijo. 

Atentamente,  

Los Profesores del Programa Inmersión 
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[INSERT DISTRICT HEADER HERE] 
 

 

AUTHORIZATION FORM FOR PARTICIPATION IN THE  

ONE-WAY IMMERSION PROGRAM 

THIS FORM IS TO BE KEPT IN THE STUDENT’S CUM FOLDER 
 

We would like to invite you to enroll your child in our One-Way Immersion program because Spanish is 

the dominant language spoken at your home.  We believe in the importance of maintaining and 

nurturing the growth of your native language and that this will in turn help your child to become fluent 

in the English language. We believe that the One-Way Immersion program would be the best learning 

environment possible for your child.  
 

The program consists of SIX (6) academic school years at the elementary level (from Kindergarten to 

fifth grade) during which students will initially receive most of their instruction in Spanish, learning the 

same curriculum as they would in an English only classroom and by 3rd grade your child will receive 

daily instruction in both English and Spanish (50%/50%). The goal of this program is your child will 

become bilingual, biliterate (read, write & speak in both English and Spanish) and bicultural by the end 

of 5th grade.  
 

Please complete this form and return it to your child’s school after selecting if you do or do not give 

your child permission to be enrolled in the One-Way Immersion program. Please let us know if you 

have any questions or concern.  
 

Thank you very much for your support.  

 

Student Name: __________________________________   School: _______________________ 

 
Please check one: 
 

□ YES I would like for my child to enroll in the One-Way Spanish Immersion Program. 

□ NO I do not want my child to enroll in the One-Way Spanish Immersion Program. 

Signature of Parent or Guardian: _____________________________  Date____________________ 

Printed Name of Parent or Guardian: __________________________ Telephone: ______________ 

 
For school use only Date received: __________________ By: _____________________________ 

 
Please put in student’s CUM Folder 
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One-Way Immersion Authorization Form – Spanish  

 

[INSERT DISTRICT HEADER HERE] 
 

FORMULARIO DE AUTORIZACIÓN PARA LA PARTICIPACIÓN 

EN EL PROGRAMA DE INMERSIÓN  

 
ESTE FORMULARIO DEBE GUARDARSE EN LA CARPETA ACUMULATIVA DEL ESTUDIANTE 

 

Nos gustaría invitarlo a inscribir a su hijo en nuestro programa Inmersión porque el español es el 

idioma principal que se habla en su hogar. Creemos en la importancia de mantener y fomentar el 

crecimiento de su idioma nativo y que esto a su vez ayudará a su hijo a aprender mejor el idioma 

inglés. Creemos que el programa Inmersión sería el mejor ambiente de aprendizaje posible para su 

hijo. 
 

El programa consta de SEIS (6) años escolares en primaria (desde jardín de infantes hasta quinto grado) 

durante el cual los estudiantes recibirán inicialmente la mayor parte de su instrucción en español, 

aprendiendo el mismo plan de estudios que lo harían en un aula donde solo se habla en inglés. En los 

grados 3ro a 5to grado su hijo recibirá instrucción diaria en inglés (50%) y español (50%). El objetivo de 

este programa es que su hijo será bilingüe (va poder leer, escribir y hablar en inglés y español) al final 

del quinto grado. 
 

Complete y devuelve este formulario de consentimiento para colocar a su hijo en este programa y no 

dude en ponerse en contacto con la escuela si tuviera alguna duda o pregunta.  

Muchas gracias por su apoyo.  
 

Nombre del estudiante __________________________________  Escuela: ______________________ 

 

Elige una opción: 

□ SI Quiero que mi hijo participe en el Programa Inmersión (español/ingles)  

 

□ NO Quiero que mi hijo participe en el Programa Inmersión (español/ingles) 

 

Firma del padre, madre, o tutor: _____________________________  Fecha __________________ 

 

Nombre escrito del padre, madre o tutor: ________________________  Teléfono: _______________  

 

 
For school use only Date received: __________________ By: _____________________________ 

 
Please put in student’s CUM Folder 
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[INSERT SCHOOL HEADER HERE] 
 
 
RE: Two-Way Spanish Immersion Parent Information Letter 
 
 
Date: _________________________  
 

 
 

Welcome to ______________ Elementary School! 
 

Dear Parents,  

 

We are very proud to be able to offer your child placement in the Two-Way Spanish Immersion 

program.  We strongly believe that being bilingual is a necessary 21st century skill.  This program is 

based on research which shows that children who learn to read and write in Spanish will actually learn 

to read and write quicker in English and more proficiently.  Starting in kindergarten is the perfect time 

to acquire native-like proficiency in a second language. The exact same state required content and 

standards are being taught, just in taught in Spanish! 

 

The program is available for all SIX years at the elementary level (from Kindergarten to fifth grade). In 

kindergarten, 90% of the instruction is in Spanish. In first grade 80% of the instruction is in Spanish and 

then in second grade 60% of the instruction is in Spanish. By third grade your child will receive 50% of 

their instruction in English and 50% of their instruction in Spanish.  All of their specialized classes like 

Art, Music, and Physical Education will be taught in English. Our goal is that your child will be bilingual 

and biliterate by fifth grade.  

 

Please be aware that this is a unique opportunity for students and there is limited availability. We are 

very proud to be able to offer this opportunity to your family. Please complete the consent form to 

place your child in this program. We welcome you to visit the school to support your child’s education.  

 

We look forward to working with your child,  

The Two-Way Spanish Immersion Teachers 
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[INSERT SCHOOL HEADER HERE] 
 

 

RE: Two-Way Spanish Immersion Parent Information Letter 
 

 

Fecha: _________________________  

 

¡Bienvenidos a la escuela primaria ____________________! 

 

Estimados padres de familia,  

 

Estamos muy orgullosos de poder ofrecer a su hijo el programa Inmersión. Creemos que ser bilingüe es 

una habilidad necesaria del siglo XXI. Es importante para nosotros cultivar y hacer crecer el idioma 

nativo de su hijo y usarlo para ayudarlo a aprender inglés en el mejor ambiente de aprendizaje posible. 

 

Este programa se basa de investigaciones científicas que demuestra que los niños que aprenden a leer 

y escribir en su idioma nativo están en mejores condiciones para adquirir competencia en un segundo 

idioma. Este no es un programa de remediación. Se enseña el mismo contenido y estándares, solo que 

lo estamos ensenando en español. 

 

El programa está disponible para todos los SEIS años de primario (desde Kindergarten hasta quinto 

grado). En kindergarten el 90% de la instrucción es en español. En primer grado el 80% de la 

instrucción es en español y en segundo grado, el 60% de la instrucción es en español.  

 

Cuando llegan a tercer grado, su hijo recibirá el 50% de su instrucción en inglés y el 50% de su 

instrucción en español. En todos los niveles (K – 5) sus clases especializadas como Arte, Música y 

Educación Física, serán dictadas en inglés. Nuestro objetivo es que su hijo sea bilingüe; que pueda leer, 

hablar y escribir inglés y español para cuando se gradúan de quinto grado. Si su hijo es elegible para 

servicios de inglés como segundo idioma (ESL), ellos también recibieran estas clases. 

 

Tenga en cuenta que esta es una oportunidad única para los estudiantes y que hay cupo limitado. 

Estamos muy orgullosos de poder ofrecer esta oportunidad a su familia. Complete el formulario de 

consentimiento para colocar a su hijo en este programa. Lo invitamos a visitar la escuela para apoyar la 

educación de su hijo. 

 

Atentamente,  

Los Profesores del Programa Inmersión 
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[INSERT DISTRICT HEADER HERE] 
 

 

AUTHORIZATION FORM FOR PARTICIPATION IN THE  

TWO-WAY IMMERSION PROGRAM 

THIS FORM IS TO BE KEPT IN THE STUDENT’S CUM FOLDER 

 

We are very proud to be able to offer your child placement in the Two-Way Spanish Immersion 
program.  We strongly believe that being bilingual is a necessary 21st century skill.  This program is 
based on research which shows that children who learn to read and write in Spanish actually learn to 
read and write quicker in English.  Starting in kindergarten is the perfect time to acquire native like 
proficiency in a second language. The exact same state required content and standards are being 
taught, just in taught in Spanish! 
 

The program consists of SIX (6) academic school years at the elementary level (from Kindergarten to 

fifth grade) during which students will initially receive most of their instruction in Spanish, learning the 

same curriculum as they would in an English only classroom and by 3rd grade your child will receive 

daily instruction in both English and Spanish (50%/50%). The goal of this program is your child will 

become bilingual, biliterate (read, write & speak in both English and Spanish) and bicultural by the end 

of 5th grade.  
 

Please complete this form and return it to your child’s school after selecting if you do or do not give 

your child permission to be enrolled in the Two-Way Immersion program. Please let us know if you 

have any questions or concern.  
 

Thank you very much for your support.  

 

Student Name: _______________________________  School: _______________________ 
 

Please check one: 
 

□ YES I would like for my child to enroll in the Two-Way Spanish Immersion Program. 

□ NO I do not want my child to enroll in the Two-Way Spanish Immersion Program. 

Signature of Parent/Guardian: ____________________________  Date____________________ 

Printed Name of Parent/Guardian: ________________________ Telephone: ______________ 

 

For school use only Date received: __________________ By: _____________________________ 

Please put in student’s CUM Folder 
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Two-Way Immersion Authorization Form – Spanish  

 

[INSERT DISTRICT HEADER HERE] 
 

 

FORMULARIO DE AUTORIZACIÓN PARA LA PARTICIPACIÓN 

EN EL PROGRAMA DE INMERSIÓN  

 
ESTE FORMULARIO DEBE GUARDARSE EN LA CARPETA ACUMULATIVA DEL ESTUDIANTE 

 

Nos gustaría invitarlo a inscribir a su hijo en nuestro programa Inmersión porque el español es el 

idioma principal que se habla en su hogar. Creemos en la importancia de mantener y fomentar el 

crecimiento de su idioma nativo y que esto a su vez ayudará a su hijo a aprender mejor el idioma 

inglés. Creemos que el programa Inmersión sería el mejor ambiente de aprendizaje posible para su 

hijo. 

 

El programa consta de SEIS (6) años escolares en primaria (desde jardín de infantes hasta quinto grado) 

durante el cual los estudiantes recibirán inicialmente la mayor parte de su instrucción en español, 

aprendiendo el mismo plan de estudios que lo harían en un aula donde solo se habla en inglés. En los 

grados 3ro a 5to grado su hijo recibirá instrucción diaria en inglés (50%) y español (50%). El objetivo de 

este programa es que su hijo será bilingüe (va poder leer, escribir y hablar en inglés y español) al final 

del quinto grado. 

 

Complete y devuelve este formulario de consentimiento para colocar a su hijo en este programa y no 

dude en ponerse en contacto con la escuela si tuviera alguna duda o pregunta.  

Muchas gracias por su apoyo.  

 

Nombre del estudiante ____________________________ Escuela: ______________________ 

 

Elige una opción: 

□ SI Quiero que mi hijo participe en el Programa Inmersión (español/ingles)  

 

□ NO Quiero que mi hijo participe en el Programa Inmersión (español/ingles) 

 

Firma del padre, madre, o tutor: __________________________ Fecha __________________ 

 

Nombre escrito del padre/tutor: _______________________ Teléfono: ___________________  

 
For school use only Date received: __________________ By: _____________________________ 

 
Please put in student’s CUM Folder 
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 [INSERT DISTRICT HEADER HERE & Put in Student’s CUM Folder when Transferring] 
 

RE: WS/FCS Spanish Immersion Program Explanation Parent Letter 
 

Date: ________________________ 

 

To Whom It May Concern: 

__________________________________ was recently a student in the Spanish Immersion Program in 

Winston-Salem/Forsyth County Schools.  The Spanish Immersion program is a research-based program that 

helps students become fully bilingual and biliterate in English and Spanish. The following chart depicts the 

amount of Spanish/English instruction the student receives during their participation in the program in a particular 

grade level.  

 

Grade Spanish English Daily English Instruction 

K 90%* 10% 30  mins. 

1 80%* 20% 55 mins. 

2 70%* 30% 85 mins. 

3-5 50% 50% 140 mins. 

 
Please note that most formal and informal assessments in kindergarten and first grade are administered in 

Spanish.  Some assessments may be administered in English during the second half of first grade, depending on 

student English proficiency.  All assessments in second grade are administered in English. 

 

Currently, the student is performing at the following levels: 

 

 Spanish English 

Reading 
 

  

Writing 
 

  

 
Comments: 

__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
If you have any questions regarding student performance, please contact the following: 
 
School name ________________________________________________________ 
 
School phone number _________________________________________________ 
 
School Contact ______________________________________________________ 
 

 
If you have any questions regarding the Dual Immersion Programs, please contact: 

 

Leslie Baldwin – World Languages Program Manager.  (336) 727-2868 Ext. 34250 

Diana Castano – Bilingual Programs Coach. (336) 748-4000 ext. 51509  
Betsy Roman – Bilingual Programs Coach. (336)  
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[INSERT DISTRICT HEADER HERE & Put in Student’s CUM Folder when Transferring] 
 

RE: Chinese Mandarin Immersion Program Explanation letter 
 
Date: ________________________ 
 
To Whom It May Concern:      
 
__________________________________ was recently a student in the Chinese Mandarin 

Immersion Program in Winston-Salem/Forsyth County Schools.  The Immersion program is a 

research-based program that helps students become fully bilingual and biliterate in English and 

Chinese Mandarin. The following chart depicts the amount of Mandarin/English instruction the student 

receives during their participation in the program in a particular grade level.  

 

Grade Mandarin English Daily English Instruction 

K 50%* 50% 145 mins. 

1 50%* 50% 145 mins. 

2 50%* 50% 145 mins. 

3-5 50% 50% 145 mins. 

 
Please note that most formal and informal assessments in kindergarten and first grade are 

administered in Mandarin.  Some assessments may be administered in English during the second half 

of first grade, depending on student English proficiency.  All assessments in second grade are 

administered in English. 

 

Currently, the student is performing at the following levels. 
 

 Mandarin English 

Reading   

Writing   

 

Comments: 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
If you have any questions regarding student performance, please contact the following: 
 
School name: _____________________________________________________ 
 
School phone number: ______________________________________________ 
 
School Contact: ___________________________________________________ 
 
If you have any questions regarding the Dual Immersion Programs, please contact: 

 

Leslie Baldwin – World Languages Program Manager.  (336) 727-2868 Ext. 34250 

Diana Castano – Bilingual Programs Coach. (336) 748-4000 ext. 51509 
Betsy Roman – Bilingual Programs Coach. (336)  
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From WS/FCS Social Media Guidelines for Employees  
revised 7-24-19  

 
For the complete document you can access it on the web at 
https://www.wsfcs.k12.nc.us/cms/lib/NC01001395/Centricity/Domain/1/WSFCS%20Social%20Media%20Guidelines%20%207%2024%2019.pdf 
 

What is social media? 
 
WS/FCS Definition of Social Media WS/FCS defines social media as online content created by a variety 
of users. The content is designed in a collaborative environment where opinions, knowledge and 
information by all users is shared. WS/FCS hopes that social media use related to the district, its 
schools and classrooms offers transparency, builds and improves parental and community 
engagement, and provides additional external and internal informational outlets.  
 

Tools may include, but are not limited to the following:  

• Social networking (Twitter, Facebook, YouTube, LinkedIn, Pinterest, etc.)  

• Photo, video and document sharing sites (Instagram, YouTube, Flickr, etc.)  

• Blogs (Blogger, WordPress, etc.)  

• Google Sites (Google Sites, PowerSchool, Wikispaces, etc.) 
 

Appropriate Content WS/FCS will establish and manage social media sites, for example Twitter, 
Facebook, YouTube, and Instagram.  
 

Appropriate content for these sites includes: 
o WS/FCS district information  
o WS/FCS Board of Education information  
o Information about and from individual schools  
o Teacher and classroom information  
o Student, school and teacher projects  
o Information from our education and community partners  
o Information from school sponsored extracurricular organizations  
o Information meant to inform or educate parents and the community  
o School celebrations, recognitions, or academic and athletic achievements  

 

Posts on official district sites and school-related sites can only contain images of students  
who have chosen not to opt-out of WS/FCS photographs and recordings. 

 

We do not recommend that our employees ‘tag’ photos of other WS/FCS employees, volunteers, 
contractors, students, or vendors without prior written permission from these people or their parent.  
Personal social media use, including use after-hours, always has the potential to cause disruptions at 
school or the workplace, in violation of WS/FCS policies and the law. 
 
We prohibit the posting of student images or likeness and the disclosure of students’ personally 
identifiable information or confidential information on personal social media sites, if it violates WS/FCS 
Policy 5125, Privacy of Student Records, or any state or federal confidentiality laws. Our employees 
should never use the WS/FCS or a school logo or imply that their personal social media sites speak in 
an official capacity for WS/FCS. We do permit use of the WS/FCS logo when it automatically posts on 
personal social media sites such as LinkedIn. When in doubt, check with the Digital Media Manager.  
 

https://www.wsfcs.k12.nc.us/cms/lib/NC01001395/Centricity/Domain/1/WSFCS%20Social%20Media%20Guidelines%20%207%2024%2019.pdf
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We strongly recommend that our WS/FCS employees maintain transparency and be honest about their 
identities when they post on social media. When employees identify themselves as WS/FCS employees, 
they must be clear that they express individual and personal views, not necessarily the official views of 
the WS/FCS. 
 
Student/Teacher Social Media Interaction  
It is inappropriate to use e-mail, text messaging, instant messaging or social networking sites to discuss 
with a student a matter that does not pertain to school-related activities. WS/FCS AR 1111 outlines the 
district’s stance on communications via computer and email.  

 
Appropriate discussions would include:  

• a student’s assignment or class activity  
• school sport, club or other school-sponsored activity  

 

Electronic communications with students are to be sent simultaneously to multiple recipients, not to 
just one student, except where the communication is clearly school-related and inappropriate for 
persons other than the individual student to receive (e.g., a message about a student’s grades). In all e-
mail and social media communication, the student’s district-provided email account must be used.  
 
Engaging in personal social-networking friendships on social networking or social media sites is strongly 
discouraged with students, parents or guardians of students. WS/FCS recognizes that many staff 
members may have students or parents of students who are family members or close personal friends. 
However, the district cautions staff members against engaging in such personal social networking 
friendships with these individuals. WS/FCS Policy 4116.10 (G) addresses this specifically.  
 
A recommendation for staff to respond to “friend” requests on their personal pages could read as follows:  
 

• If you are a student or parent requesting to be my “friend,” please do not be offended or surprised if 
I ignore your request. As an employee of Winston-Salem/Forsyth County Schools, district procedures 
and practices discourage me from “friending” students on my personal pages. I would encourage 
you to like our school’s (and/or classroom’s, department’s, district, etc.) page. Thank you for your 
understanding. 

 

“Groups” or “Pages” 
Many social network sites allow you to create “groups” or “pages” where you can interact with 
students without giving them access to your personal account. Group messaging sites like Remind or 
GroupMe should be used. Use a WS/FCS provided e-mail as your e-mail contact for official or school-
related professional pages. Do not use your WS/FCS provided e-mail as a username or e-mail contact 
for any personal pages. 
 
The Rules of Engagement  
These rules should be available on any page/account managed by the district or a school in the district. 
This outlines for users, followers, etc. what WS/FCS considers acceptable for our sites.  
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Winston-Salem/Forsyth County Schools 
Rules of Engagement for Social Media 

 
The goal of using social media networking is to share important information with the public and engage 
in respectful, open dialogue. To help us accomplish this, we ask that you abide by the following rules of 
engagement:  
 

o Engage in open conversation. District-sponsored social networking is not intended to take 
the place of regular communication channels for sharing personal issues and concerns. 
Comments regarding a personal issue with the district, school or staff member should be 
addressed privately. Those comments will be removed from the site.  
 

o Be respectful. Personal attacks or comments that are deemed offensive to any member of 
our community will not be tolerated. Inappropriate remarks and profanity will be removed.  

 
o Refrain from Outside or Self-promotion. Advertisements for products or services will be 

removed.  
 

o Stay on topic. Please be certain that your comments are appropriate for an educational 
environment and fans of all ages. Comments should directly relate to the district, schools 
and activities.  

 
o Keep private concerns private. If you have a question for a specific employee, contact 

him/her privately. You should not expect responses to every question or comment posted 
on district-sponsored social networking pages.  

 
o Be factual and speak your truth. Blatantly inaccurate information will not be allowed. False 

information will be removed and factual information will be posted. However, respectful 
dialogue of differing opinions is welcome.  

 
o Don’t take it personally. Employees of WS/FCS may have personal social networking pages. 

Don’t be surprised or offended if your request to “friend” them is ignored. District policy 
encourages staff to keep their personal lives personal.  

 

Know that abuse of the above guidelines can lead to removal of a specific posting or the 
blocking/removal of an individual from our page. 
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Frequently Asked Questions  
(FAQs) 

 
Q: What is Balanced Literacy? 
A Balanced literacy program strikes a balance between both whole language and phonics. The strongest 
elements of each are incorporated into a literacy program that aims to guide students toward proficient and 
lifelong reading. There are five different components of balanced literacy: The read aloud, guided reading, 
shared reading, independent reading, and Word study.  
https://www.k12reader.com/category/balanced-literacy/ 
 
Q: What is Guided Reading? 
Guided reading is small-group reading instruction designed to provide differentiated teaching that supports 
students in developing reading proficiency. The teacher uses a tightly structured framework that allows for the 
incorporation of several research-based approaches into a coordinated whole. For the student, the guided 
reading lesson means reading and talking (and sometimes writing) about an interesting and engaging variety of 
fiction and nonfiction texts. For the teacher, guided reading means taking the opportunity for careful text 
selection and intentional and intensive teaching of systems of strategic activity for proficient reading (Fountas & 
Pinnell, 1996). 
http://emea.scholastic.com/sites/default/files/GR_Research_Paper_2010_3.pdf 
 
Q: What is a Reading Conference? 
While students work independently, the teacher moves around the classroom, trying to touch base with and 
respond to as many students as possible. This is the teacher’s opportunity to meet students exactly where they 
are and respond accordingly. As the teacher moves among students, he or she will give feedback, name next 
steps, and help students maintain energy and momentum. 
http://www.unitsofstudy.com/framework 
 
Q: What is a Reading & Writing Workshop? 
Readers & Writers Workshop includes: 

• Each session begins with a minilesson. Kids sit with a long-term partner while in the minilesson. 

• The minilesson ends with the kids being sent off to their own independent work. 

• As students work, the teacher confers with them and leads small groups. 

• Partway through independent work time, the teacher stands and delivers a mid-workshop teaching 
point. 

• The workshop ends with a share. 
http://www.unitsofstudy.com/framework 
 
Q: What shared reading? 
It is an early childhood instructional strategy in which the teacher involves a group of young children in reading 
of a particular big book in order to help them learn aspects of beginning literacy, as print conventions and the 
concept of word, and develop reading strategies, as in decoding or the use of prediction. 
 
Q: What is shared writing? 
It is a strategy enables teachers to make the writing process concrete and visible to students. In shared writing, 
the teacher and students compose text together, with both contributing their thoughts and ideas to the process, 
while the teacher acts as scribe, writing the text as it is composed. The purpose of shared writing is to model the 
thought process involved in writing and allow students to engage in and focus on the process. 
https://www.teachervision.com/shared-writing 
 
 

https://www.k12reader.com/category/balanced-literacy/
http://emea.scholastic.com/sites/default/files/GR_Research_Paper_2010_3.pdf
http://www.unitsofstudy.com/framework
http://www.unitsofstudy.com/framework
https://www.teachervision.com/shared-writing
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Q: What is a skill? n. 1. An acquired ability to perform well; proficiency. Note: The term often refers to 
finely coordinated, complex motor acts that are the result of perceptual-motor learning, as 
handwriting, golf, or pottery. However, skill is also used to refer to parts of acts that primarily 
intellectual, as those involved in comprehension or thinking. See also basic skills. A craft or activity 
requiring a high degree of competence, as the skill of making fine jewelry. Adj. skilled; skillful.  
 

• These are automatic procedures that do not require thought, interpretation, or choice. 

• Skills are product-oriented, observable behaviors such as answers to questions, answers on 

tests, skills lists, and taxonomies. 

• Skills instruction stresses repeated practice in applying skills until they become habitual 

responses to particular tasks. 

 
Bullet points from: https://www.westada.org/cms/lib/ID01904074/Centricity/.../1_harcourt__skillsstrat.doc  

 

 
Q: What is a strategy? n. in education, a systematic plan, consciously adapted and monitored, to 
improve one’s performance in learning. 
 

• A strategy is a conscious plan under the control of the learner, who must make decisions about 

what strategies to use and when to use them. 

• Strategies are process-oriented, cognitive operations the learner engages in, generally thought 

to be unobservable. 

• Strategy instruction stresses the reasoning process learner go through as they interact with and 

comprehend:  example – how the strategies one uses change when one reads different texts or 

reads for different purposes. 

• Strategy instruction teachers what to do with a skill, how and why to use it, and why it is 

important. 

 
Bullet points from: https://www.westada.org/cms/lib/ID01904074/Centricity/.../1_harcourt__skillsstrat.doc 

 

 
Q: What is an activity? 
Learning activities refer to the teacher guided instructional tasks or assignments for students. Every 
learning activity should be intentional, meaningful and useful as well as rigorous and aligned with the 
standard or standards being taught.  
 

• Activities should be intentional and build on previous activities.  They should avoid being 

repetitive, they should enable students to engage with and develop their skills, knowledge and 

understandings in different ways.  

• Activities should be meaningful activities that engage students in active, constructive, 

authentic, and cooperative ways.   

• Activities should be useful where the student is able to take what they have learned and use it 

in another context, or for another purpose. 

 

https://www.westada.org/cms/lib/ID01904074/Centricity/.../1_harcourt__skillsstrat.doc
../AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/Immersion%2019-20/Bullet%20points%20from:%20https:/www.westada.org/cms/lib/ID01904074/Centricity/.../1_harcourt__skillsstrat.doc
../AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/Immersion%2019-20/Bullet%20points%20from:%20https:/www.westada.org/cms/lib/ID01904074/Centricity/.../1_harcourt__skillsstrat.doc
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Q: Where can I access all the official rules and school board policies? 
WS/FCS Board Policy https://boardpolicyonline.com/?b=forsyth&s=191119 

 

 
Q: Do I have to assign homework?  
If so, how much homework do I assign? 
 
AR 6154  Homework  
Each school must develop, within the framework of the above-mentioned philosophy, purposes, and 
characteristics, a policy best suited to its educational program. The following time schedules for the completion 
of homework assignments in all subjects (is a consideration). 
 

• Early Childhood   Grades K - 2:     0-30 minutes daily 

• Elementary    Grades 3 - 4:   30-45 minutes daily 

• Elementary    Grade 5:    45-75 minutes daily 

• Middle Schools   Grades 6 - 8:   45-90 minutes daily 

• High Schools   Grades 9 - 12:   60-90 minutes daily 
 

 
Q: What is my workday schedule? 
 
AR 4115.1 III.  Guidelines for Development of Teacher Workday and Schedule 
 

A. The standard workday for teachers is 7 hours and 45 minutes and the standard work week is 38 hours 

and 45 minutes, but nothing herein shall be interpreted as prohibiting reasonable meetings and 

responsibilities outside this standard workday/week. 

B. A school may adopt a "flexible time" schedule which requires teachers to be at school for more than 7 

hours and 45 minutes on one or more days per week and less than 7 hours and 45 minutes on other days 

of the week in order to provide blocks of uninterrupted time for staff development, faculty meetings, 

PTA meetings and other purposes. 

C. If a school adopts a flexible time schedule, the minimum time that a teacher shall be at school is 7 hours. 

D. As allowed by law and/or policy and regulation, teachers should also be expected to perform the 

following duties and responsibilities even if occurring outside the standard workday or work week: 

1. Attending school-based faculty meetings, system wide faculty meetings, PTA meetings, IEP Team 

meetings, 504 meetings and PEP meetings; 

2. Meeting with parents at school or contacting parents at home via telephone about their student 

academic and/or behavior problems; 

3. Providing campus supervision; 

4. Sponsoring and/or supervising extracurricular activities; 

5. Attending staff and program development activities; 

6. Planning lessons and units of instruction; 

7. Grading and/or evaluating student papers, work and/or progress; and/or 

8. Performing any other professional responsibilities needed to create an effective school. 

E. Teacher schedules should include duty-free lunch periods and planning time as set out herein. 

 

 

https://boardpolicyonline.com/?b=forsyth&s=191119
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Q: Do I have a lunch break? 
 
AR 4115.1 IV.  Duty Free Lunch.   
While it is the goal for each teacher to have a daily duty free lunch, each teacher shall have at least two duty-
free lunch periods per week for the length of a regularly scheduled student lunch period. 
 

A. Teachers who elect to remain with their students during the duty-free lunch period will be 
permitted to do so. 

B. Any plan for general cafeteria supervision must provide for adequate and effective supervision of 
all lunchroom activities. 

C. Non-teaching personnel and support teachers should be included in the duty-free lunch plan 
when their participation is warranted. 

D. The development of any general supervision plan will require an effective building lever in-service 
effort by principals. All personnel should fully understand the supervision plan and should be kept 
informed. 

E. General lunchroom supervision requires a team approach and effort. Input from faculty members 
in the development of a plan for cafeteria supervision may be a valuable aid to the administrator 
in the development and monitoring of the duty-free lunch plan. 

 
Q: Is there a dress code? 
 
AR 4116.8 II.  Inappropriate Dress or Appearance.  
The following dress is considered inappropriate for school employees. 
 

A. Clothing and/or accessories that are distracting or detract from the learning environment such as 
piercings, revealing clothing, or unprofessional hair styles. 

B. Wearing an undergarment as an outer garment or any clothing that reveals the person's 
undergarments. 

C. Wearing clothing that does not cover an employee's waist or mid-riff. 
D. Wearing clothing that contains advertisements in words or symbols for alcoholic beverages or which 

advocates the use of controlled substances by words or symbols. 
E. Wearing clothing that contains profanity or nudity in words or symbols. 

 
 
Q: Can I take away recess from a child as a consequence? 
From Policy Code: 5143 Student Wellness Policy 
 
Elementary: Each elementary student shall participate daily in 30 minutes of moderate to vigorous structured 
physical activity. On average, no more than 80% of physical education instruction shall be under the supervision 
of the regular classroom teacher and no less than 20% shall be under the supervision of a licensed physical 
education teacher. 
 
Creating a Positive Environment for Physical Activity. 

• Physical activity will not be used as a form of punishment. 

• Opportunities for physical activity (e.g. recess, physical education) will not be withheld as a form of 
discipline, except in the case of a brief timeout for misbehavior occurring during the physical activity. 

• The above two guidelines do not apply to extracurricular sports teams. 

• Recess/physical activity time will not be cancelled for instructional make-up time. 
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English Learners in North Carolina Dual Language Programs Year 3 of this Study: 
School Year 2009-2010 

A Report by Wayne P. Thomas, Ph.D. and Virginia P. Collier, Ph.D. 
Executive Summary Prepared for the North Carolina Department of Public Instruction 

Background Like other states, North Carolina has experienced a tremendous increase in students whose first 

language is not English in recent years. Graduates of English-as-a-Second-Language (ESL) 

programs still exhibit substantial achievement gaps compared to students whose home language is 

English. As a result, NCDPI has contracted with Wayne P. Thomas and Virginia P. Collier of George 

Mason University, nationally recognized for their studies of English language learners, to research the 

effectiveness of dual language programs in addressing these gaps. This report presents the third year 

cross-sectional results of a longitudinal study to evaluate education programs for English learners in 

North Carolina Public Schools. 

Dual 

Language 

Education 

Defined 

The programs studied in this report are two-way dual language programs: programs in which English 

language learners and native English speakers are educated in the classroom together in both 

English and another language (the home language of the English learners). The curriculum (North 

Carolina Standard Course of Study) is presented in English part of the time and a second language at 

least half the time (Spanish, Chinese, French, German, or Japanese). All state-level tests are 

administered in English. 

Data  

Sample 

The data sample analyzed consists of all available 2009-2010 (School Year 2010) information on 

students in the school districts operating at least one dual language program for at least four years: 

(1) Chapel Hill-Carrboro City: Carrboro Elementary (PK-5),  

Glenwood Elementary (PK-5), and McDougle Middle School (6-8) 

(2) Charlotte-Mecklenburg: Collinswood Language Academy (K-8), Oaklawn Language Academy 

(K-8), and Smith (now Waddell) Language Academy (K-8) 

(3) Chatham County: Siler City Elementary (K-5) 

(4) Durham County: Southwest Elementary (PK-5) 

(5) Greene County: Snow Hill Primary (K-2), West Greene Elementary (3-5), Greene County 

Middle School (6-8) 

(6) Winston-Salem/Forsyth County: Ashley Elementary (K-5) 

Charlotte-Mecklenburg schools have whole school dual language programs. The other district 

programs include at least one dual language class per grade. Most programs are Spanish-English 

and have close to an equal number of non-English language and native English speakers at each 

grade level. 

Students who attended school at least 90 days and took an EOG test were included in the study. Both 

dual language and non-dual language students (in schools with dual language and schools without) 

are included in the sample for comparison purposes. 
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Analysis  Students are divided into three mutually exclusive groups (Thomas-Collier disaggregation groups) 

with subcategories for analysis: (1) English learners (LEP students) (N=12,179) (2) Language minority 

students who are not English learners (N=7,097) (3) Non-language-minority native English speakers 

a. African Americans (N=37,435) b. Whites (N=36,682) c. Multi-ethnic (N=4,337) In addition, separate 

analyses of two groups of interest from the total sample are: (1) Students of low socioeconomic status 

(as measured by participation in free and reduced lunch services) (2) Students with exceptionalities 

(who qualify for special education services) Mean Reading and Math scores are analyzed separately 

by grade. Statistical significance (determined using confidence intervals) and practical significance 

(determined by measures of effect size) are reported. 

Significant 

Findings 

 

The distributions of Reading and Math scores in the six-district study sample are approximately the 

same as statewide figures for each grade; therefore, the conclusions from the study sample are likely 

to represent the state. Findings in favor of dual language programs are consistently both statistically 

and practically significant. 

• Overall, Reading and Math scores of students in two-way dual language education are higher 

for all dual language students, regardless of ethnicity, socioeconomic, LEP, or special 

education status. In most cases, by the middle school years, two-way dual language 

students, regardless of subgroup, are scoring as high in Reading and Math as non-DL 

students in the next highest grade who are typically one year older. In some cases, the DL 

students are scoring as much as two years higher than their non-DL peers. 

• Both English learners (LEP students) and African American native English speakers initially 

show very large achievement gaps when compared to White native English speakers, 

regardless of subgroup. Achievement gaps are also present among students of low-

socioeconomic and special education status. However, when these groups participate in dual 

language programs, their achievement gaps are smaller than the gaps of the same groups 

who are not in dual language classes. 

• Overall, low-socioeconomic-status (SES) students score much lower in Reading and Math 

than students who are not low-SES. Many African American students and LEP students are 

low-SES. Low SES may be a primary factor affecting differences in Reading and Math 

achievement for these student groups. However, based on three years of analyses (school 

years 2008, 2009, and 2010), we find that two-way dual language programs significantly 

address the achievement gap for low-SES students. 

• Students with exceptionalities (special education students) typically score significantly lower 

in Reading and Math than students without exceptionalities. But there is substantial evidence 

in the findings from analyses of school years 2009 and 2010 that special education students 

in two-way dual language classes who took the End-of-Grade tests outscore special 

education students not in dual language classes. 
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Researchers’ 

Conclusions 

Findings strongly suggest that there are qualities to North Carolina’s two-way dual language programs 

that confer greater educational gains in Reading and Math compared to non-dual language education. 

After three years of studies, we conclude that two-way dual language education is an effective way to 

improve the Reading and Math scores of all North Carolina students. 

There are higher percentages of Hispanics and Whites participating in North Carolina’s two- way dual 

language programs than African Americans. Given the large number of African Americans in North 

Carolina’s student population, the lower Reading and Math scores of African American students 

statewide, their under-representation in two-way dual language programs, and the advantages that 

two-way dual language education provides African American students, we recommend efforts to 

increase African American enrollment in dual language programs. 

Low-socioeconomic status may be a driving factor in lower achievement among English learners and 

African American students. Given that low-socioeconomic-status (SES) students in dual language 

programs score significantly higher in Reading and Math than low-SES students not in dual language 

programs, two-way dual language programs can address the achievement gap for many English 

learners and African American students. 

In Reading, low-SES African American students attending dual language classes are scoring at least 

one grade higher than their low-SES African American peers not in dual language as early as 4th 

grade. Furthermore, in Math, low-SES African American dual language students are more than two 

grades ahead of low-SES African American non-dual language students as early as 5th grade. These 

findings indicate that two-way dual language programs are a school reform model for addressing the 

achievement gap for formerly “at risk” groups. 

Low-SES students are 41% of the total enrollment in dual language programs in this Year 3 study, 

illustrating that families of low income are well represented in this database. The fact that dual 

language programs are successful in raising the scores of this “at risk” group lends even greater 

significance to the higher achievement of students attending dual language programs. 

In both Years 2 and 3 of these studies, exceptional (special education) students in two-way dual 

language classes have outscored exceptional students not in dual language classes. Exceptional 

students deemed ready to take the EOG tests may benefit from placement in dual language 

classrooms, possibly because of the cognitive stimulation afforded by mastering the curriculum in 

more than one language and by acquiring a second language in addition to English. This intriguing 

finding deserves further investigation in future analyses with larger samples of students with 

exceptionalities in dual language programs. 

In summary, after analyzing three separate years of data, we find that dual language classes increase 

the Reading and Math achievement of all students regardless of subgroup, and are a substantially 

effective means of addressing North Carolina’s large achievement gaps for limited-English-proficient 

students, non-language-minority native-English-speaking African American students, students of low-

socioeconomic status, and special education students. Longitudinal studies of student cohorts over 

multiple school years, beginning with the addition of school year 2011 and 2012 data, will expand on 

these findings in the next report. 
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What Parents Want To Know about Foreign Language Immersion Programs. ERIC Digest. 
 

Modeled after the pioneering French immersion programs developed in Canada in the 1960s, foreign language 

immersion programs in the United States are designed to enrich the education of native-English-speaking 

students by teaching them all of their academic subjects in a second language. The goal is for students to 

become proficient in the second language and develop increased cultural awareness while reaching a high level 

of academic achievement. Students develop proficiency in the second language by hearing and using it to learn 

all of their school subjects rather than by studying the language itself. Parents who are considering an immersion 

program for their child usually have many questions. This digest provides introductory responses to some of the 

questions most commonly posed by parents. 

 

WHAT IS A FOREIGN LANGUAGE IMMERSION PROGRAM AND HOW DOES IT WORK? 

In foreign language immersion programs, the regular school curriculum is taught in the immersion language for at 

least half of the school day. In partial immersion programs, instructional time is divided equally between English 

and the immersion language throughout the elementary grades. In full immersion programs, teachers use no 

English at all in the early grades. In Grade 2, 3, or 4, teachers introduce English language arts and reading for 

one period per day and gradually move toward an even distribution of English and the immersion language by 

Grade 5 or 6. In the secondary school grades, immersion students typically have access to at least two course 

offerings in the immersion language, most often in social studies and language arts. 

In U.S. programs, the immersion language is most often a world language spoken by large numbers of people, 

such as Spanish, French, or Cantonese. In some cases, it is a heritage language being revitalized, as in the 

Hawaiian and Yupik (an Alaska native language) immersion programs that serve indigenous communities. The 

goal of immersion is to provide educational experiences, beginning in kindergarten and ideally sustained through 

Grade 12, that support academic and linguistic development in two languages and that develop students' 

appreciation of their own and other cultures. One of the key principles of immersion education is that linguistic and 

cultural knowledge is a resource--the more you know, the better off you are. Immersion education adds 

knowledge about a new language and culture while building on a child's English language skills and knowledge of 

U.S. culture. In order to make academic lessons comprehensible to learners and to support their second 

language learning, immersion teachers--who are highly proficient in English and the immersion language--use a 

vast repertoire of instructional strategies as they cover the school district's curriculum (Cloud, Genesee, & 

Hamayan, 2000; Snow, 1987). Many of these strategies appear on the Immersion Teaching Strategies 

Observation Checklist (Fortune, 2000) developed by immersion teachers and researchers at a summer institute at 

the University of Minnesota. In the early years, immersion teachers realize that their students will not understand 

everything they say. They use body language, visuals, manipulatives, exaggerated facial expressions, and 

expressive intonation to communicate their meaning. In kindergarten it is common for students to speak English 

with their peers and when responding to their teacher. As the years progress, students naturally use more of the 
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immersion language. To draw students into using the language, teachers often use songs, useful phrases, 

chants, and rhymes and carefully structure the day with familiar routines. 

 

WHY SHOULD I CONSIDER ENROLLING MY CHILD IN AN IMMERSION PROGRAM? 

Immersion programs are the fastest growing and most effective type of foreign language program currently 

available in U.S. schools. Most immersion students can be expected to reach higher levels of second language 

proficiency than students in other school-based language programs (Met, 1998). Becoming bilingual opens the 

door to communication with more people in more places, and many parents want to provide their children with 

skills to interact competently in an increasingly interdependent world community. 

In addition to reaping the social and economic advantages of bilingualism, immersion learners benefit cognitively, 

exhibiting greater nonverbal problem-solving abilities and more flexible thinking (see reviews in Met, 1998). It has 

been suggested that the very processes learners need to use to make sense of the teacher's meaning make them 

pay closer attention and think harder. These processes, in turn, appear to have a positive effect on cognitive 

development. However, a high level of second language proficiency is needed in order to experience the positive 

cognitive benefits that come with bilingualism (Cummins, 1981). From the standpoint of academic achievement, 

over three decades of studies consistently show that immersion students achieve as well as or better than non-

immersion peers on standardized measures of verbal and mathematics skills administered in English (Cloud, 

Genesee, & Hamayan, 2000; Genesee, 1987). 

 

HOW WILL LEARNING EVERYTHING IN A SECOND LANGUAGE AFFECT MY CHILD'S ENGLISH 

LANGUAGE AND LITERACY DEVELOPMENT? 

Many parents are initially fearful that immersion may have a negative impact on their child's English language 

development. But research consistently finds that the immersion experience actually enhances English language 

development (Cloud, Genesee, & Hamayan, 2000). It should be noted that full immersion students' English 

development may lag temporarily in reading, word knowledge, and spelling while instruction is occurring 

exclusively in the immersion language. However, after a year or two of instruction in English language arts, this 

discrepancy disappears (Genesee, 1987). It is important for parents to understand that this lag is temporary and 

to be expected. 

In full immersion programs, children develop initial literacy in the immersion language. Many cognitive processes 

that underlie the ability to read, such as understanding the relationship between the spoken language and the 

written word, transfer from one language to another (Cloud, Genesee, & Hamayan, 2000). But when the 

immersion language differs significantly from English (e.g., languages that don't use our alphabet) literacy skills 

developed in one language will not necessarily transfer to the other language. Immersion students who learn to 

read first in a language that is markedly different from English, such as Arabic or Japanese, will need to learn and 

practice literacy skills that are specific to each language (Kanagy, 2001). 

It is assumed that immersion students will have consistent exposure to and support for English at home and in the 

community. Parents need to provide their children with experiences that will enhance their English language and 

literacy development. For example, they should read to their children every day and involve them in games and 

activities that complement their classroom learning. Research shows that the stronger the development of the 
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native language, the greater the proficiency in the immersion language, so children who enter an immersion 

program with a strong base in English will succeed more easily than those whose English skills are not as strong. 

 

WILL MY CHILD BECOME PROFICIENT IN THE SECOND LANGUAGE? HOW LONG WILL THAT TAKE? 

After only 2 or 3 years in an immersion program, students demonstrate fluency and confidence when using the 

immersion language, and their listening and reading skills are comparable to those of native speakers of the same 

age. 

While these skills remain native-like, students' speaking and writing skills lag behind those of native speakers 

(Johnson & Swain, 1997). Research finds that immersion students' second language lacks grammatical accuracy 

and does not display the variety and complexity produced by native speakers of the language. Achieving high 

levels of oral and written proficiency in a second language is a long-term process. A long-term commitment is 

essential, and parents need to understand that native-like proficiency in every skill area is unlikely. Still, 

immersion students will have a strong second language base upon which to continue moving toward full 

proficiency and to develop proficiency in subsequent languages. 

Language learning is influenced by many factors, including students' personality and motivation, teacher 

expectations, parental support, program leadership, and support at both the school and district level. Student 

success requires the active involvement of all of these stakeholders. 

 

IS IMMERSION AN APPROPRIATE CHOICE FOR ALL CHILDREN? 

The vast majority of immersion programs are open to all students. There is no admission test or pre-screening 

process. Research findings on the effectiveness of immersion education hold true for a wide range of students, 

including those from diverse socioeconomic and ethnic backgrounds (Genesee, 1992). As is sometimes 

purported, these programs are not intended exclusively for middle- and upper-class Anglo families. In fact, some 

recent research indicates that immersion may be an effective program model for children who speak a language 

other than English or the immersion language at home (deCourcy, Warren, & Burston, 2002). It is hypothesized 

that these learners may benefit from a leveling-of-the-playing-field effect that occurs when all of the students in 

the class are functioning in a second language. Students who are not native speakers of English are able to be on 

par with their native-English-speaking peers and enjoy the same kinds of success with learning. 

There are, however, many unanswered questions concerning the suitability of language immersion for children 

with language-based learning disabilities. Research on this topic is scant. Some researchers and immersion 

practitioners argue that children whose first language acquisition is seriously delayed or who struggle with 

auditory discrimination skills may be overtaxed in a language immersion program (see review in Genesee, 1992). 

Previously identified language-processing challenges should be considered prior to enrolling a child in an 

immersion program. Still, many children with mild learning disabilities, knowledgeable teachers, and supportive 

families can and do achieve well in immersion programs and develop proficiency in a second language. Parents 

and educators need not assume that learning in two languages will overtax these children. In fact, many 

instructional techniques used in immersion are similar to techniques recommended for struggling learners. 

Understanding how to make language immersion classrooms more inclusive for a broader spectrum of learners is 

one of many topics of interest to immersion educators. 
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WHAT CAN I DO TO SUPPORT MY CHILD'S IMMERSION EXPERIENCE IF I DON'T SPEAK THE SECOND 

LANGUAGE? 

Like all parents, parents of children in immersion programs should maintain an active role in their children's 

education by providing experiences that help develop their English language skills and enhance their cognitive 

and affective development. They should read to them daily and engage them in activities where they need to 

apply what they are learning in class. For example, third-grade students studying measurement can do activities 

at home that involve measuring, such as hanging a picture or baking cookies. Parents should also communicate 

with the teachers on a regular basis about their children's academic, social, and language development. They 

should become well informed about immersion education, make a commitment to keep their child in the 

immersion program, and support their children's use of the immersion language outside the school context, for 

example, by providing reading materials in the immersion language at home and encouraging a pen/keypal 

friendship. 

While volunteering in classrooms is often a good way for parents to be involved in their child's education, parents 

need to be careful that their volunteering efforts don't compromise children's use of the immersion language. 

Some programs designate one afternoon per week for parent volunteers, encourage volunteering during periods 

when English is used, or have parents volunteer their time for activities that don't involve classroom interaction. 

 

CONCLUSION 

Immersion education offers an exciting opportunity for students to reach high levels of academic achievement and 

to acquire strong proficiency in English and another language. Parents who are interested in immersion for their 

children should become as well informed as possible about this program model. It is hoped that this digest will 

serve as a useful starting point. 

 

NOTES 

1.This checklist can be found online at 

http://carla.acad.umn.edu/Immersion/checklist.html.%20%20%20%20%20%20%20 

2.To access the directory of foreign language immersion programs maintained by the Center for Applied Linguistics, see 

http://www.cal.org/ericcll/immersion.%20%20%20%20%20%20 
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Source: https://www.ericdigests.org/2004-4/parents.htm  

 
Surprising Advantages of Bilingual Education 
by Bridget Bentz Sizer  The Parent Show Blog – www.pbs.org  April 14, 2011. 
 

Did you know that there are more bilingual people in the world than there are monolingual people? According to the 

Associated Press, 66 percent of the children in the world are raised to speak two languages — but only 6.3 percent of 

the children in the U.S. are. Bilingual education has become a hot-button political issue in the U.S. But politics aside, 

as Ana Flores of SpanglishBaby.com discussed with Angela, studies suggest that teaching our children to speak 

more than one language can provide surprising, long-lasting benefits. Let’s take a look at five: 

1.     Brawnier brains. Processing the sounds and words of different languages is hard work, but it pays off when it 

comes to brain power; children who learn a second language before the age of five have been shown to have denser 

gray matter in their brains than their monolingual peers. Though “dense” and “brain” have not traditionally been 

complementary terms, in this case, it’s a winning combination: Gray matter is the part of the brain that controls 

language and communication, and a higher density has been correlated with increased intellect. 

2.     Delayed dementia. According to a 2010 study of 211 Alzheimer’s patients, bilingual individuals were diagnosed 

with the disease 4.3 years later and exhibited symptoms of the disease 5.1 years later than those patients who spoke 

only one language. Just as crossword puzzles and learning a musical instrument have been shown to boost the 

brain’s “cognitive reserves,” so too does learning more than one language.  While cognitive reserves won’t prevent 

dementia entirely, the study concluded that they may keep Alzheimer’s at bay by “compensat[ing] for the 

accumulation of amyloid and other brain pathologies.” 

3.     Superior self-regulation. Critics of bilingual education say that it creates confusion in young brains, but science 

shows that the discipline required to switch between two languages actually improves a child’s ability to focus on an 

individual task – and to control themselves. “Bilingual kids have better self-regulation, which will help them do better in 

school,” explains Temple University speech pathology professor Carol Scheffner Hammer. This advantage was 

demonstrated in a 2008 study conducted by the University of Washington, which concluded that increased self 

regulation – also known as “executive functioning” – provides bilingual children a “significant” advantage when it 

comes to “tasks that appear to call for managing conflicting attentional demands.” (Alas, science has yet to prove that 

bilingualism boosts a child’s focus when it comes to cleaning his room!) 

4.     Reading readiness. Just as a Dr. Seuss can increase a child’s awareness of and ability to manipulate sounds, 

so too does speaking a second language. Consider this: Sound manipulation, also called “phonological awareness” 

has been shown to be a good predictor of later reading ability.  A 2010 study of bilingual children in Taiwan indicated 

that children who learned to read in their heritage language (in this case, Mandarin Chinese) demonstrated enhanced 

“phonological awareness and certain English reading skills.” 

5.     Passport to the world. It’s a big world out there, and English, the most common language in the U.S., is only 

third on the list of the most popular native languages world-wide – it ranks well behind Chinese, and just behind 

Spanish. “The world is really bilingual,” “To be bilingual will give you much more opportunities later.” Add to this the 

fact that the mind is best able to take in a new language between birth and age 7, and you have a very compelling 

argument for getting started.  So let’s go – or, as the Italians would say, Andiamo! 

 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.ericdigests.org/2004-4/parents.htm
http://www.pbs.org/parents/theparentshow/blog/author/bridgetbentz/
http://www.pbs.org/
http://www.pbs.org/parents/theparentshow/giving-kids-a-head-start-on-a-second-language/
http://www.pbs.org/parents/readinglanguage/articles/multifamilies/main.html
http://www.pbs.org/parents/readinglanguage/articles/multifamilies/main.html
http://www.webmd.com/parenting/news/20041013/being-bilingual-boosts-brain-power
http://www.webmd.com/parenting/news/20041013/being-bilingual-boosts-brain-power
http://www.neurology.org/content/75/19/1726.abstract?sid=63045016-6a3b-4c35-86d2-ea93215d4fde
http://www.alzinfo.org/04/articles/prevention-and-wellness-24
http://ilabs.washington.edu/meltzoff/pdf/08Carlson_Meltzoff_Bilingualism.pdf
https://www.ideals.illinois.edu/handle/2142/14709
http://www.msnbc.msn.com/id/32013276/ns/health-kids_and_parenting/
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Educators once opposed raising bilingual children. Experts now say it’s beneficial.   
By Catherine de Lange, Published: June 11, 2012 - The Washington Post  

When I was a baby, my mother gazed down at me in her hospital bed and did something that would permanently 
change the way my brain developed. Something that would make me better at learning, multi-tasking and solving 
problems. Eventually, it might even protect my brain against the ravages of old age. Her trick? She started 
speaking to me in French. 

At the time, my mother had no idea that her actions would give me a cognitive boost. She is French and my father 
English, and they simply felt it made sense to raise me and my brothers as bilingual. Yet a mass of research has 
emerged to suggest that speaking two languages while growing up may profoundly affect the way I think. 

Cognitive enhancement is just the start. According to some studies, my memories, my values, even my 
personality may change depending on which language I happen to be speaking. It is almost as though the 
bilingual brain houses two separate minds. All of which highlights the fundamental role of language in human 
thought. “Bilingualism is quite an extraordinary microscope into the human brain,” says cognitive neuroscientist 
Laura Ann Petitto of Gallaudet University. 

The image of bilingualism has not always been this rosy. For many parents, the decision to raise children 
speaking two languages was controversial. Since at least the 19th century, educators warned that it would 
confuse the child, making him unable to learn either language properly. At best, they thought, the child would 
become a jack-of-all-trades and master of none. At worst, they suspected it might hinder other aspects of 
development, resulting in a lower IQ. 

These days, such fears seem unjustified. True, bilingual people tend to have slightly smaller vocabularies in each 
language than their monolingual peers, and they are sometimes slower to reach for the right word when naming 
objects. But a key study in the 1962 by Elizabeth Peal and Wallace Lambert at McGill University in Montreal found 
that the ability to speak two languages does not stunt overall development. On the contrary, when controlling for 
other factors that might also affect performance, such as socioeconomic status and education, they found that 
bilinguals outperformed monolinguals in 15 verbal and nonverbal tests. 

Although a trickle of research into the benefits of bilingualism followed that study, it is only within the past few 
years that bilingualism has received a lot of attention. 

In part, the renewed interest comes from recent technological developments in neuroscience, such as functional 
near-infrared spectroscopy (FNIRS), a form of brain imaging that can peer inside the brains of babies as they sit 
on their parents’ laps. For the first time, researchers can watch young brains in their initial encounters with 
language. 

Using this technique, Petitto and her colleagues discovered a profound difference between babies brought up 
speaking one language and those who spoke two. According to popular theory, babies are born “citizens of the 
world,” capable of discriminating the sounds of any language. By the time they are a year old, however, they 
seemed to have lost this ability, homing in exclusively on the sounds of their mother tongue. That seemed to be 
the case with monolinguals. But Petitto’s study found that bilingual children showed increased neural activity in 
response to completely unfamiliar languages even at the end of their first year. 

Opening the language window  
Petitto says this suggests that the bilingual experience “wedges open” the window for learning language. This 
seems to help people like me acquire new languages throughout our lives. “It’s almost like the monolingual brain 
is on a diet, but the bilingual brain shows us the full, plump borders of the language tissue that are available,” 
Petitto says. 

Indeed, the closer the researchers looked, the more benefits they discovered, some of which span a broad range 
of skills. Ellen Bialystok, a psychologist at York University in Toronto, first stumbled upon one of these advantages 
while asking children to spot whether various sentences were grammatically correct. Both monolinguals and 
bilinguals could see the mistake in phrases such as “apples growed on trees,” but differences arose when they 
considered nonsensical sentences such as “apples grow on noses.” The monolinguals, flummoxed by the silliness 
of the phrase, incorrectly reported a grammar error, whereas the bilinguals did not. 

http://www.sciencedirect.com/science/article/pii/S0093934X11001027
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Bialystok suspected that rather than reflecting expertise in grammar, the bilinguals’ performance demonstrated 
improvement in the brain’s executive system, a broad suite of mental skills that center on the ability to block out 
irrelevant information and concentrate on a task at hand. In this case, the bilinguals were better able to focus on 
the grammar while ignoring the meaning of the words. In subsequent studies, bilingual kids aced a range of 
problems that directly tested their grammatical strength.  

Paula Rubio-Fernandez and Sam Glucksberg, psychologists at Princeton University, have found that bilinguals 
are better at putting themselves in other people’s shoes to understand their side of a situation. This is because 
they can more easily block out what they already know and focus on the other viewpoint. 

Flexible and focused brains  

So what is it about speaking two languages that makes the bilingual brain so flexible and focused? An answer 
comes from the work of Northwestern University’s Viorica Marian and colleagues, who used eye-tracking devices 
to follow the gaze of volunteers engaged in various activities. 

In one setup, Marian placed an array of objects in front of Russian-English bilinguals and asked them to “pick up 
the marker,” for example. The twist is that the names of some of the objects in the two languages sound the same 
but have different meanings. The Russian word for “stamp” sounds like “marker,” which in English can mean a 
pen. Although the volunteers never misunderstood the question, the eye-tracker showed that they would quickly 
glance at the alternative object before choosing the correct one. 

This almost imperceptible gesture gives away an important detail about the bilingual brain, revealing that its two 
languages are constantly competing for attention in the back of the mind. As a result, whenever bilinguals speak, 
write or listen to the radio, their brains are busy choosing the right word while blocking the same term from the 
other language. This is a considerable test of executive control — just the kind of cognitive workout, in fact, that is 
common in many commercial brain-training programs, which often require you to ignore distracting information 
while tackling a task. 

It did not take long for scientists to wonder whether these mental gymnastics might help the brain resist the 
ravages of aging. To find out, Bialystok and her colleagues collected data from 184 people with diagnoses of 
dementia, half of whom were bilingual. The results, published in 2007, were startling: Symptoms started to appear 
in the bilingual people an average of four years later than in their monolingual peers. In 2010, they repeated the 
study with a further 200 people showing signs of Alzheimer’s disease. In that group, there was a delay of about 
five years in the onset of symptoms in bilingual patients. The results held true even after factors such as 
occupation and education were taken into account. “I was as surprised as anyone that we found such large 
effects,” Bialystok says. 

An effect on behavior  

Besides providing a brain boost, speaking a second language may have a profound effect on behavior. 
Neuroscientists and psychologists are coming to accept that language is deeply entwined with thought and 
reasoning, leading some to wonder whether bilingual people act differently depending on which language they are 
speaking. 

That would certainly tally with my experience. People often tell me that I seem different when I speak English than 
when I speak French. 

Susan Ervin-Tripp of the University of California at Berkeley studied the question in the 1960s, when she asked 
Japanese-English bilinguals to complete a set of unfinished sentences in two separate sessions, first in one 
language, then the other. She found that her volunteers consistently used very different endings depending on the 
language. For example, given the sentence “Real friends should . . .,” a person using Japanese replied “ . . . help 
each other out,” yet in English the same person opted for “ . . . be very frank.” The findings led Ervin-Tripp to 
suggest that bilinguals use two mental channels, one for each language, like two different minds. More-recent 
studies have come up with similar findings. 

http://psycnet.apa.org/journals/xlm/38/1/211/
http://journals.cambridge.org/action/displayAbstract?fromPage=online&aid=179405&fulltextType=RA&fileId=S1366728903001068
http://www.sciencedirect.com/science/article/pii/S0028393206004076
http://www.neurology.org/content/75/19/1726.abstract?sid=d23cd478-2e66-47d5-96d7-b419f3954ba2
http://www.neurology.org/content/75/19/1726.abstract?sid=d23cd478-2e66-47d5-96d7-b419f3954ba2
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One explanation is that each language brings to mind the values of the culture experienced while learning it, says 
Nairan Ramirez-Esparza, a psychologist at the University of Washington. She recently asked bilingual Mexicans 
to rate their personality using English and Spanish questionnaires. Modesty is valued more highly in Mexico than 
it is in the United States, where assertiveness gains respect, and the language of the questions seemed to trigger 
these differences. When quizzed in Spanish, each volunteer was more humble than when the survey was 
presented in English. 

Researchers may just be seeing the tip of the iceberg when assessing the impact of bilingualism, and many 
questions remain. Chief among them is whether an older, monolingual person could benefit from studying a 
second language. 

Bialystok is convinced the answer is yes, even if the performance boost is less pronounced than for those who 
grew up bilingual. “Learn a language at any age, not to become bilingual, but just to remain mentally stimulated,” 
she says. “That’s the source of cognitive reserve.” 

And for that I say to my mother: Merci! 

A longer version of this article appeared in New Scientist Magazine.  

 
 
Bilingualism Good for the Brain, Researchers Say 
The skill helps improve multitasking and prioritizing, and helps ward off early symptoms of Alzheimer's disease, 
experts say. 
 
February 26, 2011|By Amina Khan, Los Angeles Times 

Does being bilingual give young children a mental edge, or does it delay their learning? It depends on who you 
ask. 

Bilingual education is regarded by some in education policy circles as little more than a half-baked technique of 
teaching students whose native language is not English. Though it takes many forms, bilingual education 
programs usually involve teaching students in both their native languages and in English. How much each 
language is used, and in which academic contexts, varies by program. 

But neuroscience researchers are increasingly coming to a consensus that bilingualism has many positive 
consequences for the brain. Several such researchers traveled to this month's annual meeting of the American 
Assn. for the Advancement of Science in Washington, D.C., to present their findings. Among them: 

• Bilingual children are more effective at multi-tasking. 

• Adults who speak more than one language do a better job prioritizing information in 
potentially confusing situations. 

• Being bilingual helps ward off early symptoms of Alzheimer's disease in the elderly. 

These benefits come from having a brain that's constantly juggling two — or even more — languages, said Ellen 
Bialystok, a psychology professor at York University in Toronto, who spoke at the AAAS annual meeting. For 
instance, a person who speaks both Hindi and Tamil can't turn Tamil off even if he's speaking to only Hindi users, 
because the brain is constantly deciding which language is most appropriate for a given situation. 

This constant back-and-forth between two linguistic systems means frequent exercise for the brain's so-called 
executive control functions, located mainly in the prefrontal cortex. This is the part of the brain tasked with 
focusing one's attention, ignoring distractions, holding multiple pieces of information in mind when trying to solve a 
problem, and then flipping back and forth between them. 

http://www.newscientist.com/article/mg21428631.800-bilingual-brain-boost-two-tongues-two-minds.html?full=true
http://articles.latimes.com/2011/feb/26
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"If you walk into a room, there's a million things that could attract your attention," Bialystok said. "How is it we 
manage to focus at all? How does our mind pay attention to what we need to pay attention to without getting 
distracted?" 

To test one's ability to identify pertinent nuggets while being bombarded with extraneous information, scientists 
use something called the Stroop test. Subjects are presented with a word for a particular color and asked to 
identify the color of ink it's printed in. So if the word is "blue" and it's printed in blue, no problem. If, on the other 
hand, the word "blue" is printed in red, they have to sort out which piece of information — the color of the ink, or 
the color being spelled out — is the one they need. 

"This is extremely hard to do, because it's terribly difficult to block out the information from the word," Bialystok 
said. 

In monolingual speakers, this kind of mental curveball will add 240 milliseconds to their reaction time — a 
significant delay, in brain reaction terms. Bilingual people, on the other hand, take just 160 extra milliseconds to 
sort this out. Bialystok theorizes that it's because they're used to prioritizing information in potentially confusing 
situations all day. 

Bilingual speakers rarely use the wrong language with a monolingual speaker. But if the listener also knows both 
languages, speakers can switch between them to most accurately express their thoughts. 

When bilinguals prepare to speak, their brains seem to inhibit one language while using the other, said 
Pennsylvania State University psychology professor Judith Kroll, who also spoke at the conference. This effect, 
she added, is much more noticeable when the speaker chooses their weaker language instead of their dominant 
one. 

This ability to quickly block the momentarily irrelevant language is a mental workout that enhances the brain's 
executive control functions. 

Learning to juggle two languages in the brain is a skill that probably deserves credit for bilinguals' cognitive 
advantages — although, researchers emphasize, this doesn't mean they learn any better than people who speak 
only one language. But it does keep the brain more nimble, allowing bilingual people to multitask better, pick out 
key information faster and more effectively ignore surrounding distractions. 

Those advantages aren't just useful for schoolchildren — they last over the course of a lifetime. A study published 
last year in the journal Neurology surveyed 211 patients diagnosed with Alzheimer's and found that those who 
spoke only one language saw the onset of their first symptoms four to five years earlier than their bilingual peers. 
While knowing two languages doesn't fight the disease, it does strengthen those parts of the brain that are 
susceptible to dementia's early attacks, allowing them to withstand the assault much longer. 

Yet public schools are moving away from bilingual education, and have been for some time. In part, this shift has 
been fueled by political beliefs, as the children who speak multiple languages typically come from immigrant 
families. 

"Bilingualism has always been a political hot-button issue just one step removed from immigration," said Kenji 
Hakuta, a psycholinguist at Stanford University's School of Education. 

With schools focused on getting children to speak English as quickly as possible, parents who want their children 
to reap the benefits of being bilingual should be sure to continue speaking their native language in the one setting 
they can control: the home. 

"You're basically in a society in which English is the language of power," Hakuta said. If parents switch back and 
forth between English and another language, he added, they're "likely to raise a monolingual English speaker." 
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The Advantages of Being Bilingual  

American Speech Language Hearing Association http://www.asha.org/about/news/tipsheets/bilingual.htm 
 

Most children have the capacity and facility to learn more than one language. Researchers say that there are 

advantages to being bilingual. These advantages might include;  

• Being able to learn new words easily 

• Playing rhyming games with words like "cat" and "hat" 

• Breaking down words by sounds, such as C-A-T for cat 

• Being able to use information in new ways 

• Putting words into categories 

• Coming up with solutions to problems 

• Good listening skills 

• Connecting with others 

According to the National Center for Educational Statistics, more than one in 5 school-aged children (21%) speak 

a language other than English at home. That number of bilingual speakers is projected to increase in the coming 

years. 

Children who are learning to speak two languages follow patterns of learning. The sounds of the first language 

can influence how children learn and use a second language. It is easier to learn sounds and words when the 

languages you are learning are similar. Over time, the more difficult sounds and words will be learned.  

Fact: Communication disorders affect more than 42 million Americans. Of these, 28 million have a hearing loss 

and 14 million have a speech or language disorder. 

If a child has a speech or language problem, it will show up in both languages. However, these problems are not 

caused by learning two languages. If you know a child who is learning a second language and you have concerns 

about speech and language development, ASHA recommends contacting a bilingual speech-language pathologist 

(SLP). If you are unable to find a bilingual speech-language pathologist, look for a SLP who has knows the rules 

and structure of both languages and who has access to an interpreter. For more information or for a referral to a 

SLP, contact ASHA at 800-638-TALK (8255) (Spanish-speaking operators available)  

Brochure on Bilingualism Available  

A brochure, "Teaching Your Child Two Languages," is available to consumers free of charge from the American Speech-Language-Hearing Association 

(ASHA). This brochure is written for parents and describes how children learn to be bilingual, and what parents can do to facilitate the learning process. 
A Spanish brochure "El niño y el bilingüismo" answers questions about raising a bilingual child and provides tips and resources for parents on teaching a 

child a second language. For a free brochure, consumers may call 800-638-8255 (Spanish-speaking operators available).  

Media Inquiries: Members of the media may contact ASHA's media relations office for more information or help with stories. 
 

 
 

 

http://www.asha.org/eweb/OLSDynamicPage.aspx?title=Teaching%20Your%20Child%20Two%20Languages%20(English)&webcode=olsdetails
http://www.asha.org/eweb/OLSDynamicPage.aspx?Webcode=olsdetails&title=Learning+Two+Languages+%28Spanish%29
http://www.asha.org/about/news/staff.htm
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World Language & Title III Department Contact List 
Fax: 336. 661-4986 

 

Directors 

 

Leslie Baldwin, Ed. D.      David Sisk, M.Ed.  

World Languages Program Manager    Director Title III / LEP Programs 
lwbaldwin@wsfcs.k12.nc.us      dtsisk@wsfcs.k12.nc.us  
336-727-2868 Ext. 70178     336.727.8029 Ext. 70158 
 

DL/I Coaches 

 

Diana Castano, MA  Reading    Betsy Román     

Bilingual Programs Instructional Coach    Bilingual Programs Instructional Coach  
dmcastano@wsfcs.k12.nc.us      bvroman@wsfcs.k12.nc.us    
Cell: 336.937-2840       Cell: 336.471-0658     
 

Tamara Coburn, MA TESOL     Chari Fischer 

Lead ESL Teacher       Administrative Assistant 
tjcoburn@wsfcs.k12.nc.us     EL, World Languages, Sci. & Social St. 
336-748-4000 Ext. 70438      clfischer@wsfcs.k12.nc.us 

336. 448-4000 Ext. 70144 
 

SIOP Coaches 

 

Rebeca Olsen       Amanda Cannon, MSA 

Elementary EL Facilitator & SIOP Coach    Middle School/High School SIOP Coach 
rlolsen@wsfcs.k12.nc.us      alcannon@wsfcs.k12.nc.us 
336. 748-4000 Ext. 70439     336. 748-4000 Ext. 70437 
 

Parent Engagement, Toyota Literacy, Translation & Interpretation 
 

Nareny Martinez      Ercilia Salazar     

ELL Parent Engagement Support Specialist &    Bilingual Parent Liaison/Enlace bilingüe   
District Coordinator Toyota Family Literacy Program esalazar@wsfcs.k12.nc.us  
nmartinez2@wsfcs.k12.nc.us      336. 748-4000 Ext. 70445    
336. 748-4000 Ext. 70440      

Cell: 336. 314-5872       Alicia de Pilar Flynn  
Bilingual Parent Liaison/Enlace bilingüe  
adflynn@wsfcs.k12.nc.us 
336-748-4000 Ext. 70449 
 

Newcomer Center 
 

Lissette Granados       Liz Perez  
LEP Newcomer Center Coordinator    Administrative Assistant/LEP Data Manager 
lgranados@wsfcs.k12.nc.us      eperez@wsfcs.k12.nc.us  
336. 748-4000 Ext. 72430     336. 747-6804 Ext. 72430 
FAX 336. 747-6805      FAX 336. 747-6805 
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Immersion Programs Elementary School & Staff Directory 
 

Diggs-Latham     Grade – Teacher – Teacher Assistant    

Telephone: 336. 703-4102     K  Patricia Vivanco   TA Maria Alvarez      

                  1  Nohora Martinez 

Administrative Team    2  Ana Acosta 

Principal: Dr. Cassandra Dobson     3  Connie Espinosa 

Assistant Principal: Ana Ortiz    4  Maria del Mar Sarraga    

Instructional Facilitator: Laura Wilmoth  5  Ludy Lizarazo  

MTSS: Brandy Hooker     

                        

 

Easton      Grade – Teacher – Teacher Assistant    

Telephone: 336. 748-4063     K Mónica Montes   TA Norma Cruz        

      1 Yolanda Barreto  TA Ricardo Monsalve 

Administrative Team          2 Oneida Valentín  TA Ricardo Monsalve 

Principal – Ramona Warren          3 Alejandra Paulino Malloy TA Yalitza Sánchez 

Assistant Principal – Verschello Nelson        4 Juanita Merizalde Romero  TA Yalitza Sánchez 

Dean of Students – Justin Pearson         5 Samara Sagastume  TA Yalitza Sánchez 

Instructional Facilitator – Kristine Brixius   

  

 

      

Old Town      Grade – Teacher – Teacher Assistant    

Telephone: 336. 703-4283     K Naida Trinidad TA Sandra Castro 

       1 Laura Rodríguez  TA Aneya Illizastigui 

Administrative Team     2 Yunuen Salinas     TA Aneya Illizastigui  

Principal – Debra Gladstone      3 Jennifer Clay            

Assistant Principal – Charlie Wall   4 Viviana Guzmán              

Instructional Facilitator – Mary James   5 Eveles Llanes 

 

Smith Farm 
Telephone: 336. 703-4188                        

       Grade – Teacher – Teacher Assistant    
       K Edna González TA Vianey Solís 

 K Raquel Witmer TA Yvonne Del Valle 

Administrative Team     1 Jenniffer Colon TA Yvonne Del Valle  

Principal –  Brooke Preslar                       1 Gladys Tapia TA Vianey Solís 

Assistant Principal – Javita Noel Stockton   2 Luz Cobos Jasso 

Instructional Facilitator – Kelly James   2 Deisy Téllez                                        

3 Alejandra Carboni       

3 Janet Materdo 

4 Roxana Aceituno 

5 Lucia Mendoza 

       5  
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Speas Global           
Telephone: 336. 703-4135      

        Kindergarten Team 

Administrative Team    Clemencia Cardona   TA Brenda Fontenez  

Principal – Robert Ash          Patricia Gamboa   TA Yurami Helper 

Assistant Principal – Paul Pressly      Nilka Hernández   TA Idaliz Sanchez 

IF/IB Coordinator – Katryna Jacober   Glorimar Pagan   TA Marta Roman 

       Diana Putnam    TA Alicia Londoño 

       

First Grade Team    Second Grade Team 

Janier Aguirre         Blanca Basurto                          

Zuleyka Santana      Norma Benavides 

Michelle Filisola      Micaela Bermudez                     

Sonia Paradas       Therese Castaneda          

Rosario Sakatoma      TA Lourdes Burns 

TA Oscar Acuña       TA Karol Canario 

TA Uriel Ortiz-Torres    

 

Third Grade Team     Fourth Grade Team 

Enidza Cardona      Math (Spanish) Kaelyn McIver 

Lori Flores       ELA (English) Hope Farrell   

Tania Infante       Science (Spanish)/ SS (English)  Allison Carlisle 

Xavier Acuna       TA Kiesha DeJesus                                    

TA Diane Wooten       

 

Fifth Grade Team 
Math/Science Spanish Diana Guzman 

ELA/SS English LeQuita Peay 

TA 
 

Konnoak                       
Telephone: 336. 703-4163   
 

Administrative Team    Grade – Teacher – Teacher Assistant    
Principal – Dr. Shelia Burnette   K/1 Ming “Jessica” Li    KTA Cheryl Coone                    

AP – Toneika Davis     2/3 Liwei Yu 

AP – Rich Breedlove     4/5 Chunling “Cathryn” Zhang 

IF – Anita Dick         

  

Ashley Academy            

Telephone: 336. 703-4203   

  

Administrative Team   Teachers 

Principal – Joanell Gatling   Maria Seas, Isidora Melo, Gisella Hernández 

Assistant Principal – Kendra Scott    
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Immersion Programs  

Middle School Staff Directory 

 

 

East Forsyth Middle 
Telephone:336-703-6765  

 
  

Administrative Team    

Principal – Donald Wyatt     

Assistant Principal – Monica Bruce    

Assistant Principal - M. Todd Nelson   

Instructional Facilitator – Shiwanah Bangham 

 

Grade – Subject – Teacher  
6th Grade Spanish Heritage:  Rosario Salamanca 
6th Grade Science: Francisco Razo (LTS) 

6th Grade Social Studies: Taylor Stanley  

 

Paisley Middle 
Telephone: 336-703-4168 

 

  

Administrative Team     

Principal – Randy Mann     

Assistant Principal – Christie Brown   

Assistant Principal – Harrison Do     

Assistant Principal – Cam Downing 

Instructional Facilitator/IB Coordinator – Carolyn Lovell 

 

Grade – Subject – Teacher  

6th Grade Spanish Heritage:  Ashley Clark 

7th Grade Spanish Heritage: Rebecca Dillard 

6th/7th Grade Science & Social Studies: Bethy Sevilla 


